
1 
 

 

 
 
 

JOURNAL OF EDUCATION STUDIES 
 
 
 
 
 

VOLUME II, NO.2/2020 
BIANNUAL JOURNAL, PUBLISHED BY 
ADVENTUS UNIVERSITY, CERNICA, IF 

 
 
 

Journal of Education Studies (JES) is an official biannual 
journal, issued by the Faculty of Theology and Social Science, 

ADVENTUS UNIVERSITY, Cernica, which is also published online.  
 
 

Indexing: SSRN, CiteFactor, ResearchBib 
 
 

ISSN: 2668- 6414 
ISSN-L: 2668-2508 

Adventus University Publishing House 
2020 

 



2 
 

 
 
 
 
 
 

JES Board  
 
 
Editorial Board Members  
 
Editor-in-chief: Eliza Mihaela SPĂTĂRELU, Ph.D., Adventus 

University 
Editor: Mihai COVACI, Ph.D., Hyperion University 
 
 
Scientific Committee (in alphabetical order) 
 
Flavia CRĂCANĂ-IOSUB, Ph.D., Adventus University, Cernica  
Diana CSORBA, Ph.D., University of Bucharest 
Alina DUMITRESCU, Ph.D., Adventist International Institute 

of Advanced Studies, Philippines 
Maria GOGA, Ph.D., Technical University of Civil Engineering, 

Bucharest 
Ruth HERNANDEZ, Ph.D., Montemorelos University, Mexico 
Laura MAFTEI, Ph.D., Adventus University, Cernica 
Marin MANOLESCU, Ph.D., University of Bucharest 
Zenobia NICULIȚĂ, Ph.D., Adventus University, Cernica  
Roxana PARASCHIV, Ph.D., Adventus University, Cernica 
Aurora SZENTAGOTAI-TĂTAR, Ph.D., Babeș-Bolyai University, 

Cluj Napoca  
Alina TURCULEȚ, Ph.D., Transilvania University, Brașov 
 
 



3 
 

 
 
 
 
 
 
CONTENT 
 
 

1. Estera 
Gianina 
PETRE 

Using Flipped Classroom to 
Facilitate Cooperative Learning 
Implementation: An Action 
Research Case Study with 
Photovoice  
 

5-35 

2. Iulia Gabriela 
ALEXANDRU 

Applications of Creative 
Evaluation in Primary Education  
 

36-54 

3. Mihai 
COVACI 

PSPP Student’s Perceptions of 
Online Learning in Pandemic 
Conditions  
 

55-67 

4. Eleonora 
Mihaela 
POPA 

Family Particularities that 
Influence Children’s Learning and 
Development 
 

68-94 

5. Ramona 
Simona KIRU 

The Values of the Beginning 
Teacher 

 

95-106 

6.  Eliza Mihaela 
SPĂTĂRELU 

Beginner Teacher in the Recent 
Research: A Review of Literature 

 

107-122 

 
 



4 
 

 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



5 
 

Gianina-Estera Petre 
Adventist International Institute of Advanced Studies, 

petreg@aiias.edu 
 

USING FLIPPED CLASSROOM TO 
FACILITATE COOPERATIVE 

LEARNING IMPLEMENTATION: AN 
ACTION RESEARCH CASE STUDY 

WITH PHOTOVOICE  
 

Keywords  
Flipped classroom, cooperative learning, action research,  

case study, photovoice  
____________________________________________ 

 
Abstract 

 
Implementing cooperative learning in the Initial Teacher 

Training program may be challenging yet rewarding. Using a 
flipped classroom to facilitate cooperative learning implementation 
showed positive outcomes for teachers and students. This study 
aimed to develop a model for cooperative learning implementation 
in a Romanian university for two classes of Pedagogy of preschool 
and primary school academic program. A mixed intra-paradigm 
research design of case study, action research, and photovoice was 
used to facilitate the implementation and model development. 
From the seven components of the CoLearnITT process model, in 
the present study is presented the flipped classroom component. 
Data collection methods, participants, and results are presented by 
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the two cycles of action research. The study presents also the 
process used in developing the model, which took place in three 
phases planning, performing, and perfecting, during two different 
school years. The results showed that a flipped classroom 
successfully facilitates cooperative learning implementation with 
positive results. 

_______________________________________________ 
 

1. Review of literature  
 

In a changing world, education practices need improvement 
and a fast capacity for adjusting actions to overcome challenges 
and disruptions. In this era, using technology to support teaching 
and learning may bring unexpected results by fulfilling the needs 
of teachers, students, and even the needs of the educational 
system. By looking at the actual challenge of shifting teaching, in a 
short time, from the classroom to the online classroom due to the 
Covid-19 pandemic, we can better see the importance of training 
students in their initial training for the teaching profession. 
Therefore, implementing new teaching practices that fit the needs 
of the students and better prepare them for professional life seems 
to be the way for success. The initial teacher training (ITT) is the 
time for such instruction of students in their preparation for being 
effective teachers. At the same time, actively involving students in 
the classroom through cooperative learning (CL) and interactive 
teaching is a challenging process due to the lack of time for in-class 
interaction. The use of technology may overcome this challenge. 
As the outcomes of such practices are rewarding, the educators 
should aim to get familiarized with tools such as flipped classrooms 
for supporting CL implementation in the ITT.   
 

Flipped Classroom 
A flipped classroom is about switching class activities with 

homework. That means that students read at home a specific 
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material, or they watch a video about new content, getting 
familiarized with the content (Willis, 2017). Before coming to class, 
they complete an assignment based on that material. As a result, 
in-class activities can be designed for expanding the content, for 
digging deep into it, making it more meaningful for learners 
(Gaikwad, 2013), for collaboratively solving problems, and allowing 
for practical application of the theory (Reidsema, Hadgraft, Lidia, & 
Hadgraft, 2017). A flipped classroom is an element important when 
using CL, having the potential of creating an engaging learning 
environment for students (Bates, Almekdash, & Gilchrest-Dunnam, 
2017; Kavanagh, Reidsema, McCredden, & Smith, 2017). It consists 
of having students explore the low-level content (Bergmann & 
Sams, 2014) or theoretical content before class (Willis, 2017) and 
the difficult content in the classroom. In higher education, students 
are typically independent learners. Therefore, by designing pre-
class readings and assignments, the in-class interaction is extended 
(Shaykina & Minin, 2018), and the level of knowledge increased 
(Kavanagh et al., 2017). As a result, practical applications occur in 
the classroom.  

A flipped classroom is a significant element for a good 
drawing up of the pre-class activities (Willis, 2017). Besides all the 
preparation teachers do for planning activities, preparing 
materials, and giving feedback, flipping the classroom requires 
additional forethought. It may look like a challenging process 
(Hsieh, 2017), yet rewarding. 

 Structuring the reading material by units and preparing 
assignments for each unit help students learn better. Also, the 
learning management system used may impact the learning 
effectiveness. Content organization, as well as how teachers assess 
pre-class assignments and how they offer expert feedback, are 
parts of the planning step. In such a learning environment, teachers 
may act according to the motto: Teacher ready, materials ready, 
classroom-ready, that’s the remedy! 
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There is a structured way of planning for a flipped classroom 
by deciding on distinct learning objectives, choosing and dividing 
the material, and organizing class interaction (Hsieh, 2017). In 
delivering and assessing within a flipped classroom, three aspects 
must be addressed: the educational platform, the content 
organization, and the planned assessments (Zappe & Litzinger, 
2017).  

Educational platform. Teaching in a 21st-century class 
requires the use of technology both for face-to-face and for online 
activities (Richter, Hale, & Archambault, 2018), especially when 
flipping the classroom (Crawford & Senecal, 2017). Teachers must 
implement it in their teaching to effectively address students’ 
needs and learning styles (Al-Abdeli, 2017). With regards to the 
educational platform used when flipping the classroom, teachers 
need to take into account several criteria. For instance, teachers 
must know what the recommendations of the school are regarding 
the platform to use (McGrath, Groessler, Fink, Reidsema, & 
Kavanagh, 2017). What do teachers consider suitable for their 
classes, which learning management system best fits the students’ 
technological skills, and which platform is user-friendly (Willis, 
2017) are aspects that should be also addressed. Teachers may 
have additional criteria, according to the format of their classes. 
Hence, it can be a back-and-forth process until the most suitable 
platform is found.  

Content organization. In a flipped classroom, systematizing 
content is valuable. It is the art of the teacher to design learning 
materials and to bridge pre-class and in-class activities (Crawford 
& Senecal, 2017). An essential aspect of content organization is 
chunking the material to be explored (Hsieh, 2017). According to 
Marzano (2017), the length of the chunked content differs 
according to its difficulty and the familiarity of the student with the 
new topic. When the content is problematic and unknown, the 
designed unit is smaller and vice versa. Teachers have the 
responsibility to decide what to include or not to include in the 
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class content. It may have an audial or visual format (Hsieh, 2017), 
based on the students’ needs (Willis, 2017). That may help students 
with their respective learning styles. 

Assessment. After exploring the designed reading, audio, or 
video material, which may be prepared by the teacher or already 
made (Crawford & Senecal, 2017), for assessing students’ 
understanding, a short assignment can be prepared. That assures 
the teacher that before coming to class, students read or carefully 
watch the content. Addressing appropriate questions from the 
explored material is a method to assess their learning and 
understanding (Bergmann & Sams, 2014). Therefore, teachers 
must formulate questions that activate higher levels of thinking, 
based on Blooms’ taxonomy (Bloom, 1956). When teachers are 
focusing on the last three superior levels (analysis, synthesis, 
evaluation), then the lower levels (knowledge, comprehension, 
application) are involved. When the objectives are aligned toward 
analysis, synthesis, and evaluation, better outcomes result. It can 
be emphasized that formative evaluation has an important role 
when flipping the classroom (Hsieh, 2017), even if the summative 
evaluation still has its place and part. As the content is organized in 
chunks of different lengths and levels of difficulty, the teacher’s 
feedback must come for each assignment to improve students’ 
learning. In the beginning, it may be challenging for teachers, but 
it has efficiency for students’ learning and teachers’ teaching 
(Zappe & Litzinger, 2017). Teachers may also make use of online 
quizzes (Crawford & Senecal, 2017), synchronously, or 
asynchronously.  
 

Cooperative Learning  
Cooperative learning is not just a kind of interaction. It refers 

to organize students in small groups and to their working “together 
to maximize everyone’s learning. Within CL groups, students 
discuss the material to be learned with one another, help one 
another to understand it, and encourage one another to work 
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hard” (Johnson & Johnson, 2014, p. 481). Gaikwad (1991) defined 
CL as organizing learning in groups of two to five students, 
motivating students, increasing learning outcomes, strengthening 
relationships among students, and improving students’ needs for 
belongingness. Students do not focus only on their learning but 
also on the other colleagues learning (Sharan, 2010; Slavin, 2014a). 
CL has five core characteristics, based on its proponents, Johnson 
and Johnson (2018).  

Positive interdependence. It focuses on group members 
achieving a goal, fulfilling specific tasks, and setting up the group 
and individual roles (Johnson & Johnson, 2018). Within the group, 
there is interdependence regarding goals, roles, resources, and 
rewards. Hence, teachers must carefully approach this 
characteristic looking for strategies that facilitate the contribution 
of each individual for the common good of the group.  

Individual accountability. Through individual accountability 
students work and learn in groups to become powerful as 
individuals (Johnson, Johnson, & Smith, 2014). Students must know 
that their contribution within-group affects positively or negatively 
the entire group. As a result, personal responsibility increases. 
There is shared support for increasing the level of positive 
interdependence among group members (Kagan, 2014). However, 
when individual accountability is not implemented appropriately, 
some students can contribute less to the group goals achievement 
(Johnson & Johnson, 2018; Slavin, 2014b).  

Promotive interaction. Within their respective groups, the 
students are arranged so that interaction can take place at any 
required moment. In organizing each learning activity, teachers 
intentionally plan for reciprocal help, assistance, encouragement, 
and teaching (Johnson & Johnson, 2018). Interactive activities 
promote students’ face-to-face interaction and occur whenever 
students assist other group members in learning. It takes place also 
when students share resources, when they give constructive 
feedback, when they challenge each other for a deeper 
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understanding, or when they work to achieve group goals (Johnson 
et al., 2014). As a result, reciprocal acceptance can take place, 
developing students’ ability to work efficiently in different types of 
groups (Calloway-Thomas, Arasaratnam-Smith, & Deardorff, 
2017). To promote positive interaction among participants, the 
teachers need to present each task and each objective. 

Social skills. The involvement of students in active work 
develops their social skills. Within their groups, they not only learn 
to communicate but also to lead, to trust each other, to manage a 
conflict, or to make decisions (Johnson & Johnson, 2018). Through 
active participation in groups, their social skills are improved 
(Kagan, 2014). By using class-building and group-building activities 
such as corners, people hunt, class bar graphs, and others, students 
get to know each other (Kagan & Kagan, 2009). That leads them to 
be open to collaboration within their respective groups.  

Group processing. An intentional reflection on the group’s 
weaknesses and strengthens may lead to individual and group 
growth. Students are required to identify what was useful or not 
within their group work (Johnson & Johnson, 2018). As such, they 
must decide what they will continue or discontinue to practice. It 
is a valuable reflection on how an individual’s contribution within 
a group leads to metacognition (Marzano, 2017). By observing how 
students contribute to their group work, teachers may decide what 
structures to apply for assessing group processing. The teaching 
structures such as turn-to-your-neighbor and think-square/pair-
share may help students reflect on what was learned and how it 
was learned (Green & Henriquez-Green, 2008). Additionally, 
teachers can opt for students’ reflective journals as well as for post-
teaching reflective journals after the micro-teaching sessions.   

In the present study, the CoLearnITT (Cooperative Learning 
for Initial Teacher Training) process model was designed as a 
guideline for teachers in implementing CL for education students 
during their initial training. It started as a single class CL 
implementation and was developed into a training model of CL 
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implementation for two classes of the ITT program. It is a response 
to the felt need of teachers to be trained in implementing CL and 
to have a guide for putting CL into practice.  

The components of the CoLearnITT process model developed 
based on this study are (a) training model, (b) flipped classroom, 
(c) classroom management, (d) dimensions of learning, (e) 
interactive lecturing, (f) mastery learning, and the last (g) 
integration of faith and learning. CoLearnITT is flexible regarding 
the chosen strategies, structures, and techniques. However, the 
core components need to be used for a successful implementation 
of CL. Figure 2 presents the seven core components of CL 
implementation.  

The CoLearnITT process model may be implemented step-by-
step, adapting its components to the course objectives and the 
students’ needs. Its components need to be mastered by the 
teachers by using the model in their classrooms. The three steps of 
planning, performing, and perfecting (see Figure 1) facilitates the 
implementation of CL. A flipped classroom plays a significant role 
as a platform for making room for more in-class interaction. This 
study presents the contribution of the flipped classroom in the 
process of CL implementation. 
 
2. Methodology 
 

This study used a qualitative research methodology with a 
mixed intra-paradigm research design of action research, case 
study, and photovoice. This section presents each step of the 
inquiry, in detail, for helping researchers who want to replicate it 
and assuring in this way the transferability of it. 
 
Purpose of the Study 

The purpose of this study was to explore the teaching 
practices in a Romanian university and to propose a process model 
to improve teaching by implementing CL. Further, the study aimed 
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to train the student participants in using CL in teaching. 
Additionally, the study explored teachers’ and students’ 
experiences during and after the implementation of CL. 
Furthermore, it showed how flipped classroom was organized and 
how facilitated the implementation of CL in the ITT program. 
 
Research Questions 

The following questions guided this study:   
1. What were the teaching practices in the selected 

university before the implementation of cooperative 
learning? 

2. What recommendations can be made to improve the 
prevalent teaching methods in the selected university? 

3. What does the implementation of cooperative learning 
methods in selected classrooms look like? 

4. What are the outcomes of the cooperative learning 
implementation in the selected university? 

5. What are the challenges and the coping strategies 
encountered in the implementation of cooperative 
learning by the selected participants?  

6. What model is recommended to support the use of 
cooperative learning at the selected university? 

 
Research Gap 

In Romania, the university teachers mainly use traditional 
teaching style (Presadă & Badea, 2014) even though modern and 
interactive teaching is highly recommended (Voinea, 2019). Thus, 
there is a need to improve teaching for effective learning (Kitchen 
et al., 2017). Moreover, the future teachers are not well trained for 
teaching interactively even if they appreciate “interactive teaching 
strategies, suitable personal characteristics of teachers and a good 
teacher-student relationship” (Peculea & Peculea, 2017, p. 70). 
Therefore, university students should be trained to teach by using 
a diversity of interactive teaching methods. Even though modern 
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teaching methods and CL are presented in published Romanian 
education literature (Dumitrana, 2008; Popa & Laurian, 2007), 
there is no process model for training future teachers to implement 
interactive teaching strategies and CL. 

 
Research Design 

This qualitative research study used an intra-paradigm mixed 
methodology of action research, case study, and photovoice. 
According to O’Reilly and Kiyimba (2015), a mixed intra-paradigm 
qualitative methodology refers to the use of two or more 
qualitative research designs in the same study. In the present 
study, this was the choice as the action research design offered a 
framework, a systematic cyclical model to implement CL in the 
selected university. Through the case study design, the experiences 
of the participants were explored before, during, and after the 
process of the CL implementation. Photovoice helped to 
disseminate the results of the study, informing the policymakers of 
the selected university how the implementation of CL took place.   

Action Research. According to Sagor (2011), action research 
is “any investigation conducted by the person or the people 
empowered to take action concerning their own actions, for the 
purpose of improving their future actions” (p. 5). It has two types: 
practical action research and participatory action research (Clark & 
Creswell, 2015). Regarding the practical action research, the type 
of AR used in this study, Creswell (2012) says that “of all of the 
research designs, action research is the most applied, practical 
design” (p. 576). Its main goal is change and improvement in 
practices, developing solutions for practical problems (Clark & 
Creswell, 2015; Creswell, 2012; Merriam & Tisdell, 2016; Thomas, 
2017) and to “generate living theories about how learning has 
improved practice” (McNiff & Whitehead, 2006, p. 13). Therefore, 
action research helps practitioners who are interested in improving 
their practice. 
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Case Study. In this study, I used an embedded single-case 
research design. According to Merriam (1988), a case study “is an 
examination of a specific phenomenon such as a program, an 
event, a person, a process, an institution, or a social group” (p. 9). 
Additionally, a case study is “an in-depth description and analysis 
of a bounded system” (Merriam, 2009, p. 40), explored “within its 
real-life context” (Yin, 2003, p. 13). A phenomenon is a case only if 
it is bounded, meaning that it has limited data, participants, and 
time for observation (Merriam & Tisdell, 2016). In this study, the 
case is CL, and the bounded system is formed by the two classes of 
Pedagogy of preschool and primary education (PPPE) academic 
program explored for one semester in the second cycle, thus 
having limited participants, data, and time for implementation.  

Photovoice. In addition to the case study and action research 
designs, the present study used the photovoice approach. It is a 
design used to generate change. It is a relatively new option for 
researchers who aim to create a proper environment for 
improvements in which participants share stories by using photos. 
Wang and Burris (1997), the proponents of the term “photovoice,” 
state that it has three goals: (a) to record and reflect the positive 
and the negative aspects of a community, (b) to provoke 
discussions on community concerns, and (c) to prepare a way for 
policymakers to solve community issues. It was developed based 
upon the Empowerment Education framework (Freire, 1993), also 
used in this study, and it comes to add value to the PAR through its 
model for individual, institutional, and social change (Wallerstein 
& Bernstein, 1988).  

 
Data Collection Methods  

For the first cycle, during the preliminary phase of data 
collection, the focus was to present the university teaching 
practices before CL’s implementation and ask for 
recommendations for improving the teaching process. Data were 
collected through (a) FGD with four students enrolled in the class 
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involved in the study (two students from PPPE and two from Social 
work), (b) document analysis (syllabus of the class), (c) researcher’s 
field notes, and (d) literature. 

For the first cycle of action research, the final phase, the goal 
of data collection was to show how the implementation of CL was 
experienced by the participants and to propose a process model 
for improving teaching. Therefore, for the final phase data were 
collected through (a) eight in-depth interviews (four students from 
PPPE and four students from Social work), (b) observations (six 
occasions in the selected class), and (c) document analysis 
(students’ reflective journals).  

For the second cycle, the data collection sources were 
multiple, and to have a visual presentation of data collection 
methods, it was developed a triangulation matrix (Table 1). The 
research questions are presented here to show what data have 
been collected to respond to each research question. The 
triangulation matrix is used also to ensure the trustworthiness of 
the study. 
 
Research Participants 

The participants are presented by the phases of the two 
cycles. In the first cycle of action research, in the initial phase, from 
the 52 students, 12 were registered as regular students. Four of 
them participated in a Focus Group Discussion (FGD)—two from 
PPPE and two from Social work. In the final phase, after CL was 
implemented, eight students were selected for interviews, four 
from PPPE and four from Social work. 

For the second cycle, the study had three groups of 
participants: students, faculty, and specialists. For the preliminary 
phase, the participants were (a) 25 students and 17 faculty who 
responded to the online questionnaire; (b) six students who 
participated in phase I of photovoice (three students from PPPE 2 
and three students from PPPE 3); (c) one teacher who accepted to 
have an interview in the form of written communication (she 
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mentioned in the course outline that she used CL in a class); and 
(d) two specialists, authors of publications about CL.  

For the final phase, the 49 students who enrolled in the PPPE 
academic program were involved in the study. All of them had the 
opportunity to experience the implementation of CL as they were 
students in the two classes. However, not all were selected for data 
collection. The following participated during this phase: (a) two 
faculty teaching the PPPE specialization—the teacher-researcher 
taught a course for PPPE 2, and the second teacher taught for PPPE 
3, both implementing CL in the two selected classes; (b) nine 
students participated in FGD (six from PPPE 3 and three from PPPE 
2); (c) six students who participated in photovoice phase II; and (d) 
one specialist, author of several publications in CL, books, and 
articles (professor from a public university in the Western part of 
Romania). The latter accepted to respond to several questions 
through written communication. 
 

Trustworthiness and Ethical Consideration 

The trustworthiness of this qualitative study was ensured for 
credibility by developing a triangulation matrix (Table 1) and using 
a member check. Transferability was assured through a detailed 
description so that the research can be replicated. Confirmability 
was accomplished by linking the findings to other studies. The 
study was approved by the Ethical Research Board committee of 
the institution of higher education where the researcher was 
studying and the selected participating university. The participants 
agreed to be part of this study and signed the informed consent 
form, which contained all the necessary information about this 
study. They received pseudonyms so that confidentiality was 
guaranteed. 
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3. Results  
 

The findings of this study are presented also by the two cycles 
of action research. This modality of presentation helps the reader 
create a clearer image of the CL implementation process during 
two school years (2017/2018 and 2018/2019). It may also assist 
those interested in applying the study in their context, adjusting it 
to the specific format of their environment. 
 
First Cycle 

In the initial phase of the first cycle of AR, the goal was to 
depict how students perceived teaching in the selected university. 
Before implementing new practices, it was of value to know what 
the participants were experiencing regarding the actual teaching 
methods used at the university. The participants emphasized 
lecture as a dominant method of teaching and sporadic use of 
brainstorming, class presentations, and group portfolio. They also 
mentioned the importance of class relationships, as they 
experimented with both supportive and open relationships as well 
as unsupportive relationships with some professors. In their 
recommendations, the participants highlighted the need for 
different teaching methods and expressed their dream for positive 
relationships. They gave prominence to the use of interactive 
teaching, giving responsibilities to students, and improving 
teacher-student and student-student relationships through 
different interactive activities. 

Based on the data from the initial phase of the first cycle of 
action research, it was developed an action plan for CL 
implementation. The plan was divided into three main phases: 
planning (pre-class activities), performing (in-class activities), and 
perfecting (post-class activities). 

As regards the planning of pre-class activities, the teacher 
organized the flipped classroom. In a flipped classroom, students 
explore the materials before coming to class. The belief is that this 
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will help them be ready to explore more deeply the topic under 
discussion. As a result, students had weekly reading material. For 
each unit, after reading the assigned material, students responded 
to teacher questions—an assignment based on the material they 
read. The teaching materials, activities, and lesson plans have been 
organized before class.  

In-class learning activities were practiced under the CL 
model. Based on the participants’ recommendations, it was 
included in the performing phase several elements. First, CL was 
used as the class format. Then, a variety of interactive strategies 
were chosen to assure the active participation of students, such as 
jigsaw, random call, think-square-share, think-pair-share, KWL, 
mix-and-match, corners, numbered heads together, Venn diagram. 
The class was organized into groups wherein students had roles 
and responsibilities.  

Student reflective journals were used as a post-class activity 
to help them reflect on their learning, to evaluate themselves, the 
group, and the teacher. Additionally, journals facilitated a different 
way to communicate with the teacher by giving and receiving 
feedback throughout the learning process. 

The action plan was implemented for a period of eight weeks, 
April–May 2018, in the selected class. For each class session, the 
three main phases were used: planning, performing, and 
perfecting. After implementing the CL process model in the 
selected class, the results revealed positive academic experiences 
from the participant students. In the data analysis, the participants 
mentioned that there was effective teaching, with constructive 
classroom management and positive outcomes. The participants 
appreciated CL strategies considering them worthwhile for their 
learning, as they supported each other during class activities, 
solved problems, and worked in groups having specific roles.  

Flipping the classroom had a positive influence by making 
room for class interactions and in-depth exploration of the 
content. Weekly assignments were considered very useful for the 
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systematic development of knowledge and skills. Adriana stated, 
“the assignments were not like those of the other courses when 
you should learn only for the final exam. Here we had them every 
week. This helped me” (Folder 1, IDI, Adriana, p. 1). Andra said, “I 
did my assignments on time, and they had a continuity. The 
professional skills do not develop in one week but need time to be 
learned, to try to see if the idea is good and if it is working” (Folder 
1, IDI, Andra, p. 2).  

The student-participants acknowledged the positive 
outcomes of CL, such as awakening attention, improving 
communication, developing critical thinking, developing decision-
making skills, assuring long-term retention, and helping them apply 
knowledge and skills. 

As the purpose of the first cycle was to develop a model to 
implement CL and interactive teaching in the selected university, 
the participants made recommendations for improving the 
resulted model. Based on the data collected, it was developed a 
future action plan for implementation (see Figure 1). The new 
proposed process model suggests extending CL to other classes, 
diversifying the group types and the teaching methods for better 
assisting students in their learning. Micro-teaching sessions were 
recommended for successfully assuring the transfer of knowledge 
from the classroom to the workplace.  
 
Second Cycle 

As the plan developed at the end of the first cycle, was to 
gradually extend the implementation of this process model to 
other classes, it was important to understand how the faculty and 
the students from the selected university perceive teaching there 
and to discover their recommendations for improving the teaching 
methods. 

 The initial phase of the second cycle was organized to 
respond to the first two research questions and to cover the 
planning phase of this second cycle. The traditional methods were 
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mentioned with the lecture as a dominant method but blended in 
some cases with active learning and activities by groups. A number 
of the strategies, structures, and techniques used in the first cycle 
were mentioned as taking place in some classes. The 
recommendations were related to teaching by employing different 
teaching methods, to help participants to be well prepared for the 
teaching profession. A faculty-participant mentioned that: “My 
class would allow students to experiment with some of the taught 
methods. However, the time does not allow it” (Folder 2, FQ). To 
overcome this challenge, a flipped classroom was applied in the 
two selected classes. 

The technology was recommended for enhancing students 
learning, as technological tools are appreciable support when using 
flipped classrooms. Several faculty-participants suggested the use 
of “methods which involve a lot of technology” as well as video 
materials and multimedia presentations (Folder 2, FQ). For 
students, technology may serve not only for in-class activities: 

We can keep the laptop, and the interactive work from the 
class can be transferred [also] in the online environment (Google 
Classroom, YouTube, Skype). As students, we can give solutions 
to improve the old teaching methods. (Folder 2, PV. I, Photo #17, 
Silence. . .) 

In this phase of the study, the specialists-participants call 
attention to the need of being aware of the strengths and 
weaknesses of CL. By apprehending the strengths teacher may 
emphasize them in the class activities, as well as knowing the 
weaknesses may help find solutions to overcome them. 

In the final phase, the process model of CL implementation 
was improved through a comprehensive understanding of how 
teaching was perceived in the selected university. As a result, the 
proposed process model from the first cycle was developed based 
on the findings of the initial phase, and it was implemented in the 
two selected classes. The performing step for this action research 
helped to answer Research Questions 3 to 5. After implementing 
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the CL process model in the selected classes, the participants 
brought to the fore the features of this implementation: effective 
classroom management by flipping the class, creating a positive 
classroom climate with students’ positive attitudes, teacher 
enhanced involvement when expressed positive expectations, and 
when intentionally planned class interactions. As the focus of this 
study is on the flipped classroom component from the CoLearnITT 
model, details from data are presented from this perspective.  

Using a flipped classroom may be considered timesaving in 
CL; thus, overcoming the challenge of finding time for in-class 
interactions. As stated before, students were brought into contact 
with the content of a particular topic before coming to class. That 
means that the learning activities were organized interactively in-
class to extend students' knowledge. Alexia stated, 

Besides this systematization of information, in a flipped 
classroom—you read, you get informed, you get familiarized with the 
information and the content of the next class—but more than that, in 
class or during the class you manage to dig deeper because it is 
possible. Otherwise, you stay on that superficial level because you 
have to bring that information first to go deeper after. (Folder 2, FGD 
II, Alexia, p. 5, ls. 199–203) 

Flipped classroom brought responsibility. Maria felt 
responsible for doing her assignments on time and for teaching 
others in the class. She learned that this is an opportunity for 
helping non-regular students, who took the course together with 
them, better understand the topic of a lesson:   

We were the ones who, practically the representatives, those 
who prepared their assignment by reading the material designated for 
that day, we helped them [non-regular students] understand what our 
lesson was all about. (Folder 2, FGD I, Maria, p. 3, ls. 132–134)  

For faculty, flipped classrooms involved more work and 
better organization. The reading materials and assignments for 
each unit were posted on the web-based chosen platform, in this 
case, Google Classroom. All tasks were designed and related to 
enabling students’ learning:  
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Using the flipped classroom, they had to read a lecture and 
answer some questions and then upload that document to the 
platform I used. So, I had to prepare questions for each one of these 
lectures, and then I had to prepare, think of review questions for the 
class that had to be connected somehow with the assignment at 
home; and work with what I was planning to teach or I thought the 
previous class occasion. (Folder 2, IDI. F1, p. 5, ls. 241–245) 

A flipped classroom facilitated students’ academic 
attainment as learning is not happening only in the classroom. 
Note that flipped classrooms contributed to the students' 
academic preparation, as they had pre-class activities to fulfil 
before coming to class. As academic preparation is essential for any 
teacher, in the present study, the pre-class readings were blended 
with in-class interaction. At the beginning of each class, the teacher 
evaluated the students’ understanding of the content explored by 
readings: “The review of the reading was realized through graffiti. 
It assured positive interdependence as students worked for the 
group goal” (Folder 2, Ob. R., April 17). Livia appreciated reading 
the lecture before coming to class: “These methods helped me very 
much. By the fact that, for example, I went to the class knowing a 
small part of the lesson, with the other part being presented to us, 
it helped me” (Folder 2, FGD II, Livia, p. 5, ls. 215–216). Students 
emphasized this blended individual and group learning: 

I am thinking that individual learning and cooperative learning 
were very well combined. When you have learned at home, it was 
individual learning, and you were learning in your rhythm or like you 
were used to learning, and in class, you could check whether you 
understood. (Folder 2, FGD II, Amalia, p. 5, ls. 207–210) 

When the content is divided into units and students explore 
it systematically, the learning is the responsibility of both teachers 
and students. Teachers are responsible for planning and preparing 
in a sequential way the content and the manner of delivering it. 
Students become responsible for learning on time:  

I had to prepare questions for each lecture so, using a flipped 
classroom they had to read a lecture and answer some questions, and 
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then upload that document to the platform I used. (Folder 2, IDI. F1, p. 
5, ls. 240) 

The fact that the assigned material was divided for each week 
and it was not all received at the end, it helped us very much. It made 
us responsible in a way, and it made us aware, seeing the positive 
results made us aware that it is good to do this thing, to learn 
systematically and on time. (Folder 2, FGD II, Georgiana, p. 5, ls. 191–

195) 
In their recommendations, participants mentioned some 

references to the role of the flipped classroom in implementing CL 
and interactive teaching. The flipped classroom was recommended 
as an effective tool teacher could use to support CL 
implementation in the classroom: 

I would encourage everybody to find ways of doing that and start 
with flipping the classroom to create a space during class time for 
discussions and meaningful group work. The best way is to experience 
it, to see how it works, and if it’s not possible to experience it, at least 
we have somebody who experienced it and he’s very motivated to 
explain it to you, to show you, to help you understand. (Folder 2, IDI, F1, 

p. 9, ls. 430–435)  
The process model, with its three phases, remained as a 

framework for the CL implementation (Fig. 1). It provides the tool 
for organizing, applying, and evaluating the process of change in 
any classroom, regarding teaching methods. 

Based on the findings of this study and its positive outcomes, 
flipped classrooms demonstrated that supports the successful 
implementation of CL, together with the other elements, resulted 
after CL implementation. Therefore, the flipped classroom 
continues to be one of the seven components of the CoLearnITT 
process model (Figure 2). 

 
4. Discussions 

 
A flipped classroom has satisfying outcomes when properly 

used in higher education. The findings of the present study showed 
that a flipped classroom facilitates class interactions as the learning 
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content is explored before the class. It is also timesaving for 
teachers who want to implement CL in their classes, and showed 
effectiveness in students’ learning, using technology as a powerful 
tool. 

CL showed positive results in both teaching and learning 
(Tadesse & Gillies, 2015). Knowing this information should 
motivate teachers to improve teaching and student learning 
(Willis, 2017). In choosing their teaching methods, the teachers 
must employ a flexible approach (Ashton & Stone, 2018), mostly 
when modern methods are implemented within traditional 
environments. They may combine the teaching strategies, 
structures, and techniques so that the learning objectives are 
achieved, and student learning occurs (Barkley & Major, 2018). 
 
Saving Time for In-class Interaction 

Students need to be well prepared for the teaching 
profession. Thus, they need to be exposed to modern strategies in 
their training. Teachers must promote practical applications of 
those modern strategies (Peculea & Peculea, 2017) to facilitate 
students’ teaching skills development. As displayed, the time issue 
can be efficiently addressed by using the flipped classroom model  
(Shaykina & Minin, 2018), leading to positive reactions from 
students (Willis, 2017). Teachers must be trained in learning what 
it is and how to use a flipped classroom.   

A flipped classroom is beneficial when using CL. In higher 
education, students may be considered independent learners. By 
inverting the class and designing pre-class readings and 
assignments, the in-class interactions increase, and practical 
applications take place (Shaykina & Minin, 2018). Systematizing 
content for a flipped classroom is also valuable. It is the 
responsibility of the teacher to artfully design materials (Ozdamli 
& Asiksoy, 2016) and to bridge pre-class and in-class activities 
(Crawford & Senecal, 2017). As such, curriculum design is involved, 
with teachers deciding what to include and what not to use within 
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the class content (Hsieh, 2017). There is recommended a 
structured way of delivering the content and assessing learning in 
a flipped classroom (Zappe & Litzinger, 2017), as the findings of this 
study showed.  
 
Academic Preparation 

Pre-class individual readings assure the necessary time for in-
class CL activities. However, as Crawford and Senecal (2017) stated, 
teachers must ensure that pre-class content is explored before 
students come to class. Through the use of pre-class assignments 
(Apedoe et al., 2017) and in-class reviewing activities, the teacher 
motivated students to complete their pre-class requirements. That 
is in line with what Bergmann and Sams (2014) recommended as a 
solution for assessing students. They found that using formative 
and summative assessments as valuable in assessing students’ 
mastery of the content. Dividing the course material into 
sequential units is another method to enhance learning and 
teaching (Hsieh, 2017). The student participants experienced 
positive outcomes, as well as other students who mastered 
content chunked in learnable sequences (Marzano, 2017).  
 
Technology 

Teaching in a 21st-century class requires the use of 
technology both in face-to-face and in online activities (Richter et 
al., 2018). Students are actively engaged in online activities and 
social media in their daily practices. Using technology thus matches 
their way of being active in the online space (Herlo, 2015). Based 
on students’ skills, technology must be used for learning purposes 
(Tudor, 2016). Usually, teachers use electronic presentations and 
videos to enhance students learning (Siefert, Kelly, Yearta, & 
Oliveira, 2019) and other technological tools to help students go 
deeper into a topic. This practice exerts a positive influence on 
teaching and learning. Therefore, teachers need to be aware of the 
strengths and challenges of using technology in the classroom 
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(Willis, 2017). The recommendation is to use technology in both 
online and face-to-face environments (Redes, 2016) to facilitate 
students’ interaction in synchronous and asynchronous learning 
activities.  

 
5. Conclusions 

 
In a changing world, education practices also need change 

and improvement. Therefore, implementing new teaching 
practices that fit the needs of the students and better prepare 
them for professional life seems to be the way for success. The 
initial teacher training is the time for such instruction of students 
in their preparation for being effective teachers. At the same time, 
actively involving students in the classroom is a challenging process 
yet rewarding. Flipped classrooms revealed positive results when 
applying it to facilitate in-class interactions. This study showed how 
flipped classroom supported the implementation of cooperative 
learning and interactive teaching, preparing students for academic 
and professional life and familiarize them with using technology for 
educational and professional purposes.  

As the study was conducted in one university, the findings 
cannot be generalizable. However, the goal of qualitative research 
is not to generalize but to transfer the results to other 
environments. That is in the readers' hand, and it was assured 
thought the tick description of the methodology and the model 
developed. 

For further studies, the first recommendation is to apply the 
CoLearnITT model in the ITT program. The second 
recommendation is to use a flipped classroom not only for making 
room for CL and in-class interaction but also for using technology 
to create audio/video learning materials, as well as 
formative/summative online quizzes and evaluating 
synchronous/asynchronous activities.   
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Figure 1. The 3Ps of the process of CL implementation. 

 

Figure 2. The CoLearnITT process model 
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Abstract  

 

Creative evaluation is part of what defines a modern class, 
updated to the social realities. This article aims to provide teachers 
with creative assessment tools. To practice creative assessment, it 
is necessary to transform the professional culture, to understand 
and to practice around creativity and innovation in a significant 
way. This means more than offering traditional lessons in which 
pupils are largely placed in the role of information consumers; it 
means equipping educators and pupils with a creative disposition 
to be able to answer the problems of the contemporary world. 

_______________________________________________ 
 

1. Introduction 
 

Creative evaluation is part of what defines a modern class, 
anchored in the social realities. It provides crucial information 
about what pupils understand and learn. Creative assessment can 
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help pupils increase their performance, constantly improve, excel 
and become creative. 

But pupils are rarely able to express their thoughts 
spontaneously, and most of the time their seemingly irrelevant 
questions are not welcome. In education reports, creativity 
involves adaptability and flexibility of thinking, traits considered 
critical for pupils (Carnegie Forum on Education and the Economy, 
1986). Research also suggests that from the questions asked by 
teachers in the classroom, less than 10% solicits/requires pupils to 
think creatively (Cliatt, Shaw, & Sherwood, 1980). 

Creative assessment generates intrinsic motivation, 
diminishes the pressure exerted by the teacher's personality and 
determines even the most reluctant pupils to participate in 
building their own knowledge. The use of creativity in the 
assessment process encourages the creation of a pleasant, relaxed 
learning climate, while ensuring interdisciplinary openings. 

Starting from the idea that education has to stay with its face 
to the future and has to take into account the rapid changes in the 
society, this article aims to provide teachers with tools for creative 
assessment helping them to put passion into what they do and to 
eliminate the routine from their work. According to Pink (2006), 
creativity is the process in which changing routine and making new 
connections are essential. Evaluation is transformed by creativity 
and innovation. 
 
2. Evaluation as a part of a bigger process 
 

There is a close interdependence between teaching, learning 
and evaluation. The training process is effective only if the three 
processes form an organic unit. In the teaching-learning-
assessment process, however, assessment has often been 
neglected, forgetting too easily “the fact that the training process 
depends largely on how the assessment is designed” (Stoica, 2003, 
13-14).  



38 
 

Evaluation is "the process of determining the value of things" 
(Scriven, 1993, p. 1), an attempt to judge the value or quality of 
something (Coldeway, 1988). Moreover, "evaluation is a process 
that provides evidence of issues such as reliability, effectiveness, 
cost-effectiveness, efficiency, safety, ease of use and probity. 
Evaluation provides evidence and evaluative statements about the 
value and development of people, programs, projects, services, 
and organizations” (Stufflebeam & Shinkfield, 2007). 

For the teacher, the evaluation is like a mirror in which he can 
look at the following relationships:  proposed objectives - achieved 
objectives, inputs (quality of the training process) - outputs (pupils’ 
results), his own level of training – the level of pedagogical 
requirement. For the primary school pupil, assessment is perceived 
differently than in the adult world. Piaget (quoted by Gullo, 2004, 
35) describes school-age children as having an exaggerated sense 
of their own efficiency and performance, due to the egocentric 
nature of the child in the preoperational stage. At this age, children 
tend to focus and pay more attention to what is striking and out of 
the ordinary. Therefore, when they receive feedback, they focus 
only on what is positive, thus gaining a false sense of competence. 
They also use the feedback received for behaviour to assess their 
competence in terms of cognitive and academic performance 
(Apple & King, quoted by Gullo, 2004, 35). 
 
3. Creativity analysed 
 

In contemporary society, the development of creativity 
concept is overwhelmingly popular. This seems to reflect both an 
awareness of the importance of creativity and a recognition of the 
positive effects that creativity education can have on pupils as 
artisans of knowledge. The multitude of meanings given to 
creativity over time is explicable if we consider the fact that each 
author emphasizes a certain dimension of it: general ability, 
personal trait or complex cognitive process.  
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Among those who conceived creativity as a general ability in 
various fundamental areas of learning, we can mention Guilford 
(1967), as well as Feldhusen and Treffinger (1986). According to Hui 
and Lau (2010), a general ability is a fundamental learning ability 
for acquiring, constructing and applying knowledge in solving new 
problems (221). In recent years, more emphasis has been placed 
on creativity as a “universal skill” (Siraj-Blatchford, 2007, 7), along 
with the idea that everyone has creative potential (Runco, 2003). 
Analysed in this way, creativity can become an everyday event, 
visible in a wide range of everyday life contexts. 

MacKinnon (1962) defined creativity as a personal trait that 
includes: dedication to a goal, motivation, openness, and tolerance 
for what seems ambiguous. Bontaş (1994, 292) considers creativity 
a complex and fundamental capacity of the personality which, 
relying on previous data or products, in combination with 
investigations and new data, produces something new, original, 
and valuable. 

On the other hand, Weisberg (1986) and Boden (1992) 
considered creativity as a cognitive process that includes: 
divergent thinking, general knowledge, as well as specific 
knowledge and skills. Similarly, Simonton (2000) affirms that 
creativity is a mental process involving the generation of new ideas 
or connections between existing ideas or concepts. 

Very interesting in this respect is Krathwohl’ vision (2002) 
who, revising Bloom's original taxonomy on cognitive processes, 
includes creativity and places it above evaluation, considering it as 
a greater ability to think (see Figure 1). 

Analysing creativity, Kaufman and Beghetto (2009, 6) have 
identified a developmental model of creativity with four levels. Big-
C level of creativity refers to the work of an elite that transformed 
the world through its inventions (e.g., Van Gogh, Edison, etc.). Pro-
C level of creativity involves more time (at least 10 years) and more 
effort for development (for example, a physicist who teaches at the 
university, but who also undertakes academic research). Little-C 
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level of creativity means acting with flexibility, intelligence and 
novelty in everyday life (for example, a person who can solve a 
complex problem at work). Mini-C level of creativity happens when 
a person demonstrates flexibility, intelligence and novelty in 
thinking (for example, when a pupil finds several different ways to 
solve a math problem). Considering these forms of creativity, we 
notice that teachers can direct their efforts to develop the Mini-C 
and Little-C levels. Thus, a school-age pupil can work at the Little-C 
level if he or she engages, for example, in taking creative photos of 
the class activity that can be used on a school website. 

 
4. The teacher as a creative person in the evaluation process 

 
When we consider the study of creative evaluation, a 

problem that arises is the definition of the creative personality. 
Creativity is an essential part of the teaching-learning-

assessment process, being fundamental for teachers who want to 
improve their professional practice. Teachers must be animated by 
a strong receptivity to everything that is new and important both 
in their area and in pedagogy. In practice, teachers need to make a 
continuous effort towards self-improvement, coping with the tasks 
that education and the new generations of pupils raise. 

Since 1957, Guilford stated that creativity must meet the 
following four fundamental criteria: originality, relevance, fluency, 
and flexibility. For more than half a century, authors such as 
Rhodes (1961) and Torrance (1963) have emphasized the 
importance and urgency of teachers to be creative. Torrance 
(quoted by Lowenfeld & Brittain, 1987) lists some specific types of 
behaviour as indicators of creativity: the ability to occupy your time 
without being stimulated by another person, overcoming given 
tasks, asking questions (more than simple why or how), different 
ways of doing things, not being afraid to try something new. The 
teacher should be the principal mediator between creativity and 
what is assessed in the classroom because he is the essential 
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element for the school to achieve its goal of making pupils more 
creative. 

In the scientific literature, the features of creative personality 
include: strong motivation, the ability to work hard and be 
absorbed by work, attraction and orientation to completely new 
issues and problems, which involves taking the risk to solve them 
creatively, a great intellectual curiosity, emotional sensitivity. Also, 
a creative work style is characterized by: total dedication, desire to 
do things well, open thinking, ability to concentrate for long 
periods of time, ability to abandon unproductive ideas and 
temporarily put aside more difficult problems (Csikszentmihalyi, 
1996; Beetlestone, 1998; Cummings and Blatherwick, 2017). 

To test the importance of creativity in the teaching-learning-
assessment process, Henriksen and Mishra (2013) interviewed a 
group of highly creative teachers and found that they had the 
following common didactic traits and behaviours: connecting their 
interests with teaching, connecting lessons with the real world, 
cultivating a creative mentality, evaluating collaboration and taking 
intellectual risks.  

 
5. Applications of creative evaluation 

 
In past years, the entire Western world, and not only, has put 

evaluation to the forefront of educational practice (Volante, 2005). 
The information gathered from standardized national assessments 
is used to measure not only pupil’s learning but also to assess the 
effectiveness of teachers and schools. This culture of assessment 
has become so controversial that the learning which is not directly 
assessed and quantified is considered redundant. In other words, 
what is not evaluated is not learned. 

Therefore, one of the concerns of contemporary teachers is 
whether this culture of evaluation does not destroy the creativity 
of pupils and teachers. Trying to answer this question, Beghetto 
(2005) states that it depends on the assessment practices used 
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because certain assessment practices do have a strong influence 
on motivational beliefs that can, in turn, undermine pupils' 
creativity. 

For creativity to flourish even in the evaluation process, it is 
necessary for both teachers and pupils to be actively involved. The 
characteristics of creative behaviour in different situations lead to 
this fundamental condition: involvement. From an early age, pupils 
should be given as many opportunities as possible to get involved 
in various ways, in order to make creative connections between 
past and present experiences. Assessment can be fun and effective 
when teacher gets creative even for a simple feedback. In order for 
assessment not to kill teacher or pupil creativity, it is necessary to 
meet certain conditions. 

First, teacher must provide a personal answer to the 
following question: "What does the creative approach to 
assessment mean to me?" One of the easiest ways to be creative 
in assessment is to turn traditional methods into something more 
fun and engaging. This method can require pupils to evaluate their 
own learning experience, can turn a test into a game, or can lead 
to the use of interactive digital tools to conduct interviews, 
projects, portfolios. Furthermore, the teacher can move from the 
standard and rigid format by encouraging pupils to create an 
artistic response, using this as a stimulus to explore new 
experiences. Connecting creative evaluation to various art forms is 
essential. 

Torrance (1963) considered excessive reliance on memory-
based educational strategies as an obstacle to creativity 
development. He stressed the importance of shifting from 
traditional education to creative curricula through appropriate 
educational strategies. Traditional methods emphasize the direct 
transmission of knowledge, which limits pupils' involvement in 
innovation, discovery and cognitive development. On the other 
hand, approaches such as problem solving and question 
orientation provide opportunities for exploring and discovering 
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complexities, involving pupils in the learning process and 
improving internal motivation. Table 1 presents the fundamental 
elements of evaluation that change, when a creative approach is 
involved. 

Secondly, creative evaluation is a great way to overcome 
some of the challenges that evaluation work poses. Assessment 
can easily be seen only as a complement to the teaching process, 
often done at the end of a learning unit or just to meet certain 
standard requirements. 

Third, creative approaches should not be used just for their 
sake or for the sake of novelty; they must be combined with other 
approaches. At the same time, when using creative assessment 
tools, the teacher must take into account the assessment plan and 
the proposed objectives, the pupils to whom they are addressed, 
as well as the climate of the classroom. 

With these fundamental conditions in mind, an alphabet of 
creative assessment (Table 2, adapted from Angelo and Cross, 
1993; Breben and colleagues, 2002; Ivanovici and Frent, 2009) 
containing applications for Romanian primary education will be 
presented below.  

The fundamental centre of transforming educational culture 
to embrace creativity and innovation in evaluation is the 
transformation of professional culture (Kelly, 2012). This requires 
teachers to adopt a change that leads to understanding and 
practice around creativity and innovation. This means more than 
offering traditional lessons in which pupils are largely placed in the 
role of consumers of information. A fundamental educational 
challenge is not so much obtaining and accessing information, but 
rather endowing teachers and pupils with a creative disposition to 
apply and grow this information in innovative ways to all 
educational disciplines and, why not, to the problems raised by the 
contemporary world. 
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Tables, figures and appendices 
 
Table 1 – Fundamental elements in changing assessment to become creative 
(Adapted from Hosseini, 2011, 1811) 

Traditional Evaluation Creative Evaluation  

Starting the evaluation 
process by focusing on the objectives 

Evaluating because you have 
to, because it is mandatory to have 
grades 

Increasing competition and 
individualism 

Strictly respecting what was 
already planned 

 
Testing performance by using 

proven approaches 
Directly providing the 

knowledge, skills, etc. which will be 
evaluated 

 
Giving priority to content 

above understanding 
Emphasizing acceptance of 

ideas and materials 

Raising authentic questions in 
teaching-learning-evaluation process 

Providing motivation for 
involvement-based assessment and 
questioning 

Promoting evaluation through 
cooperation  

Organizing the evaluation 
flexibly according to the needs and 
interests of the pupils 

Testing for the evidence that 
pupils understood 

Involving pupils in creating or 
investigating knowledge, skills, etc. 
to be evaluated 

Giving priority to the learning-
evaluation process per se 

Encouraging critical review of 
ideas and materials 

 
 

Table 2. Creative Evaluation Alphabet 

Approaches to creative 
evaluation through: 

Applications 

Ah! You received an e-mail - 
Teacher prepares several envelopes 
on which are written questions from 
certain topics that have been taught; 
the answers are inside. The envelopes 
are then "sent" to the classroom. 
Each pupil writes the answer on a 
piece of paper and checks the 
correctness by reading the "official 

Mathematics, 4th 
Grade:” Elements of Geometry” 

Possible questions: 
What are the elements of a 
triangle? How many angles / 
sides / vertices does a triangle 
have? Measure the length of 
the sides of the triangle below.  
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answer" before placing his answer in 
the envelope. After several series of 
“mails” and a class discussion on the 
subject, the envelopes are deposited 
in the teacher's mailbox. 

Brainstorming – The pupils are 
coordinated by the teacher who fulfils 
the role of animator and mediator. 
Pupils issue as many solutions as 
possible, ideas, on how to solve a 
problem, hoping that, by combining 
them, an optimal solution will be 
obtained. The interest is to give free 
rein to the imagination, to the 
unusual and original ideas, to the 
unconventional opinions, provoking a 
chain reaction, constructive, to create 
"ideas on ideas".  

 

Personal Development, 
1st Grade:” Time Management” 

You are invited to two 
birthday parties of two friends. 
The parties take place on the 
same day, at the same time, in 
different places. What 
possibilities do you have? 

Cube - The following six words 
are written on the six sides of a 
cardboard cube: describe (1), 
compare (2), associate (3), analyse 
(4), apply (5), and argue (6). One of 
the pupils is invited to roll the cube. 
For each face of the cube the teacher 
has prepared certain tasks. Pupils 
solve the task individually in a given 
time, after which they present, in 
turns, the formulated answer. All 
pupils analyse the answer, make 
comments, and request the 
reformulation of the question to 
make sure that the task is solved 
correctly. The comments that take 
place lead to the selection or 
reformulation of the correct answer 
by combining individual ideas. 

 

Sciences, 3rd Grade:” 
Water” 

1. Say what you know 
about water. 

2. Compare water with 
air. 

3. Say how you feel 
when you drink water? 

4. Tell how water 
circulates in nature? 

5. How much water 
should you drink in a day? 

6. Is it okay to drink 
water? Why? 
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Debriefing - A question is 
launched for debate. 

The class is divided into two 
groups: pros and cons, each team 
having to look for arguments. 

Both groups present their 
arguments. 

Variants: reversal of roles, 
expressing one's personal position 
after being part of a certain group (for 
or against), etc. 

Communication into 
Romanian, 2nd Grade:” Spring”, 
after I. Al. Brătescu-Voinești 

Was the quail’ decision 
correct, leaving the injured 
baby behind? 

 
Empathy: The thought 

experiment 
Pupils are asked to imagine 

themselves in a certain situation. 
They are asked questions 

about the situation. 

 
Civics, 4th Grade:” 

Children Rights” 
Think that you are in a 

situation where a certain right 
has been taken away from you. 
How would you feel? (Pupils 
should first mention the right 
they were deprived of and then 
show empathy and recount the 
feelings they are going 
through.) 

 
Frisco is based on the roles 

played by children according to their 
preferences and the abilities that the 
role imposes. A problem or a situation 
is identified by the teacher or by the 
pupils to be analysed and resolved. 

The roles are distributed: C = 
Conservative; E = Exuberant; P = 
Pessimistic; O = Optimistic. 

Various accessories can be 
used to give credibility to the played 
character (for example, the 
Optimistic, being a cheerful 
character, wears a red hat). All pupils 
participate in the debate. By 
interpreting roles, children support 

Communication into 
Romanian, 2nd Grade:” The 
Little Match Girl”, by H. C. 
Andersen 

 
Find another ending to 

the story. Pupils have different 
roles: conservative, exuberant, 
pessimistic, optimistic, etc. 
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their views according to the type of 
person they represent. 

 
Guess! represent didactic 

procedures for stimulating creativity, 
in which an object, a being, a 
phenomenon is presented in 
metaphorical form, requiring its 
identification through logical 
associations 

 
 
 
 

Communication into 
Romanian, 2nd Grade:” Final 
Revision” 

Formulate a riddle about 
a character encountered in the 
studied literary texts. 

Hints and kinaesthesia - 
Notions will be written on large 
sheets of paper that will be arranged 
on the floor according to a certain 
logic scheme. The assessed pupil will 
step on them in the order indicated 
by the arrows and explain the 
information he/she is stepping on. 
Verbalization supports kinaesthetic 
learning. Other ways of visualizing the 
relationships between learning 
contents can be imagined. 

 
 
 

Geography, 4th Grade:” 
Romania - setting, neighbours, 
boundaries” 

The following words can 
be written on the sheets of 
paper on the floor: Europe, 
Ukraine & Hungary, Beba Veche 
& Halmeu. 

Ideas from a text 

a) Identify the main idea of the 
lesson. Why is it important? 

b) Explain the main idea using 
an analogy. 

c) What is the main idea of the 
author / text? Bring pros and cons. 

History, 4th Grade:” 
What is History?” 

Follow the three steps: 
a), b), c). 

 
Journal like a chameleon - The 

pupils must present the same 
event/fact from different 

 
History, 4th Grade:” 

Dacians and Romans. The 
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perspectives (the pupil is sad, happy, 
outraged, satisfied, etc.). 

 
 
 

foundation of the Romanian 
people” 

Know-Want-Learn 
The teacher draws a table with 

the following columns: I know / I want 
to know / I learned. 

Pupils make a list of everything 
they know about the topic to be 
discussed. Write down on the board 
the notions or aspects that everyone 
agrees with in the left column. Pupils 
ask questions about things they are 
not sure about. 

After pupils become familiar 
with the new knowledge, the teacher 
returns to the questions they asked 
and passed in the column "I want to 
know". Questions that have been 
answered are entered in the "I 
learned" column. For unanswered 
questions, the teacher discusses 
where pupils might look for 
information. Finally, the pupils 
summarize what they have reviewed. 

 

Mathematics, 2nd 
Grade:” Problems Solved by 
Graphics” 

K: Mary and Dan have 38 
years. Mary has with 4 years 
more than Dan. 

W: How old is Mary? 
How old is Dan? 

L: 38-4=34 (We make 
equal parts.) 

34:2=17 (How old is 
Dan?) 

17+4=21 (How old is 
Mary?) 

Lottery - At the beginning of 
the break, each pupil writes a note 
with the main idea of the lesson 
taught that day. The teacher gathers 
the tickets into a box. Next class, the 
teacher draws lots and the pupil to 
whom the ticket belongs provides 
more details on the subject. 

 

Personal Development, 
Preparatory Grade:” Who Am 
I?” At the end of the lesson, 
each pupil draws the main idea 
on a paper and, when leaving 
the classroom, puts it in the 
teacher’s box. Next time, the 
drawings on the papers are 
discussed. 

My opinion - Pupils are asked 
to make an opinion chart: 

Romanian, 3rd Grade:” 
The written story of a text. The 
legend of the snowdrop” 
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a) In the left column list 
opinions about the content of the 
text. 

b) In the right column, support 
opinions. 

 

 

Name it to a friend - Pupils are 
asked to write about the assessed 
topic as if explaining that to a friend. 

Sciences, 4th Grade:” Life 
Cycles in the Living World” 

In a letter to your best 
friend, explain the life cycles in 
the living world. 

Only five words - What five 
words would you use to describe 
______? Explain and justify the 
choice. 

 

History, 4th Grade:” 
Figures from the history of the 
Romanian people. Michael the 
Brave” 

 
Philips 6/6 - The name comes 

from the fact that the optimal 
number of members in Philips is 6 in 
a group, and the discussion is limited 
to 6 minutes. Groups of 6 are formed 
(4 members; 1 secretary; 1 group 
leader). The secretary of each group 
records the ideas of his/her group’ 
colleagues. The leader guides the 
debate within the group and presents 
the conclusions.  

The topic to be debated by 
each group is handled to the group 
leader. Each member proposes an 
answer and, at the end, the most 
important ideas are retained. The 
leaders of each group present or 
write the ideas they have reached. 
The collective discussion is followed 
by the collective decision regarding 
the final solution, based on the 
hierarchy of variants on the board. 
The teacher draws the conclusions. 

Personal Development, 
Preparatory Grade:” My School. 
Routines and Work Tasks. Rules 
in School” 

 
Task: Draw the 5 most 

important rules that any pupil 
should follow. 
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Quiz – Pupils are asked to: 
a) Write ten questions on the 

topic / text in the order of the action. 
b) Choose two of the 

questions in point a) and answer on 
half of a page. 

c) Describe in 100-150 words 
what you think was the purpose of 
the author / learning of this lesson. 

Civics, 4th Grade:” 
Romania – E.U. member” 

 
Resume three times - To 

answer a question / problem, pupils 
write three different summaries: 

The first of 10-15 words; 
The second of 30–50 words; 
The third of 75–100 words. 
Pupils can work in groups or 

individually and use a word counter. 

 
Sciences, 2nd Grade:” 

Landforms”  
 
 
 

Shift partners - The class is 
organized in two concentric circles; 
the pupils being divided into pairs. 
The children in the inner circle remain 
standing still. When a new 
assessment task is given, the pairs 
always change until they reach the 
initial partner - the initial pair. At the 
end, the ideas are analysed. 

 

Geography, 4th Grade:” 
The Map” 

Twitter 

Define.................... in less than 
140 characters. 

Civics, 4th Grade:” 
Responsibility – lack of 
responsibility” 

Define responsibility in 
less than 140 characters. 

 
Up to one minute - In one 

minute, describe the most significant 
thing you have learned. 

 

Communication into 
Romanian, 1st Grade:” 
Sentence” 
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Vote for a quote! - A list of 
proverbs or quotations related to the 
taught topic is proposed. Each pupil 
will choose a proverb or quote that 
expresses an idea they agree with or 
one that they would choose as a 
motto or that expresses an important 
personality trait. The choices made 
will be argued. 

 

Civics, 4th Grade:” 
Generosity” 

” You are good for 
nothing, if you are good only to 
yourself.” (Voltaire) 

” If I'm glad I'm learning 
something new, it's to share it 
with others.” (Seneca) 

” Be altruistic, respect 
others selfishness!” (S. J. Lec) 

Xerocopy - List the most 
interesting, the most controversial or 
the most resonant / interesting ideas 
you found in your readings. Include a 
short argument (100 words) for your 
choice. 

 

History, 4th Grade:” 
Historical figures" Reading from 
“Historical stories” by Dumitru 
Almaș 

 

Zone for creativity 

a) List 10 keywords from the 
studied text. 

b) Compose a poem using the 
words from point a). 

c) Write a summary of the text 
based on these words. 

 
Romanian, 3rd Grade:” At 

the Medeleni”, after Ionel 
Teodoreanu 

 
 

 
Figure 1. Krathwohl’ s Taxonomy (2002) 
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Abstract 

 
The outbreak of the COVID-19 pandemic led to the cessation 

of face-to-face courses and many schools opted for education using 
online learning platforms. Using data obtained from students 
specializing in Preschool and Primary School Pedagogy (PPSP), this 
research estimates the causal effects of online learning on student 
performance. Using the differentiated approach of current 
education with classical education, we want to observe the 
efficiency of the current educational approach carried out online on 
various platforms. 

Among the advantages of e-learning would be the access to 
online materials, the advantage of staying at home and the 
possibility to record a meeting and the disadvantages are reduced 
interaction with the teacher, technical problems, lack of interaction 
of colleagues and social isolation. Compared to e-learning, face-to-
face learning is still perceived as extremely effective when it comes 
to accumulating knowledge, pedagogical skills and social skills. 
1. Review of literature 
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Starting with March 11, 2020, following the decision of the 

Ministry of Education and Research to suspend face-to-face 
courses in Romania, the education system is reoriented towards 
new communication and cooperation practices to ensure 
continuity of learning and organizational functioning. The 
measures instituted by the state of emergency reveal to us 
different, sometimes unique, ways of being and acting. Adults and 
children were put in the situation to discover new ways of social 
connection and to continue their professional, social, cultural, 
playful and leisure activities. Thus, the use of virtual technologies 
and platforms has increased. All these elements certainly have an 
important area of evolution and social development, but the fact 
that everything happened suddenly put society in front of a huge 
challenge. As a result, government institutions, schools, NGOs and 
private companies, education and tech professionals have found 
themselves at a roundtable of debates (often online, at a distance) 
to find solutions, putting expertise, ideas, resources, portals, tools 
and eLearning platforms. Although it must be said that speed and 
quantity are not always guarantees of a quality process, we can still 
speak here primarily as a favorable context for reflection and 
permanent adaptation (Botnariuc et al., 2020). 

The COVID-19 pandemic caused the greatest disruption of 
education in history, already having an almost universal impact on 
students and teachers around the world, from preschools to 
middle schools, educational and technical and vocational training 
(VET) institutions, universities, adult learning institutions and skills 
development. By mid-April 2020, 94% of students worldwide were 
affected by the pandemic, representing 1.58 billion children and 
young people, from preschool to higher education, in 200 
countries. (UN, UN SG, UNSDG, 2020, p. 5). 

Switching to online learning is a challenge, even for students 
who have felt ready, as the study conducted by Pinkus shows 
(Pinkus, 2000). Almost nine out of 10 (86%) consider this transition 
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to be disruptive and only 37% are extremely or very prepared to 
move to an online learning environment. Even among those 
students who are most prepared for online learning, over seven 
out of 10 (71%) find their school experience disrupted by this 
transition. Less than half of students maintain a regular schedule 
now that they are at home most days or every day (47%). In fact, 
only 16% have a set schedule each day and this drops to just six 
percent among those who feel unprepared for online learning. 

The arguments associated with e-learning are accessibility 
(including rural areas), flexibility, a less rigid pedagogy, lifelong 
learning, it is considered to be a relatively cheaper way of 
education in terms of lower transport costs, accommodation and 
the overall cost of institution-based learning. Flexibility is another 
interesting aspect of online learning; a student can schedule or 
schedule time to complete the courses available online. Combining 
face-to-face lectures with technology gives rise to blended learning 
or the creation of blended learning rooms, which can increase the 
learning potential of students and pupils, pupils and students can 
learn anytime and anywhere, thus developing new skills in the 
process that leads to lifelong learning (Clark et al., 2020), (Dhawan, 
2020, p. 2).  

 
2. Methodology 
 
Objectives 

The present research aims to highlight the way students 
relate to learning in pandemic conditions compared to the previous 
conditions. 

Thus, we set out to highlight the factors that matter in this 
learning framework, factors such as the effectiveness of learning in 
terms of increasing knowledge, the effectiveness of learning in 
terms of increasing pedagogical skills, the effectiveness of learning 
in terms of increasing social skills, the effectiveness of learning in 
terms of increasing knowledge, one's own involvement in the 
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learning process, the advantages and disadvantages of e-learning 
and the general attractiveness for learning. 

 
Hypotheses of quantitative research 

The research topics are the following: 

• students adapt quickly to new forms of learning; 

• technical problems and aspects related to social collaboration 
are solved on the fly or as a minimum of experience is gained 
in learning approaches in pandemic conditions; 

• there are also unexplored advantages of online learning; 

• uncertainty about online learning outcomes is fragile 
 

Hypotheses of the research: 
We assume that the efficiency of online learning is lower at 

this stage; 
We estimate that pedagogical skills are better developed in 

online learning; 
We admit that social skills are better developed in the online 

environment; 
We assume that increasing knowledge in online learning is 

not exactly effective; 
We assume that the involvement of students in the process 

of effective online learning is lower. 
 
Variables 

The research variables were: gender, age, year of study, 
domicile, skills in using technical devices and online platforms and 
participated in any type of e-learning before the pandemic. 

 
Methods, Tools and Population 

I used and adapted a questionnaire designed and applied by 
Bączek (Bączek et al., 2020). The questionnaire was applied 
through Google Forms during November 2020. From the 
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perspective of group composition, the situation was as follows for 
the 57 subjects studied (Figure 1).  
 
3. Results and Discussions 
 

The presentation of the results will be made in the order of 
the items in the questionnaire: 

• What do you think are the benefits of e-learning? Choose 
everything you think is true (Figure 2). 

• What are the disadvantages of e-learning? Choose everything 
you think is true (Figure 3). 

• On a scale of 1 to 5 (where 1 = extremely inefficient, 5 = 
extremely effective) evaluate the effectiveness of learn in 
terms of increasing knowledge (Figure 4). 

• On a scale of 1 to 5 (where 1 = extremely inefficient, 5 = 
extremely effective), evaluate the effectiveness of learn in 
terms of increasing pedagogical skills (Figure 5). 

• On a scale of 1 to 5 (where 1 = extremely inefficient, 5 = 
extremely effective), evaluate the effectiveness of learn in 
terms of increasing social skills (Figure 6). 

• On a five-point scale (where 1 = extremely inactive, 5 = 
extremely active), describe your activity while learning (Figure 
7). 

• On a five-point scale (where 1 = extremely unpleasant, 5 = 
extremely pleasant), evaluate how much you like e-learning 
courses (during the pandemic) (Figure 8). 

In Doolan's research, the students were largely satisfied with 
the way the supporting lecturers have appeared since the 
cancellation of classes on the spot. They were less satisfied when it 
came to organizing seminars and practical courses (Doolan et al., 
2000). Abbasi's research, in agreement with other research, found 
that 84% of students appreciated that in e-teaching student-
teacher interactions are limited (Abbasi et al., 2020),  
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The COVID-19 pandemic has strongly affected the emotional 
well-being and therefore the mental health of people around the 
world [14,30,40,93] - either directly in terms of health problems or 
indirectly in relation to its economic consequences, and social 
(Brooks et al., 2020), (Wang, C.; Zhao, H. , 2020), (Shuja et al., 
2020). 

The online activity has the obvious advantages but also limits in 
the teacher-student relationship. These limits have a negative 
impact on effective learning because an important side of face-to-
face teaching cannot be done virtually or does not have the same 
efficiency if it is conducted online. Explainable, the support they 
traditionally provided to students with special needs or learning 
difficulties is difficult to provide online, given the implicit 
technological limitations. In reality, in the online environment, 
each student can represent for the teacher a possible situation of 
learning difficulty, thus making it difficult to identify those with real 
problems. Even if the teacher knows his class and students well and 
knows who needs additional support, this could possibly be done 
after the online teaching activity, through individual counseling. It 
is very difficult to have a personalized interaction with a specific 
student in the context in which the contact is not direct, the 
teacher is followed online by an entire class and each student asks 
for his attention. Online educational platforms, streaming 
platforms, in general, facilitate real-time communication between 
the teacher and his students. However, communication in this case 
is very often perceived as somewhat artificial, partly due to the 
impossibility of obtaining real communicative feedback (which 
makes communication authentic), and partly due to the awkward 
context of placement in the virtual space. . The fact that you can 
be recorded, the fact that you can be heard by anyone (not just 
your students), without real control of the target audience, 
determines teachers to build a correct, consistent, fluid discourse. 
Nonverbal communication and mediated use of paralanguage 
complete the difficult paradigm of online communication if 
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communication is through instant chat, and some clues that good 
nonverbal communication could produce to support verbal 
communication are now lost through specific interruptions or 
blockages. these sessions in conditions of limited bandwidth 
capacity or loaded traffic (Botnariuc et al., 2020). The authors of 
other studies and reports came to such preliminary ideas (Zewde 
et al., 2020), (Aristovnik et al., 2020). 

 
4. Conclusions 
 

Students adapt with some regrets to new forms of learning. 
Usually, face-to-face learning is perceived from a different 
perspective in the current context and is somehow romanticized. 
The technical problems are more acute now or especially at the 
time of the course and the aspects related to social collaboration 
are felt quite strongly and negatively. In general, these 
shortcomings of social collaboration are attributed to technology 
and are recognized as requiring a minimum of experience in online 
approaches. Online learning has the advantage of participating in 
any location and therefore saves more time and also has some 
advantages not sufficiently explored. Uncertainties about online 
learning outcomes are on the part of both students and teachers. 
It is probably the variable that will be most intensively researched 
in future studies. 

Research has shown that the effectiveness of online learning 
is lower at this stage. Effective involvement in the proper conduct 
of the course is more difficult to achieve remotely and in the 
absence of an environment that stimulates students in this 
direction. pedagogical skills are better developed in online learning 
or there is a need to develop other skills than those present in 
traditional learning. Also, social skills are better developed in the 
online environment due to the fact that isolation is felt at the level 
of personal comfort. Hence the increase in the need for 
socialization through the technological means available and finding 
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strategies to maintain these relationships in the virtual 
environment. increasing knowledge in online learning is less 
effective due to several factors. The countless distractions during 
online education are not beneficial. The lack of total involvement 
in a course is limited due to an environmental environment devoid 
of pedagogical connotations. Thus, the effective involvement of 
students in the online learning process is lower. 

The main advantages of e-learning are: access to online 
materials, the advantage of staying home and the possibility to 
record an appointment. The disadvantages of e-learning surprised 
by the student are: reduced interaction with the teacher, technical 
issues, lack of peer interaction and social isolation. Compared to e-
learning, face-to-face learning is still perceived as extremely 
effective when it comes to knowledge accumulation, pedagogical 
skills and social skills. Also, in the context of active participation in 
courses, face-to-face learning is considered much more effective. 
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Tables, figures and appendices 
 

 
Gender  Age  Year of study  Domicile  

Male 
3 

(5,26%
) 

18-
20 

20 
(35,09%

) 

PPSP 1st 
year 

19 
(33,33%

) 

Rur
al 

35 
(61,40%

) 

Fema
le 

54 
(94,74

%) 

21-
35 

19 
(33,33%

) 

PPSP 
second year 

17 
(29,82%

) 

Urb
an 

22 
(38,60%

) 

  36-
53 

18 
(31,58%

) 

PPSP third 
year 

21 
(36,84%

) 

  

 
  

How would you describe your skills 
in using technical devices and online 

platforms?  

Have you participated in any 
type of e-learning before the 

pandemic?  

Advanced 8 (14,04%) Yes 
11 

(19,30%) 

Middle 35 (61,40%) No 
46 

(80,70%) 

Beginner 14 (24,56%)     

Figure 1. Population  
 
 

 
Figure 2. Benefit of e-learning 
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Figure 3. Disadvantages of e-learning 

 
 
 

 
Figure 4. Effectiveness of e-learning – knowledge 
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Figure 5. Effectiveness of e-learning – pedagogical skills 

 
 
 

 
Figure 6. Effectiveness of e-learning – social skills 
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Figure 7. Activity while learning 

 
 
 

 
Figure 8. Pleasant learning 
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Abstract 
 

The family is the most important environment for 
socialization and a source of influence for children's development. 
Parenting practices are the personal way in which parents express 
their values and conceptions about education. The degree of 
involvement of parents in their children's lives can vary depending 
on several factors: personal conceptions, values, aspirations, 
priorities, the presence of physical or psychological absence of 
parents in children's lives and activities, family type, family climate, 
parenting style, etc. Each child actively contributes to their learning 
and development by accumulating experiences and solving specific 
challenges, which ensure their growth, strength, and commitment 
at every stage of life. 
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1. Introduction  
 

The development of the human being must be seen under 
three essential aspects: biological, psychological, and social, 
between them being numerous and varied interferences. 
Psychological development refers to the processes of physical 
growth, internal transformations of the body, materialized in 
quantitative and qualitative changes of higher nervous activities. 
Psychic development considers the appearance and manifestation 
of processes, properties, states, and psychic structures. Social 
development is demonstrated by amplifying the possibilities of 
relationships (correlating one's behavior with different social 
requirements) (Crețu, 2004). 

The family is an open system that depends on the 
environment for survival and the regulation of internal and 
external interactions to achieve a delimited state of balance. In a 
family system, every action and reaction cause a change in the 
system as a whole (Björnberg & Nicholson, 2007).  

The development of the human being must be seen under 
three essential aspects: biological, psychological, and social, 
between them being numerous and varied interferences. 
Psychological development refers to the processes of physical 
growth and maturation, internal transformations of the body, 
materialized in quantitative and qualitative changes of higher 
nervous activities. Psychic development considers the appearance 
and manifestation of mental processes, properties, states, and 
structures. Social development is demonstrated by amplifying the 
possibilities of relationships (correlating one's behavior with 
different social requirements) (Cretu, 2004). 
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2. Human personality development 
 

Effective communication between parents and child will help 
the child feel understood, protected, and have a sense of 
belonging. Siegel and Hartzell (2017) propose three stages of 
attachment development: alignment, balance, and coherence. 
They suggest that first of all it is necessary to tune/align the state 
of mind of the parents with the child's state as a result of which the 
child obtains a state of physical, emotional, and mental balance, 
which will help him feel integrated and connected so that the 
relationship to become coherent. 

Psychologist Erik Erikson (1998) issued a theory that the 
individual goes through eight stages in his life, marked by 
existential crises, progress being possible only by resolving step by 
step the conflicts in each stage. Later, he added another to the 
eight stages. Thus, the first stage, called "hope", framed in the 
period from birth to about a year and a half, is characterized by the 
conflict between trust and mistrust. During this period, the child 
must establish his basic attitude towards the world around him. If 
during this period the child has satisfaction, care from others, and 
comfort, he will be able to have a more confident attitude towards 
life, otherwise, he will develop distrust that will generalize towards 
all individuals. 

The second stage, called "will", between one and a half and 
three years is dominated by the conflict between autonomy and 
doubt/shame. The challenges facing the child are to take on the 
facts. If the child is encouraged, he will gain a sense of security and 
self-confidence, but if he is ridiculed for his childish decisions, he 
will become ashamed of his actions and lose confidence in his own 
decisions (Erikson, 1998). 

The third stage, called "purpose", is based on the conflict 
between guilt and initiative and is between 3 and 6 years. During 
this period the child tests what the limits are, violating or 
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respecting the prohibitions, he will understand that not everything 
is possible or allowed. At this stage, an inappropriate, exaggerated 
educational intervention will develop the child's fear of 
punishment and the impression that any initiative is wrong. If 
instead, the parents support the child's initiatives, he will continue 
to explore, learn to take responsibility, and lead to the 
development of a sense of initiative (Erikson, 1998). 

The fourth stage, between 6 and 12 years, called 
"competence", is characterized by the conflict between diligence 
and inferiority. The child's response to the challenges that arise 
during this period can be completely different: either he will 
develop a sense of competence, under the warm and encouraging 
guidance of those who represent the authority, or he will give up, 
deepening a sense of inferiority and inadequacy, if he is constantly 
subjected to comparisons with other children or other situations. 
This stage is decisive, from the perspective of Erikson (1998), for 
the adolescent crisis. 

The fifth stage, "fidelity", is defined by the conflict between 
self-identity and role confusion and extends into adolescence, from 
12 to 20 years. Now the teenager is overwhelmed by the multitude 
of social roles he has to take on and tries to find satisfactory 
answers to take on. Parents who, even at this age, sit behind the 
child and watch his every move do nothing but make him feel 
unable to make the right decision, he sometimes choosing what his 
parents want. Thus, the young person is confused, does not know 
what he wants, but gives in to parental pressure (Erikson, 1998). 

The sixth stage, 20-30 / 35 years old, “love”, is characterized 
by the conflict between intimacy and isolation from others. During 
this period, the young adult seeks deep and lasting relationships, 
in which to express their intimacy, through the free fusion of 
identities. The emotional balance is quite fragile and if the feelings 
are not shared, the young person can reach extreme isolation, 
where he can no longer be reached or hurt by anyone. The most 
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acute feeling that is felt during this period is loneliness. Without 
proper counseling, depression, psychosomatic disorders, 
psychological or even suicide attempts can sometimes occur 
(Erikson, 1998). 

The seventh stage, from 35 to 65 years, called "care" is 
characterized by the conflict between creation and stagnation. 
During this period, the adult wants to create, to be productive, to 
bring his contribution in one way or another, to orient himself 
towards the outside, reaching his maximum professional potential. 
It is the moment when the adult needs to share with someone his 
professional experience, to offer it as a legacy. On the other hand, 
there may be situations when the adult has no one to share the 
accumulation of knowledge or has not accumulated knowledge to 
share with others and stagnation occurs (Erikson, 1998). 

The eighth stage, after 65 years, consists of the wisdom to 
resolve the conflict between integrity and despair/disgust in the 
face of the reality of life. The individual now looks back on life and 
tries to accept both successes and failures. If he fails to accept his 
failures and, especially, realizes that he no longer has the time or 
energy to repair certain aspects of the past, man becomes 
desperate, succumbs to disgust with life, and experiences a 
negative self-image that can no longer be corrected (Erikson, 
1998). 

The last stage, the ninth, identified after the age of 80, the 
beginning of the age of 90, is characterized by the fact that self-
esteem and confidence weaken with the weakening of physical 
strength and vigor. Hope and confidence, which were once firm 
support, are no longer as solid pillars as they once were so that 
during this period man can do things contrary to his behavior and 
natural personality. The wisest way to resolve this conflict is to 
know how to face despair with confidence and humility. It is very 
important to remember that in all these stages conflicts or tensions 
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are the sources of growth, strength, and commitment (Erikson, 
1998). 

 
3. Family characteristics 

 
Classifications 

Families can be classified from a sociological point of view 
into several categories, a first distinction being made between the 
family of origin and the family of procreation. The family of origin, 
also known as the orientation or biological family, is the family in 
which we are born, raised, is made up of mother, father, brothers, 
and sisters, and has a strong role in the protection and socialization 
of descendants. The procreation family also called own family or 
conjugal family is made up of husband and wife, as well as their 
sons and daughters and is the basis of the extended family, formed 
by the vertical union in time, of several nuclear families, forming 
successive generations (Voinea, 2005). 

Another criterion for classifying families is housing, hence 
the residency families, made up of people who live in common 
homes and carry out joint household activities, and interaction 
families, in which there are mutually helpful relationships, 
exchanges, and mutual visits. (Voinea, 2005). 

Depending on how authority is exercised within the family, 
family systems can be: a) matriarchal, in which authority is held by 
the oldest woman or wife; b) patriarchal, in which authority is held 
by the oldest man or husband; c) equality, in which power and 
authority are exercised equally by the husband and wife. From the 
point of view of the normality of family life, families can be: normal 
or deficient, disorganized, vulnerable (Voinea, 2005). 

As a structure, the family can be viewed from the perspective 
of two criteria: quantitative (or numerical) and qualitative. From a 
quantitative point of view, the family can be: nuclear (consisting of 
three or four people, represented by their spouse and children) or 
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extended (which can reach 30-40 people, including the degrees of 
kinship between its members). The family can also be viewed from 
the perspective of generations, all its members sometimes living 
together, which can generate conflicts and difficulties in 
organization and leadership (Voinea, 2005). 

Yip (1998) identifies two types of families: single-parent and 
two-parent. Single-parent families include families with divorced 
parents and families with a widowed parent. It is believed that 
single parents have difficulty maintaining boundaries for their 
children. Children from such families have reported behavioral 
problems and other dysfunctions in family and school life. 

 
Family functions 

Family functions Patterson (2002) identifies four family 
functions: (a) belonging and training, (b) economic support, (c) 
feeding, education, and socialization, (d) protecting vulnerable 
members. Each of these functions has positive and negative 
implications for family members. The first function ensures the 
unity of the family, to which are added the children planned and 
wanted, but divorce can also occur. The second function ensures 
the necessary food and clothing, the safety of the home, but there 
is a risk of neglect of children. The third function ensures mutual 
support, love, marital satisfaction, but there may be episodes of 
domestic violence, child abuse. The fourth function is to ensure the 
care of children with special needs, but the impossibility of fulfilling 
it leads to sending family members with disabilities to foster care. 

One of the most important functions of the family is to 
educate and train young people for their optimal integration into 
life and social activity. Here, within the family group, parents exert 
directly or indirectly, educational-formative influences on their 
children. The conjugal couple, through its entire system of 
behavioral acts, is a true social model which, being the first in the 
order of influences from existing social models, has a decisive 
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influence on children in forming their conception of life, behavior, 
and relationships concerning different social norms and values 
(Mitrofan, 1984, p. 144). 

 
Status and role 

Every person, a member of a family has a well-defined status 
and role. Status refers to the basic position of the person within 
the group and the desirable behaviors, and the role consists of all 
the normative behaviors associated with the statuses. The division 
of roles in the family is a very important component that involves 
a wide network of social relationships. The diversity and complexity 
of social relations ensure the unity and cohesion of the family 
(Voinea, 2005). 

Throughout life, people experience different social roles. 
From birth, the family and the relationships within it shape the 
person physically and intellectually, creating the personality of 
each, preparing him for life in society. Often, the wrong influence 
of parents causes negative consequences difficult to eliminate. 
Each parent has a unique and irreplaceable role, so the child needs 
both parents for harmonious development. The importance of the 
family lies in the influence of parents on their children. The father's 
influence refers to protection, guidance, and support for the 
outside world; child discipline; supporting the initiative, 
independence, and freedom (Gežová, 2015). 

 
Family values 

Arsene and Constantin (2013) identify the following family 
values: compassion and tolerance, courage, moral integrity, 
dignity, honesty, friendship, kindness, perseverance, self-
discipline, responsibility, patience, promptness, cleanliness, 
religious faith (Arsene & Constantin, 2013, pp. 30 -35).   
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Family dimensions 
Björnberg and Nicholson (2007) identify family dimensions 

according to the balance between authority and attention in the 
relationship between parents and children; the relationship 
between emotional and cognitive unity between family members; 
the relationship between open communication and adaptability in 
relationships between family members. All these aspects 
determine the family climate.  

Many families fail because of the conflict between parents 
and children. This failure is due to the inability to achieve a 
common vision over the generations, with personality differences 
playing a major role. Björnberg and Nicholson (2007) argue that the 
relationship between parental attention and authority over 
children determines four characteristics of the family: indulgent 
(high attention and low authority), authoritarian (high attention 
and high authority), dictatorial (low attention and high authority) ) 
and careless (low attention and low authority).  

The family's ability to stay together despite the crises and 
difficulties they face is largely the product of an intellectual and 
emotional "glue." Cohesion can also be excessive if families are too 
introspective, look too much inwards, depriving themselves of 
diversity and openness to outward perspectives. If the emotional 
unity is high and the cognitive one is low, the cohesion of the family 
can be very varied, in contrast to the situation in which they have 
the same ideas, conceptions (low emotional unity and high 
cognitive unity). Other dimensions in contrast are fragmented 
cohesion (low emotional unity, low cognitive cohesion), compared 
to close cohesion when both emotional and cognitive unity is high 
(Björnberg and Nicholson, 2007).  

Authority and cohesion are seen by Björnberg and Nicholson 
(2007) as "psychological style" and "family structure", respectively. 
These dimensions must be counterbalanced by methods and 
procedures for dealing with situations, in which people adapt, 
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communicate, make decisions, especially in unforeseen situations. 
Thus, two sub-dimensions of this process are identified: 
adaptability in solving problems and open communication 
between family members. Intersecting these dimensions, there are 
four ways in which families solve their problems: reactive (high 
adaptability, but open communication), adaptable (both 
adaptability and open communication have a high level), avoidant 
(low adaptability, but a high level of open communication) and 
rigid (both adaptability and open communication are low). 

 
Family climate 

The family climate is a complex psychosocial formation, 
comprising the set of mental states, ways of interpersonal 
relationships, attitudes, level of satisfaction, which characterizes 
the family group for a longer period (Mitrofan & Mitrofan, 1991). 
The family climate is synonymous with the atmosphere or morale 
of the family group as a small social group. This climate, which can 
be positive or negative, is interposed as a filter between the 
educational influences exerted by parents and the psycho-
behavioral acquisitions made at the level of children's personality. 
The path from educational influence to behavioral acquisition is 
not direct, but is influenced by the family climate: for example, the 
same educational influences will have a different effect depending 
on the family climate in which they are exercised.  

The family climate can be analyzed according to several 
indicators, the most important being the following: a) the way of 
interpersonal reporting of parents (level of closeness and 
understanding, agreement or disagreement on various issues); b) 
the set of attitudes of the family members concerning different 
norms and social values; c) the degree of cohesion of the members 
of the family group; d) how the child is perceived and considered; 
e) the manner of manifestation of parental authority (unitary or 
differentiated); f) the degree of acceptance of various behaviors of 
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children; g) the level of satisfaction felt by the members of the 
family group; h) the dynamics of the appearance of some conflict 
and tension states; i) the manner of application of rewards and 
sanctions; j) the degree of openness and sincerity shown by the 
members of the family group (Mitrofan & Mitrofan, 1991).  

According to some studies, the positive family climate favors 
the fulfillment of all the functions of the conjugal couple and the 
family group at high-efficiency levels. The family climate 
determines, on the one hand, the efficiency of educational 
influences, but, on the other hand, it has an important role in the 
growth and development of the child and adolescent (Mitrofan & 
Mitrofan, 1991). 

 
Parental style 

The four parental styles: authoritarian, dictatorial, 
permissive, and careless, defined by Baumrind (1971) are still used 
by researchers to classify the type of interactions that exist 
between parents and children.  

Sorkhabi (2005) states that authoritarian parenting style, as 
opposed to dictatorial or permissive parenting, is closely 
associated with academic and psychosocial self-regulation in 
certain cultures because authoritarian parents are better able to 
coordinate and integrate multiple goals more effectively that 
include individual social requirements or group, characteristic of 
the respective culture. Another possible reason for the success of 
the authoritarian parenting style is that parents use effective 
means or ways to achieve goals by balancing practices, being more 
flexible and motivated.  

The authoritarian parenting style is distinguished by 
reciprocity, tacit understanding, and flexibility, which allow the 
parent to be more effective in coordinating and balancing the 
child's needs with those of society. Dictatorial parents are 
inflexible, do not demonstrate reciprocity in relationships, and fail 
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to adapt social requirements and expectations to the needs, 
strengths, and weaknesses of the child. Permissive parents, on the 
other hand, focus on pursuing children's goals without sufficiently 
coordinating them with the needs and requirements of the parent 
or society. Therefore, when social requirements are ignored by 
parents or subordinated to personal, individual goals (permissive 
parents) or when individual concerns are ignored or subordinated 
to social requirements (dictating parents), such parents may 
experience less success in achieving a given goal (Sorkhabi, 2005). 

 
4. The parent-child relationship 

 
The influence of family 

Parents have the greatest influence on children, determining 
their behavior and actions in different situations, so it is very 
important the model they offer children (Assefa & Sintayehu, 
2018). Parents must be authentic, there must be a visible 
concordance between what they say and what they practice. 
Arsene and Constantin (2013) argue that parents must be honest 
with their children, to recognize their feelings and limits. The 
feeling of security, comfort, well-being develops in the child's 
positive attitudes towards life, towards those around him, so that 
he becomes more resistant to the factors that generate stress, can 
more easily manage his emotions, and will have a correct image 
with looking at oneself and others. Effective communication 
between parents and child will help the child feel understood, 
protected, and have a sense of belonging.  

"Parents exert educational-modeling influences within the 
family and directly, based on a certain educational strategy using 
more or less systematically and organized certain educational 
methods and techniques" (Mitrofan, 1984, p. 144). 
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Parental involvement 
Parental involvement, as described by Epstein (2010), 

addresses the following issues: a) ensuring children's health and 
safety, developing parenting skills and parenting approaches that 
prepare children for school and maintain the child's healthy 
development in all grades and building positive home conditions 
that support school learning and behavior throughout the school 
year; b) regular discussion with school staff about programs, 
children's progress and other school-related issues; c) volunteering 
at school and participating in student shows, sporting events, and 
other activities; d) assisting students' learning by helping with 
homework and other curriculum-related activities at home; e) 
participation in school decision making.  

Singh et al. (1995) identify four components of parental 
involvement in children's lives: parents 'aspirations for children's 
education (parents' hopes and expectations for the child's 
continuing education), parent-child communication about school; 
the structure of the home (the degree of discipline exercised by the 
parents) and the participation of the parents in the activities 
related to the school.  

Jeynes (2007) conducted a meta-analysis examining the 
relationship between parental involvement and the academic 
achievement of middle school students and concluded that 
parental involvement is defined as parental involvement in their 
children's educational processes and experiences. Also, the Jeynes 
study uses specific variables of parental involvement, such as: a) 
general parental involvement (includes the general measure of 
parental involvement); b) specific involvement of parents (includes 
a specific measure of parental involvement, differentiated from 
other measures of parental involvement used in the study); c) 
parents' expectations (the degree to which a student's parents 
maintain high expectations regarding the student's ability to reach 
high levels); d) attendance and participation (if and how often 
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parents participate and participate in school activities); e) 
communication (the extent to which parents and their children 
communicate about school activities and report a high level of 
communication in general); f) homework (the extent to which 
parents check their children's homework before it is taught to the 
teacher); g) parenting style (the extent to which a parent 
demonstrates a parental supportive and supportive approach).  

In their review of the relationship between parental 
involvement and the academic outcomes of high school students, 
Shute (2007) and her colleagues made a comprehensive 
description of the parental involvement variable. They grouped the 
specific aspects related to the involvement of parents in two main 
categories: home activities and school activities. The first category 
includes: a) parent-child discussion about school (conversations 
between parents and their children about school activities, 
programs, school plans); b) parents' aspirations and expectations 
(the degree to which parents assume that their children will have 
good results at school); c) parenting style (a complex set of 
behaviors and/or attitudes by which parents demonstrate and 
communicate the values, behaviors, and standards that their 
children are expected to adopt); d) reading at home (parental 
modeling and supporting the child's reading activity); e) checking 
the child's homework by the parents, family rules and supervision. 
The second category includes specific variables, such as parent-
teacher communication, parents 'participation in school activities, 
parents' volunteering at school. 

 
5. The evolution of the Romanian family and education 
throughout history 
 

Stănciulescu (1998) makes an extensive history on the 
evolution of the family and education in the Romanian society, 
starting with the 17th century until 1989, analyzing these themes 
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from a historical sociological perspective and bringing arguments 
from the literature of the time. 

 
The XVII – XVIII centuries 

During the 17th - 18th centuries, the kinship network is 
clearly outlined as a group and as an institution in the upper classes 
of the time and the existence of conscience of the conjugal-
parental family is quite clear. According to Stahl (1959, quoted by 
Stănciulescu, 1998), the archaic Romanian village was organized 
according to a family principle, the state organization overlapping. 
The children were presented not as children, simply, but in an 
institutional quality: sons of Master, daughters of the Mistress, 
disciples in different stages of formation. 

From the description given by Dimitrie Cantemir in 
"Descriptio Moldaviae", we find that Moldovans at that time did 
not like teaching, ordinary people considering that "teaching is the 
concern of priests" and too many spoils the mind. Parental 
indifference concerning children's education is associated with the 
absence of childhood feelings. In this context, Cantemir associates 
learning with everything that the individual can accumulate "from 
the outside". Any trait that the individual possesses, but which has 
not been acquired "from without," is part of his nature. Thus, “from 
the outside” refers to those characteristics that are not innate, but 
are due to the interactions and relationships of the individual with 
others (Stănciulescu, 1998). 

Dimitrie Cantemir makes no explicit reference to the 
educational role of parents, although it cannot be ignored that 
parents have a role in the process of self-construction. From 
"Descriptio Moldaviae" we can understand two aspects: a possible 
evolution towards the extension of the influence of parents 
belonging to higher categories in self-constitution and the 
reconstitution of possible cultural models that could have been 
subject to intergenerational transmission from parents to children. 
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The progressive prolongation of parental influence can be based 
on the transition from the practice of early institutionalization of 
children to the refusal of this practice (Stănciulescu, 1998). 

During this period, no methods of social or family protection 
are identified, children's access to education being fragmented, 
non-unitary, accessible only to a small group, from the social elite. 

 
The period between 1821 – 1918  

Among the intellectual elite as well as in the economically 
favored categories of this period, the “feeling” of the conjugal-
parental family and childhood is present. The unity consisting of 
parents and children is delimited, the child having a special family 
significance for his parents, this representing an extension of the 
parents' life, as well as an expression of love between spouses. On 
the other hand, the child is seen during this period as an “object of 
pride” and as a means by which the financial condition of the family 
is highlighted (Stănciulescu, 1998). 

The influence of the family seems unlimited in the first years 
of life and is exercised primarily in the form of primary acquisitions, 
which remain imprinted forever. At school age, the family is not 
excluded from the child's life, especially since the parents' option 
for the acquisition of a type of values is involved, depending on 
which child can attend a certain type of school. On the other hand, 
the family and the school are in a relationship of continuity and 
complementarity. The school specializes in instructional tasks, 
while the family is responsible for educating children from a 
behavioral, social point of view: developing a sense of goodness 
and beauty, strengthening the will, inspiring and educating piety 
(Stănciulescu, 1998). 

Parents are a category with a great influence on children, 
because they assume a direct role, without resorting to nannies, 
nurses, or other intermediaries. Although both parents have the 
responsibility to educate their children, however, at that time it 
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was considered that the mother has a more important role than 
the father (Stănciulescu, 1998). 

The "feeling" of family and childhood is manifested through 
a complex relationship between parents and children. For parents, 
the presence of children gives a normal position to the conjugal 
couple in society and can be a means of expressing social identity. 
On the other hand, children have an instrumental significance, in 
the sense that they can help in the supervision of younger siblings 
and the household or can bring economic benefits by exercising 
certain paid activities (Stănciulescu, 1998). 

The school-age child, for the middle or lower social 
categories, represents most of the time apprentice or a servant, 
and for the richer categories a student at the boarding school. In 
both cases, the child, although he is materially dependent on his 
family, is somehow separated from the family, because he spends 
most of his time away from it. Going to school or apprenticeship 
generates the feeling of an emotional rupture for both children and 
parents (Stănciulescu, 1998). 

As for the parents' educational styles, they are subordinated 
to a contextual, not normative, relational education: if the child 
behaves "normally", depending on current situations, the family 
does not exert any explicit reinforcing influence, but if the child's 
behavior is abnormal. In those situations, it is not explained to him 
which norm he violated, but the restoration of the previous order 
is sought (Stănciulescu, 1998). 

In poor or economically middle-class families, parental love 
can be manifested through tender, caring forms, caresses, play, 
stories, or violent forms, such as beating. For wealthy families, 
however, the child represents continuity, he is the person to whom 
the family's wealth will be entrusted at some point. The love of 
these parents is manifested by placing the child in the center of the 
adult world and by careful concern for meeting his material needs, 
security, and education. A special category is the families that 
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aspire to the ascension of their children, who make enormous 
material sacrifices to send their children to schools, away from 
home (Stănciulescu, 1998). 

And in this period, as in the previous one, school education is 
not accessible to all children, even if in 1864 Alexandru Ioan Cuza 
promulgated the Law of Instruction, which provided for the 
organization of education in a unitary way, by study groups, as 
follows: primary education, which it lasted four years and was free 
and compulsory, seven-year secondary education and three-year 
university education. This concern for educating children is a step 
forward in their intellectual development. 

 
The period between 1918 – 1944  

Stănciulescu (1998) states that, as in the previous period, the 
conception regarding education is axiological-normative. 
Education, which involves growth and schooling, is seen as a duty 
of parents to the child and society. The emphasis is on the political-
reformist dimension, and the legal and school systems replace 
religious ideology as the main instruments of legitimation and 
action. Raising and educating children is seen as more of a legal 
than a moral duty. However, the religious values of the family are 
passed down from one generation to the next, insofar as they are 
practiced. 

In all social categories is present the "feeling of childhood", 
which is expressed by fragility, helplessness, and the need for 
protection. And in this period the conception continues that the 
mother has a greater contribution to the child's education, the role 
of the father is limited to the education exclusively of boys 
(Stănciulescu, 1998). 

Stănciulescu (1998) observes that during this period, actual 
families are identified, based on marriage, but the situations of 
celibacy or cohabitation are also mentioned. Regarding the 
situation of women in that period, it can be said that, even though 
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before marriage the woman was concerned with physical 
appearance and ways of seduction, the birth of a child completely 
changes her priorities, devoting much to her upbringing and 
education. it. The maternal sense takes the place of frivolity. 

There is often confusion between care and education. It was 
considered that child care should begin just before birth, but 
education, much later after birth, when the child can understand, 
communicate, speak. For the consciousness of most people of that 
period, the meaning and content of education are largely social, 
and the practical-participatory forms are inseparable from the 
discursive-descriptive forms: the child listens/sees the 
demonstration made by the adult, after which, with verbal or 
physical support, execute in turn. For wealthier families, the 
schooling of children to acquire a superior social position is an 
expression of parental affection (Stănciulescu, 1998). 

In 1924, the law on normal primary education was passed, 
which provides for the compulsory and free primary education of 
four years and creates the "super-primary" course for another 
three years, different from the four-year secondary school. The 
three-year course is a closed route, it does not offer children the 
opportunity to continue their studies with high school and later 
university, which the gymnasium can do (Stănciulescu, 1998). 

 
The period between 1945 – 1989  

The family represents, in the conception of the time, 
according to the socialist ideology, the Code of the family and the 
Christian morality, a set of related persons between which there 
are a series of mutual rights and duties, is the group formed by the 
marriage of two persons of the opposite sex (Stănciulescu, 1998). 

"The family must be the first school in which children learn, 
along with the rules of behavior in life and society, the appreciation 
of work, devotion to the fatherland and people, to the party and 
the cause of socialism" (Code of Principles and Norms of Labor and 
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Communist Life, of socialist ethics and equity, 1974, p. 23, quoted 
in Stănciulescu, 1998, p. 147). 

A major role in the education of children is attributed to 
mothers: As mothers and educators, women play an essential role 
in the formation and education of young offspring in the homeland. 
Always, even in times of hardship, the woman fulfilled the noble 
mission of transmitting to the new generations the high virtues of 
our people, their advanced traditions, the ardent love for the 
country, the feeling of dignity, justice and truth” (Ceaușescu, 1966, 
in Ceaușescu, 1988, p. 33). 

The role of the mother is placed in the foreground, while the 
role of the father merges with the idea of family. The phrase 
"mother and child" is frequently encountered and the legislation 
that supports it is developed: the birth policy. Thus, the mother 
becomes the main author of the child's education from birth and 
throughout life, dealing with all aspects: from physical care of the 
child to education, supervision, schooling and vocational training 
(Stănciulescu, 1998, p. 148). 

In the society of that time, the family was seen only as a 
target of social intervention, the education of children being not 
only a particular problem of the family but a social obligation. 
There is no phrase “family education”, but “education in the 
family”, “domestic education”, “education for family” 
(Stănciulescu, 1998). 

The family is still seen as a strong link between the 
community and the inexperienced individual. Values such as 
positive attitude towards work, perseverance, honesty, solidarity 
and help, respect for the elderly, politeness, patriotism, obviously 
all placed under the umbrella of the new "scientific conception of 
the world" are frequently evoked. The Family Code adopted in 
1954 creates a change regarding the family, in the sense that family 
law detaches itself from Civil Law and becomes an independent 
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branch, bringing with it new phrases: "parental protection" and 
"interest of the child". 

 
Family and education after 1989  

"Educating means having great confidence in people, it 
means courage and confidence in the future" (Alexandrescu, 2009, 
p. 496). Education begins in the family and continues and 
completes in school. Article 258 of the Civil Code (2009) states that: 
(1) The family shall be based on the freely consented marriage 
between the spouses, on their equality, as well as on the right and 
duty of the parents to ensure the upbringing and education of their 
children; (2) The family has the right to protection from society and 
the state; (3) The state is obliged to support, through economic and 
social measures, the conclusion of the marriage, as well as the 
development and consolidation of the family; (4) According to this  
Code, spouses shall mean a man and a woman united by marriage. 

In each of the periods presented above, education had its 
peculiarities. Until 2012, compulsory and free education in 
Romania comprised 12 years, grouped in stages of 4 years each: 
primary, secondary, and high school education. Currently, the 
educational cycles have the following structure (Art. 23 - National 
Education Law, 2011, amended in 2019):  

1. The national pre-university education system shall 
comprise the following levels:  

a) early education (0 - 6 years), consisting of pre-school level 
(0 - 3 years) and preschool education (3 - 6 years)  

b) primary education, which includes the preparatory class 
and grades I - IV;  

c) secondary education, which includes:  
(i) lower secondary or secondary education, comprising 

grades V to VIII;  
(ii) upper secondary education which may be:  
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- high school education, which includes high school classes 
IX-XII / XIII, with the following fields: theoretical, vocational, and 
technological;  

- vocational education lasting at least 3 years;  
d) non-university tertiary education, which includes post-

secondary education.  
(2) The high school education is organized in two successive 

cycles: the lower cycle of the high school, consisting of grades IX - 
X, and the upper cycle of the high school, consisting of grades XI-
XII / XIII. 

According to Alexandrescu (2009), parents in contemporary 
society try their best to provide their children with the best 
conditions, making their lives as easy as possible, giving them 
plenty of toys, computers, and other electronic devices, without 
realizing that in fact, this abundance blocks their childhood. This 
artificial world, made up of excesses, deprives children of simple 
joys, of the natural activities they could have carried out: reading, 
studying, discovering nature, science, and culture. These can be a 
cause of the blockages felt by children in assimilating the 
knowledge that leads to the refusal to learn, the realization of 
superficial, insufficient learning, or the accumulation of illogical, 
misunderstood knowledge, which becomes practically useless. The 
relevance of learning is undermined. The inefficient assimilation of 
knowledge, the lack of understanding of the meaning lead to the 
birth of a bad phenomenon: functional illiteracy.  

Functional illiteracy refers to those people who can read but 
do not understand what they have read, who can reproduce a text 
verbally or in writing, but do not understand its meaning and 
cannot use the information contained in the text read. They 
recognize letters as graphic signs, associate them with syllables and 
words, but do not understand their meaning or understand it only 
partially. Science illiteracy refers to the inability to use scientific 
knowledge, identify questions, and draw conclusions based on 
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data, to understand and support decisions about nature and 
changes made by human activities (PISA, 2018). 

In our country, informative, formative activities are carried 
out, to guide parents and family relations, therapies, and social 
support that meet the socio-educational needs of families with 
children (Vrăsmaș, 2008). The information activities cover, among 
others, education in general, children's school activity, knowledge 
and self-knowledge techniques, school, professional, and labor 
market orientation. Training activities can be achieved by 
educating parents on the development of parental attitudes and 
practices, self-knowledge, parental responsibility, effective 
communication, negotiation of solutions, decision making, and 
creative resolution of intergenerational conflicts.  

The most well-known and effective forms of education for 
the family and the child in difficult situations are the Information 
and Counseling Centers, the Day Centers, and the Resource 
Centers for parents. The information and counseling centers also 
aim to inform and educate parents, support them in solving 
concrete problems related to children's education, developing 
parenting practices, organizing and promoting the educational 
partnership in the community, in favor of the child. Their main 
activity focuses on preventing institutionalization and resolving 
critical situations (Vrăsmaș, 2008).  

Along with the educators, parnts need to ask for help in 
understanding how to become partners in interacting with their 
children. In Romania, various programs were carried out to support 
parents and educators. Thus, in the period 1992-1998, with the 
support of UNICEF, an early education program PETAS (Early 
Education Program on Stimulation Areas) was initiated, which also 
included a component of parental education and in which they 
were established. Parent Resource Centers (CRPs). The program 
has been expanded nationally through the County School 
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Inspectorates and with the financial help of local councils (Preda, 
2016). 

 
6. Conclusions 
 

Children depend on their parents from birth until quite late, 
when they can manage on their own. The strong bond between the 
mother and her child develops in the form of an attachment that 
can last a lifetime. The feeling of security, comfort, well-being 
develops in the child's positive attitudes towards life, towards 
those around him, so that he becomes more resistant to the factors 
that generate stress, can more easily manage his emotions, and will 
have a correct image with looking at oneself and others.  

Although most parents love their children, there are still 
times when they behave inappropriately, because the parent-child 
relationship can be triggered by unresolved traumas from the 
parents' childhood. In these situations, parents may be dominated 
by anger, fear, sadness, or frustration, and their response to the 
child's behavior will be inappropriate. Parental frustration can lead 
to disorientation, insecurity, and frustration in the child. These 
behaviors will lead to unhappiness and exhaustion on both sides, 
and the relationship will become increasingly difficult. Trauma and 
unresolved issues are often passed down from one generation to 
the next. The only solution, proposed by Siegel and Hartzell (2017) 
is to accept, understand, and solve past problems. Only in this way, 
the relationship between parents and children will be a healthy one 
and will produce positive results in each one's life. 
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Abstract  
Values are passed on both through the family and the school. The 
degree of opportunity, necessity or utility of a thing determines its 
value. The family and the school teach the child, what are the most 
important values, according to which he must lead his life. The 
teacher must always be a model of honest behaviour. 

_______________________________________________ 
 
 

1. Introduction 
 

Education is a component of contemporary man that 
accompanies him from birth to the end of life. It refers to 
organized, planned and intentional learning programs. There is 
formal, non-formal and informal education. The premise behind 
formal education is that students must know, understand, and be 
able to do things they would not otherwise know, or could not do, 
without all these intentional influences, and systematic. This 
formal education takes place in institutions such as kindergarten, 
school, university. 
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The family and the school continue to play an important role 
in educating people by teaching them, what are the most 
important values according to which they must lead their lives, 
although this is increasingly done in competition with the media 
and the Internet. 

Through the internet today, students can know, understand 
and be able to do things that their predecessors did only with the 
help of the education received in school. If the student can manage 
on his own to procure his intellectual food, then the role of the 
remaining school? 

In today's society, there is more and more talk about value in 
general, and more precisely about integrity, and corruption, lies 
and falsehood are blamed. 

Integrity should be a general and profound concern of every 
human being defined as the set of actions and correct attitudes 
generated by one's moral and professional obligations. Even if 
some socio-political and cultural conditions influence the level and 
quality of private moral life, integrity ultimately remains a matter 
of choice and personal choice (Killinger, 2007). 

The study "Education for democracy in Romanian schools" 
conducted by Gabriel Bădescu, Claudiu Ivan, Daniela Angi, Oana 
Negru-Subțirică, from Babeş-Bolyai University aimed to discover 
what are the attitudes, values of teachers, levels of civic 
involvement, social tolerance and interpersonal trust, the way they 
see the Romanian education system, in a perspective compared in 
time and to other countries. 

One of the results of this study was that rural schools have 
more young teachers at the beginning of their teaching careers and 
teachers with ages close to retirement than urban schools. The 
differences are the biggest in the case of the disciplines that matter 
most for the continuation of the educational path. 

The same study also presented a series of values that 
teachers consider important and that the school can pass on to 
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students in addition to knowledge. Here are these values listed in 
the order of importance given by teachers: 

• Good manners 

• Teamwork and cooperation with others 

• Feeling of responsibility 

• Tolerance and respect for other people 

• Perseverance 

• Diligence 

• Imagination  

• The spirit of competition 

• Independence  

• Altruism 

• The spirit of saving 

• Religious faith 

• Submission 
From the perspective of the value model proposed by Shalom 

Schwartz (2001, 2004), values are motivational constructs that 
integrate goals that people seek to achieve. These goals have a high 
level of generality and are a kind of life goals, which outline the way 
the person wants to live his/her own life. Thus, these goals guide 
globally the type of activities, people, or things that someone 
wants to interact with. Not all values are equally important to one 
person. Some values have a central role in self-definition, meaning 
that the person could not give them up without feeling that he is 
making a major concession, while others have a peripheral role in 
how people define themselves. Thus, values with a central role in 
self-definition are much more stable in relation to different 
contexts or situations.  

Schwartz (2001, 2004) proposes four broad categories of 
personal values, with several specific values in each category: 

• availability for change; 

• orientation towards conservation; 

• orientation towards self-transcendence; 
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• orientation towards personal optimization.  
The results of the study "Education for democracy in 

Romanian schools" showed that the values of teachers in their 
sample are focused mainly on self-transcendence and conservation 
and to a lesser extent with openness to change and personal 
optimization. 

In 2019 the Curriculum for Early Education was changed and 
the beginner teachers have a clear idea of the changes that need 
to be made to adapt to the new changes. Beginner teachers can 
provide suggestions for improving the quality of education and for 
assessing the level of implementation of changes in practice 
(Spătărelu, 2019a). 

In order to understand in depth, the image of a teacher 
suitable for modern society we must outline the fundamental 
elements that form the central structure, the backbone of career 
choice and career development throughout his active life. Why 
does a person want to become a teacher? Gordon (1993) identified 
the following reasons: 

• influence from the families of the subjects; 

• the influence exerted by friends; 

• the influence coming from a positive teacher model; 

• the influence coming from a negative teacher model; 

• the need to "make a difference" - in the sense of supporting 
the community they come from, to provide equal 
opportunities for development to students; 

• the “call” felt towards the didactic profession (or the 
pedagogical vocation); 

• love for children / people / passion for teaching; 

• Long vacations and the pleasure of learning. 
Ovidiu Pânișoară mentions in the book “Teacher's Guide” the 

importance of intrinsic motivation in choosing a teaching career. 
He recalls Rollins (2008) who highlights the factors that are able to 
promote intrinsic motivation: 
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1. The challenge - a teacher is motivated to achieve goals  
2. Curiosity - a teacher is focused on the concept "I want to 

know more!" 
3. Control - the teacher likes to know that he has control over 

what is happening to him and over what is happening 
around him. 

4. Fantasy - the teacher uses his imagination and creates 
mental images that are not found in the immediate 
environment to stimulate specific thinking and behaviours. 

5. Competition - teachers like to compare their performance 
with that of others. 

6. Cooperation - the teacher allocates time to help other 
teachers achieve their goals. 

7. Recognition - the teacher wants to be appreciated and 
valued for his achievements. 

 The first year of teaching is very challenging. Many teachers 
would like to give up after the first few days. Beginner teachers are 
vulnerable. Lack of experience, daily challenges, the demands of 
superiors and pressure from parents are a constant stressor. 
However, teachers retain the deep sense of their profession, 
become aware of the huge stakes and choose to follow their great 
destiny, be the creators of the new society and send their present 
values into the future, through the children they educate. 
 Transformational leadership is used to a greater extent by 
younger teachers with a lower degree in education (Kiru, 2019). 
The transformational leading teacher becomes a source of 
inspiration for others, through their commitment to leadership, 
colleagues and students, through their perseverance in a certain 
activity, through their willingness to take risks and through their 
strong desire to succeed. 
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2. Methodology 
Objectives 

This research aims to study the main values that guide beginner 
teachers and motivate them not to give up after the first year of 
teaching. Based on this goal, the following objective has been 
formulated: 

1. Description of the main values that guide beginner teachers. 
 

Hypotheses 
The following hypotheses have been formulated for the present 
research: 

1. What is the most important ability and skill that the 
beginner teacher should have? 

2. Who should primarily support the beginner teacher? 
 
Variables  

The research variables were: gender, age, teaching degree, 
teaching environment, values. 

 
Methods  

The research method used was the interview-based survey 
 
Tools  
       The tool used was the interview. 

 
Population 
 The target population of this research is represented by 
teachers from state and private education. From this population, 
11 teachers were chosen as a sample according with Figure 1-4.  
 
2. Results and Discussions 
 

 The results obtained were indicated in Figure 5-7. The 
responders choose the most important skill that a beginner teacher 
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should have, choose the most important ability that a beginner 
teacher should have and indicated who should primarily support 
the beginner teacher. 

The results obtained show that:     

• 1 teacher chose creativity as the most important skill that a 
beginner teacher should have. 

• 3 teachers chose adaptation as the most important ability 
that a beginner teacher should have. 

• 7 teachers chose patience as the most important skill that 
a beginner teacher should have. 

• 1 teacher chose cognitive flexibility as the most important 
skill a beginner teacher should have. 

• 3 teachers chose the overview as the most important skill 
that a beginner teacher should have. 

• 3 teachers chose collaboration as the most important skill 
that a beginner teacher should have. 

• 4 teachers chose emotional intelligence as the most 
important skill that a beginner teacher should have. 

• 2 teachers chose the principal as the one who should 
primarily provide support to the beginner teacher. 

• 2 teachers chose the person in charge of the methodical 
commission as the one who should offer first of all support 
to the beginner teacher. 

• 2 teachers chose their colleagues as the ones who should 
provide support primarily to the beginner teacher. 

• 2 teachers chose their parents as the ones who should first 
and foremost offer support to the beginner teacher. 

• 3 teachers chose the mentor as the one who should 
primarily provide support to the beginner teacher. 

These results show that beginner teachers need the support 
they seek from anyone who is available to provide it. And the fact 
that the first years of teaching represent a great challenge also 
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results from the fact that most chose patience as an important 
quality of the beginner teacher. 

 
6. Conclusions 

There are several types of problems that they have to deal 
with during the first years of teaching (Spătărelu, E. M., 2019b):  

• Transposition of theory into practice;  

• Lack of teaching positions close to home;  

• Lack of teaching materials;  

•  Lack of experience in working with children with disabilities;  

• Poor educational communication;  

• Be more captivating than cartoons;  

• Working effectively with a large group of children;  

• To teach differentially;  

• To gain the trust of parents; 

• To design new projects daily; 

• To collaborate with experienced teachers; 
Man is guided by his values. They dictate his behaviour and 

they are also the ones who lead him to achieve the proposed goals. 
The teacher is the one who guides the student's learning. So, the 
teacher's values are the ones that guide the student's learning. The 
beginner teacher must not lose patience with the challenges that 
arise in the first year of teaching but must be creative and adapt to 
any situation. He must use cognitive flexibility, collaboration, 
overview and emotional intelligence in school relationships. 
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Figure 4. Distribution of teachers according to  

teaching degree 

 
 
 

 
Figure 5. Distribution of teachers' responses on  

the most important capacity 
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the most important ability 
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Figure 7. Distribution of teachers' responses to  

support for beginner teachers 
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Abstract 
 

This article aims to analyse recent research dealing with 
beginning teachers. For this purpose, 26 articles were selected. 
These articles investigate the issue of mentoring, specific 
experiences, the induction process and initial teacher training. Each 
of them was analysed in turn, trying to highlight the common 
elements and the original elements. Tables was used to summarize 
very clearly the basic structural elements or to highlight certain 
developments in the analysis of the identified phenomena.  

Following the synthesis of the most important information, it 
could be seen that most countries use a form of testing of those 
who start teaching. The results obtained at these tenure exams 
vary depending on the level of education, environment of residence 
and area of origin. These examinations are followed by the 
adaptation period when professional identity is established and 
many beginning teachers face important challenges. 
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Many countries have mentoring programs that help teachers 
in the accommodation process. Mentors need to be trained in order 
to provide a comfortable working space for beginners. Mentoring 
is useful for preventing beginner teacher turnover, increasing job 
satisfaction and improving students' learning outcomes.  

_______________________________________________ 
 

1. Introduction 
 

The issue of beginning teachers is important in the context of 
the concern for training a generation of quality teachers. The 
challenges of the first years of teaching leave their mark on the 
entire teaching career. In the first years of teaching, support, help, 
understanding and advice are needed. Sometimes the difficulties 
encountered can be so strong that the teacher is forced to abandon 
this profession.  

The main purpose of this article is the analysis of research in 
recent years that deals with the subject of young teachers. For this, 
26 articles of various types were selected. The examination will 
include both analytical and synthetic elements to create the most 
complete image possible. 

The main areas covered by the latest research in the field are: 
mentoring (Hobson, & Malderez, 2013; McIntyre, & Hobson, 2016; 
Smit, & du Toit, 2016; Lavry, 2017; Vikaraman, Mansor, & Hamzah, 
2017), specific experiences (LePage, Courey, Fearn, & Cook, 2010; 
White, 2011; Joseph, 2011; Wiegerova, & Lampertova, 2012), 
induction process (Hobson, Ashby, McIntyre, & Malderez, 2010; 
Spătărelu, 2015a; Spătărelu, 2015b; Rahmat, 2016; Spătărelu, 
2019a; Kiru, 2020), tools used (Joseph, 2011; White, 2011; 
Wiegerova, & Lampertova, 2012; Hobson, & Malderez, 2013; 
Marsh, & Mitchell 2014), intial training (Lavry, 2017; Amorim, & 
Silva Fernandes, 2018, Spătărelu, 2019a), recommendations (Le 
Page, Courey, Fearn, & Benson, 2010; Spătărelu, 2019a), Tenure 
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exam (Spătărelu 2015b, Spătărelu 2019a, Kiru 2020), international 
comparisons (Hobson, Ashby, Mcintyre, Malderez, 2010; 
Spătărelu, 2015a; Spătărelu 2020), national or zonal analyses 
(O’Brien, 2009; Joseph, 2011; Spătărelu 2015b; Kiru, 2020), 
characteristics of the teachers (Duta, Tomoaica, Panisoara, 2015; 
Spătărelu, 2019a).  

Each theme will be analysed in turn, trying to highlight the 
common elements and the original elements. Tables will be used 
to summarize very clearly the basic structural elements or to 
highlight certain developments in the analysis of the identified 
phenomena. The articles will be analysed in order of their 
relevance and visibility. 

 
2. Mentoring and beginner teachers 

 
One of the most common citations in this field is the article 

written by Hobson and Malderez (2013). The purpose of their 
research is to identify the causes that prevent the mentoring 
activity from achieving its objectives. As a research method is used 
the interview is applied to beginning teachers in primary and 
secondary education. The results indicate that mentoring in 
England has some problems in the area of the relationship 
between mentor and beginner, against the background of a certain 
national legislative context. As a general idea, it is necessary to 
reach a consensus on the meaning and purpose of the mentor and 
to provide appropriate training for this role. As an original element, 
the article identifies the practice of criticism or judgment as an 
obstacle in making the connection between mentor and beginner. 

The second article under consideration maintains the focus 
on identity, but this time the identity of the mentor is not discussed 
but of the novice teacher. McIntyre and Hobson (2016) aim to 
examine the impact of mentoring and other teacher support 
programs. Structured interviews and case studies are used as 
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methods. The subjects were primary and secondary school 
teachers. The results show that external mentors encourage the 
development of identity in three specific aspects: the one related 
to the performing school culture, the one related to the community 
of practice and the one related to the development as a specialist 
in a certain field. The idea of the importance of external mentors 
in the context of the theory of the third space is emphasized. The 
theory of the third space refers to the community space where 
someone spends his time when he is not at home or at work. The 
third space has the greatest impact on the formation of 
professional identity. 

Older articles (Watkins, & Whalley, 1993) try to address 
much more practical issues such as providing practical advice on 
the main problems and solving them. Thus, the main deficiencies 
related to the specifics of the school, communication problems, 
challenges and conflicts, issues of resources, management of 
learning experiences, multiple mentors and the school's ability to 
learn from experience are discussed. Articles of this type do not 
focus on research but on offering advice and recommendations for 
visible improvements in practice in the area of mentoring. 

Vikaraman, Mansor, and Hamzad (2017) distinguish between 
mentoring and coaching. The first involves providing professional 
help, the second focuses on career development assistance. 
Beginner teachers need assistance both in terms of professional 
development and in terms of personal development. The 
implications of the research lead to the idea that the mentor must 
also have the training of a coach, who also deals with personal 
balance, self-control and the influences and perceptions of each 
individual. Based on the answers provided by a questionnaire 
applied to a group of novice teachers, it was established, among 
other things, that mentors need to be trained in order to provide a 
comfortable working space for beginners and that mentors need 
to emotionally support teachers. 
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Smit and du Toit (2016) investigate the development of 
beginning teachers under the supervision of peer mentors. The 
investigative action will be in the form of action research which 
includes: context viewing, planning, observation, reflection, 
planning, action, observation, reflection, etc. Reflection actions are 
interpreted according to the profile of each mentor. It is 
recommended to use psychological tools to know the thinking style 
of each person involved to facilitate learning in general and 
mentoring in particular. 

Lawry (2017) is of the opinion that there is controversy 
regarding the nature of mentoring. There are several different 
types of mentoring goals that can have various implications for 
pedagogical processes. Research shows that mentoring is useful for 
preventing beginner teacher turnover, increasing job satisfaction 
and improving students' learning outcomes. But more needs to be 
done to investigate how beginners can be helped in the learning 
process. 

 
3. Beginner teachers’ experiences  

 
White (2011) presents the ways in which, as an educator of 

beginning teachers, she managed to develop an effective 
modelling system in such a way that students reflect on what they 
have learned. Among the methods she uses are: identifying and 
analysing good models offered by professional practice, promoting 
metacognitive processes, developing the ability to reflect, 
monitoring the responses of students to monitoring, listening to 
students' experiences with their own teaching and using various 
teaching methods. 

LePage et al. (2010) present evidence of experiences and 
knowledge that helps teacher educators develop the skills and 
dispositions they need for effective teaching by identifying and 
analysing the signature pedagogies involved in inclusive education. 
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Joseph (2011) uses narrative reflections to draw attention to the 
problems young teachers face and how they try to stay true to their 
chosen profession. The adaptation process is the process by which 
professional identity is established. Wiegerova and Lampertova 
(2012) use teacher diaries as research tools to study the process of 
integrating novice teachers into teaching activities in primary 
education. Due to their importance, journals should become 
mandatory in the process of adapting to the formation of reflection 
skills. They have the opportunity to see and understand inner 
experiences and the school environment. Moreover, they could 
become important research tools. 

In earlier research, Buchner (1997) shows that despite the 
fact that vocational training programs have tried to improve over 
time, novice teachers continue to experience the same problems 
when they start working. This shows that training programs alone 
cannot solve this problem and that other methods must be used. 
The causes of the shock at the beginning could be: personality or 
attitude problems, problems induced by the school climate, 
problems related to teaching and the relationship with the class of 
students, problems related to the multitude of documents to be 
written and problems related to relationships with persons in the 
institution or administration. Among the solutions listed include: 
extending the period of pedagogical practice, reviewing courses to 
provide the necessary experience, introducing a period of 
internship, organizing special induction programs. 

Later, Ashby, Hobson, Tracey, Malderez, Tomlinson, Roper, 
Chambers, and Healy (2008) compile a comprehensive review of all 
teachers' experiences during initial training. Detailed information 
on recruitment, motivation, preconceptions, expectations, needs, 
experiences initials, the choice of the first position, the experiences 
of the first year, the experiences of the following years, and the 
abandonment of the beginning teachers. 
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4. Weaknesses of induction programs 
 
The induction of the teaching staff is influenced both by the 

economic factors (Spătărelu, 2015a; Spătărelu, 2020) and by the 
specific programs initiated by the educational institutions or by the 
education systems. International comparisons show that most 
countries use a form of testing of those who start teaching (Hobson 
et al., 2010). 

In Romania, for example, each graduate must take a tenure 
exam. Teachers can only have a permanent position if they manage 
to get a very good grade and only if there are vacancies available. 
Others, with lower grades, can get a job for a short time and have 
to take the tenure exam until they receive a grade that allows them 
access to a permanent job. Those with very low grades do not 
receive the right to practice (Spătărelu, 2015b; Spătărelu 2019a). 
In Scotland, for example, the novice teacher is provided with a one-
year probationary position, but not full-time, providing time for 
professional development and access to an experienced teacher 
for professional support (Obrien, 2009). 

Research in preschool education has shown that there are no 
correlations between the induction program and children's 
performance (Rahmat, 2016), young teachers have more optimistic 
expectations about educational policies (Spătărelu, 2019b) and 
their experience on the integration of values morale in teaching is 
limited (Spătărelu 2019c). 

Through interviews, Amorim and Silva Fernandes (2018) 
analyse the strengths and weaknesses of the teacher training 
program and how it can support teacher integration. Beginner 
teachers recognize that initial training is the most important to 
learn teaching, but also signal certain weaknesses in the system 
such as the devaluation of pedagogical practice that should be 
introduced in theoretical training. The need for a more important 
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focus on pedagogical practice was also underlined by the research 
conducted by Spătărelu (2019a). 
 
5. Specific instruments for induction programs  

 
Regarding the methods and tools used in investigating the 

topics related to beginning teachers, the following were identified: 
the use of video materials (Marsh, & Mitchel, 2014), modeling and 
reflective dialogue (White, 2011), narrative reflection (Joseph, 
2011), interviews (Hobson, & Malderez, 2013), action research 
(Smit, du Toit, 2016), international comparisons (Hobson et al., 
2010), quantitative research (Duta, Tomoaica, & Panisoara, 2014, 
Spătărelu, 2020; Kiru, 2020), review of literature (Ashby et al., 
2008; de Oliveira Padura, & Franca-Carvalho, 2019) 

 
6. Conclusions 

 
Following the synthesis of the most important information, it 

could be seen that most countries use a form of testing of those 
who start teaching. The results obtained at these tenure exams 
vary depending on the level of education, environment of 
residence and area of origin. These examinations are followed by 
the adaptation period when professional identity is established 
and many beginning teachers face important challenges. 

Many countries have mentoring programs that help teachers 
in the accommodation process. Mentors need to be trained in 
order to provide a comfortable working space for beginners. 
Mentoring is useful for preventing beginner teacher turnover, 
increasing job satisfaction and improving students' learning 
outcomes. Some studies discuss the idea of equipping mentors 
with qualities of coaches to improve the relationship between 
them and beginning teachers and even the use of mentors from 
outside. 
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In addition to these ideas, it has been proposed to use 
reflective journals, and the use of psychological tools for analysing 
thinking styles. The need for a stronger focus on pedagogical 
practice and the development of special strategies for teachers 
teaching in areas with specific needs was emphasized. 
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