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Abstract
The changes in the level of preschool education that took place
in 2019 were received differently by the teachers. Those who are in
the beginning in this field are the most affected by this event
because they do not yet have the stability offered by the experience.
This research focuses on the attitude of beginning teachers, trying
to identify the factors that could induce behavioural variations.
Through quantitative actions interwoven with qualitative ones, we
will try to draw objective conclusions.
_______________________________________________
1. Introduction
Recently, some important changes have been made in the field
of early education in Romania. Teachers have their own opinions
about these changes. It is interesting to find out what the opinions
of beginner teachers are. Those with long experience in education
tend to have more confidence in their abilities and skills and their
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practices are more balanced and stable. Since they have already
formed an objective overview of the general situation, the services
they provide do not support a rapid and dramatic change, forced
by the change of rules. Rather, they reformulate and reshape their
relaxed practices, adjusting any new rules over sufficient time. And
this whole process is happening without visible failures. But what
about new teachers entering the system? It is expected that their
reaction will be different and they will be destabilized by every
novelty that has appeared regarding the rules of the educational
process. Forming a proper attitude and a positive mentality has
been an important goal of the initial and continuous training
initiatives started in the last decades (Păun, Iucu, 2002, p. 44).
2. Early education in Romania
Categories of activities
In Romania Early education has two main levels: pre-pre school
and pre-school level. The first level is addressed to children
between 0 and 3 years old, and the second level is addressed to
children between 3 and 6-7 years old. Each level is divided into sublevels (Ministry of National Education, 2019).
Three types of activities are used at this level. Of the first type
are personal development activities. The second type includes
free-choice games and activities. The third type includes activities
in experimental fields.
Routines (Figure 1), activities specific to the first type, focus on
the most important events of the day: the arrival of the children,
the morning meeting, breakfast, personal hygiene moments,
lunch, the afternoon sleep and relaxation period, the snacks and
the departure of the children (Tătaru, Glava, Chiș, 2014, p.25).
The morning meeting is an important moment of the routines
that aim to introduce the child into the atmosphere of the group
and gain interest in the day's activities. It has a specific structure
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that can include: discussions about the road to kindergarten,
conversations about the weather, nature calendar, identification
of absences, date, season and year, sports elements, theme of the
day, presentation of interest centres and development of desirable
behaviours through songs, stories and other methods specific to
working with children.
To create a smooth transition between activities, various
activities with a specific, repeatable structure are used, which
allow children to prepare more easily for the next activity and to
enter a rhythm previously predicted. For this, songs, short lyrics,
games or moving songs are used. Such activities have long been
part of the "underground" area of kindergarten practices. The
changes made in 2008 give them legitimacy by offering them a
well-deserved place alongside the other types of activities
(Munteanu, Munteanu, 2009, p. 22).
The games and activities chosen by the child occupy an
important place in the children's daily schedule. These are part of
the second important type of kindergarten activities. Depending on
the kindergarten program, there maybe two or three rounds of this
kind.
At this level, the main focus of children and educators is on the
centres of interest. Participation in these centres is done either
individually or in work teams, and all tasks are integrated into the
theme of the week or day.
The centres of interest are: Library, Science, Construction, Role
Play, Arts and Sand and water (Tătaru, Glava, Chiș, 2014, p.8). The
Library Centre tries to motivate the child to try activities in the field
of verbal communication, to stimulate his interest in print, to help
him develop his ability to express his own inner experiences in
different ways or to develop his correct writing skills.
The purpose of the Arts Centre activities is to develop artistic
expression skills using drawing, music, painting, using children's
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imagination and creativity. One of the accompanying effects is the
development of work capacity for longer periods.
The Role Play Centre involves providing space, material and
ideas for experimenting with adult life through play, reminiscent of
beloved activities or practicing desirable behaviours. The preschooler imagines himself in various situations and acts according
to the social norms learned, suggested and practiced.
The activities of the Construction Centre offer children the
opportunity to develop their skills in which small muscles are
involved. Here they have the right space to work together as a
team and to use their imagination and creativity in creating new
objects from different materials.
At the Science Centre, the activity is focused on familiarizing the
child with the simplest investigative actions and on developing
scientific curiosity. The child is introduced to the world of
experiments, in the world of nature and of information about the
cosmos. At this level, the use of numbers is understood as a tool
for organizing and understanding the surrounding world.
The most exciting and attractive activities are proposed at the
Sand and Water Centre. Contact with sand and water develops in
children self-control, calms irritated nerves, provides peace and
develops creativity. Due to the specificity of the materials from this
centre, the children’s experience a higher level of freedom, which
helps them to use all their energies in the proposed activities.
Annual themes
The contents taught in the third big category of activities carried
out in kindergarten, the activities on experiential domains, are
described in the form of six annual themes (Glava, Pocol, Tătaru,
2009, p.17). The first annual theme, "Who are / are we?", explores
the human nature, human body, the community in which the child
lives and its nature, as well as the rights and responsibilities of
children and adults.
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The second theme, "When / how and why does it happen?",
focuses on the environment, near or far, on the phenomena in
nature and on the cause-effect relationship. Children are taught to
understand the effects of direct human actions on the
environment.
"How is / was and will be here on earth?" is the third annual
theme that aims to focus on history from a personal, local and
global perspective, accompanied by elements of geography,
ecology, and local culture.
A special perspective on reality is introduced by the theme
"Who and how do you plan / organize an activity?", analysing the
world of human trades and activities and their impact on the
environment. Ever since kindergarten, the education of children in
the entrepreneurial spirit is taken into account.
"With what and how do we express what we feel?" Proposes a
foray into exploring ways of expressing one's ideas, emotions,
plans and beliefs through plastic words or images. It also proposes
a first investigation of the national and international artistic
heritage.
Personal development, discovering one's abilities, building
healthy self-esteem are addressed within the annual theme "What
and how do I want to be?".
All these annual themes are used through integrated teaching
of the following fields: Language and Communication, Sciences,
Human and Society, Aesthetic and Creative, Psychomotor. Figure 2
summarizes all the activities in the kindergarten.
Recent changes
The first major reform was in 2008, when several significant
changes were made (Munteanu, Munteanu, 2009, p. 21):
 The categories of activities have lost their importance,
being replaced by activities integrated into curricular
areas, called experiential fields;
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The finalities begin to correlate with the development
areas (the completion of the correlations is completed in
2019).
 The delimitation appears by types of activities;
 The role of the parent increases in importance;
 Systematic observation of each child is encouraged;
 The tendency to individualize teaching is encouraged.
Several changes have taken place in the current curriculum.
Pantazi (2019) selected a list of them:
 Reducing the number of hours allocated to experiential
activities and increasing the number of hours for freechoice games and activities;
 Specific activities have been added for the level 0-3
years;
 Optional activities become part of the teacher's didactic
norm for pre-school education;
 The child progress tracking sheets have been revised.
The Ministry of Education offers several arguments regarding
recent changes (Ministry of Education, 2019):
 Correlation with the recommendations in the
documents promoted at European level;
 The correlation with the changes initiated in the preuniversity education level of the last decade;
 Correlation with the law;
 The systematic approach of early education and the
introduction of activities for the level 0-3 years.
2. Methodology
Objectives
The main purpose of this research is to analyse the attitude that
the beginning teachers have regarding the changes in early
10

education. Two general objectives have been elaborated for this
research:
 Observing the relationship between various quantitative
variables and teachers' attitude towards the proposed
changes;
 Analysis of the changes that have penetrated the
practice of beginner teachers.
Hypotheses of quantitative research:
 The age of the teacher influences their attitude towards
the changes that have taken place.
 The level of the experience influences the attitude of the
teacher regarding the changes in preschool education.
 The level of education influences the attitude of the
teacher regarding the changes in preschool education.
 The working environment influences the teacher's
attitude towards the proposed changes.
Hypotheses of the qualitative research:
 Teachers are aware of the changes introduced in the
new curriculum and have been trained on them.
 Parents are interested in the changes that have taken
place.
 Teachers have proposals regarding future revisions of
the curriculum.
Variables
The variables of quantitative research are the following:
 the age of teachers
 the level of experience
 level of education
 work environment
11



type of school

Methods and Tools
The main method used was that of the investigation by
interview. During the interview, numerical data were also collected
to provide a quantitative perspective of reality, along with the
qualitative perspective conferred by its use.
Population
Eleven beginning teachers were interviewed who completed or
are in the process of completing their initial training at Adventus
University. Persons who worked for less than four years (Figure 3)
in education were chosen, without any teaching degree. The ages
of the subjects ranged from 21 to 29 years (Figure 4), works in both
state and private education (Figure 5), both in rural and urban
areas (Figure 6). Some of them have long-term jobs (Figure 7), and
some of them have only a medium education (Figure 8).
3. Results
Awareness of the changes that have taken place
Most teachers were aware of at least one of the changes that
took place in educational practice. Only one teacher could list any
items. Another teacher mistakenly reproduced the conversations
between the teachers on the subject in question. Three teachers
provided far too general information, which may induce the idea
that they did not know the event in question well enough. The
other teachers mentioned the increase of the time duration for the
activities on centres and personal development activities, in
parallel with the reduction of the planned time for the
experimental areas.
Others have also mentioned changes in planning and that the
optional disciplines must be taught by the educators. There were
12

also mentioned the introduction of the daily story and the
obligation of the moments of movement every day.
The educators did not panic and negative emotions about the
changes in the curriculum and they do not think that they could
negatively affect the normal conduct of the activities.
Find out the news
Teachers reported several ways in which they became aware of
the news in the field of early education. Most of them learned from
the director of the institution or the annual counselling meetings.
Some have been documented on the internet or they have learned
from colleagues or inspectors during the checks. Only one teacher
reported that he was not announced in any way about this news.
Personal opinion
In general, the opinions expressed are positive, the teachers are
enthusiastic about the changes that have taken place:
 „They make our work easier”;
 „They are welcome because they give priority to the
development of children's personality”;
 „These changes are beneficial”;
 „These changes help the teacher”;
 „I agree with them”;
 „I do not find it difficult to integrate them into practice”;
 „is a step forward in the modernization of education”;
 „I do not know anyone dissatisfied with them”.
The teachers consider that the changes are well-founded and
they are waiting for another proposal. There were also some
disagreements regarding the short time for teaching activities.
Some people agree with this practice, others consider that the time
allocated to the activity time is very short.
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Parents' opinion
Parents' opinions regarding the novelties in primary education
are different. In the rural area, they were not informed, they are
not interested and they do not know the implications that appear.
In private urban institutions, parents are concerned that the
shortening of the time allocated to teaching activities affects the
preparation of children for school.
Suggestions for future improvements
The teachers not only appreciate the new accents involved in
the current curriculum but even suggest some things that could
improve the pedagogical practice in the kindergarten. Thus, they
recall the following topics:
 retraining of senior teachers;
 prohibition of teaching for retired teachers;
 improving the material supply;
 reducing the number of documents that need to be
completed;
 freedom of movement for teachers;
 reducing the number of children in the classroom;
 the abolition of methodical commissions;
 reducing bureaucracy;
 reducing the time devoted to completing school
situations.
The influence of age on practice
Figure 9 presents the opinion regarding the integration of the
changes in practice, according to the age groups of the subjects.
The opinion regarding the integration of the changes in the practice
is represented by the average of the scores from 1 to 100 offered
by each subject.
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Subjects between the ages of 20 and 40 offer scores between
60 and 70. The surprise comes from subjects over 50 who offer
much lower scores (M=30).
The influence of experience on the practice
Figure 10 shows the opinion on the integration of changes in
practices, according to the experience of individuals. The opinion
regarding the integration of the changes in the practice is
represented by the average of the scores from 1 to 100 offered by
each subject.
Those with minimum experience (M=70) are the most optimistic
regarding the level of integration of changes in practice, compared
to the others (M=65/50/62).
The influence of the level of education
Figure 11 shows the differences between the group of subjects
with higher education and that of the subjects with average studies
regarding the average of the percentages of integration of changes
in practice.
It is noted that the level of education does not visibly influence
the opinion of the subjects regarding the level of integration in
practice of the proposed changes. The averages obtained do not
show significant differences. Subjects with higher education
(M=60) show similar averages to subjects with higher education
(M=63).
The influence of the school environment
Figure 12 illustrates how the rural and urban environment
influence the teachers' opinion regarding the level of integration in
practice of changes in the preschool curriculum.
The teachers in the rural education show more optimism
(M=70) by offering higher scores than the teachers in the urban
education (M=56).
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The influence of the type of school
Figure 13 shows the influence that the type of school has on the
opinion regarding the level of integration of the proposed changes
in practice. Teachers in private education show lower grades
(M=56) compared to teachers in state education (M=65).
4. Discussions and Conclusions
Beginning teachers have a clear opinion about the changes in
the curriculum for early education. For the most part, they know
the important issues either because they have been announced or
because they have been documented through the Internet.
Beginner teachers can provide suggestions for improving quality
in education and to evaluate the level of implementation of
changes in practice.
There were identified some variables that had the potential to
influence the evaluation regarding the level of integration in
practice: age, experience, level of education, school environment
and type of school.
Only the level of education does not have a noticeable influence
on the teachers' opinion regarding the level of integration in
practice.
It is observed that older subjects are less inclined to give positive
feedback. They have probably lost hope about the chances of the
education system for reform. Next to this quantitative result, we
can place the suggestions offered by one of the interview subjects,
the re-training of the old teachers and the stopping of the teachers
reaching the retirement age to profess. This result should also be
verified in other research, to be sure whether the conclusions are
maintained.
About the optimistic assessments offered by teachers with
minimal experience, it can be said that situations can also be
explained by the fact that the subjects do not have a thorough
16

knowledge of all aspects of teaching, and the general impression
can be slightly distorted because of this fact. As they gain
experience, they discover more details that they didn't know
before, and they change their minds. That is why teachers with only
a few extra years of experience offer more objective assessments.
A similar situation can be observed in the case of rural subjects.
Their assessment is better than their peers in the urban area. It
seems that teachers in the urban environment tend to be more
severe, displaying a much less relaxed attitude regarding the level
of integration of the proposed changes in practice.
The tendency is also found in the case of the distinction
between teachers from private institutions and those from state
institutions. Private teachers have an attitude similar to those in
urban areas. It is recommended to continue research in this area
to see if the trends are maintained.
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INTEGRITY IN THE
EDUCATIONAL ENVIRONMENT
Keywords
Values, integrity, plagiarism
_______________________________________________

Abstract
The values are transmitted both through the family and the school.
The degree of opportunity, necessity or usefulness of a thing
determines its value. The family and the school teach the child what
are the most important values after which they must lead their
lives. Plagiarism has lately become the disease of the educational
environment. He is increasingly exaggerated in the achievement of
school resources. The educational process plays a very important
role in the prevention of corruption, in the medium and long term
at the level of their society.
_______________________________________________
1. Review of literature
Education is a component of the contemporary man who
accompanies him from birth to the end of his life. The family and
the school continue to hold an important place in the education of
people by teaching them what are the most important values after
which they must lead their lives, although this is becoming more
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and more competitive with the media and the Internet. In today's
society there is more and more talk about value in general, more
precisely about integrity, and corruption, plagiarism is blamed.
Integrity should be a general and profound concern of every
human being defined as the multitude of right actions and
attitudes generated by the moral and professional obligations of
each. Even if some socio-political and cultural conditions influence
the level and quality of private moral life, integrity remains
ultimately a matter of personal choice and choice. ¹
The following values should be part of each person's life:
human dignity, freedom, democracy, equality, the rule of law and
human rights.
The European Parliament recommends including the
teaching and learning of the eight key competences:
1. Communication in the mother tongue.
2. Communication in foreign languages.
3. Mathematical and basic competences in science and
technology.
4. Digital competence.
5. Learn to learn.
6. Social and civic competences.
7. Spirit of initiative and entrepreneurship.
8. Cultural awareness and expression.
To achieve this goal, “education must be organized around
four fundamental types of learning, which, throughout life, are
the pillars of knowledge: learning to know, which means acquiring
knowledge tools; to learn how to do so that the individual gets in
touch with the environment; to learn to live with others, to
cooperate with other people, participating in human activities; to
learn to be, an important element, resulting from the first three”
(Delors, 2000, p. 69).
Learning to live with others is one of the major challenges
of our day. People are increasingly showing less empathy,
assertiveness, understanding and sincerity. Competition,
26

violence, cheating, lying and corruption have become problem
solving levers.
Samuel Johnson said that "Integrity without knowledge is
weak and useless, knowledge without integrity is dangerous."
Terminal of integrity, according to the Explanatory
Dictionary of the Romanian language, has several meanings:
 “the characteristic of being integral; honour; probity;
incorruptibility;
 Integral character; feeling of dignity, justice and
conscientiousness, which serves as a guide in human
conduct; honesty; honour; probity”.
The law of national education no.1 / 2011 defines the
principles that govern pre-university and higher education, as well
as lifelong learning. These are:
 The principle of equity
 The principle of quality
 The principle of relevance
 The principle of efficiency
 The principle of decentralization
 The principle of public accountability
 The principle of guaranteeing the cultural identity of all
Romanian citizens and intercultural dialogue
 The principle of assuming, promoting and preserving the
national identity and cultural values of the Romanian
people
 The principle of university autonomy
 The principle of academic freedom
 The principle of transparency
The integral character of a person must accompany him all
his life. Integrity as the value of man, exists or does not exist
throughout his life. Therefore, on the one hand, the fact that a
person is doing research, in education, should not change the data
of the problem if the man is, in essence, an honest man. On the
27

other hand, there is the concept of lifelong learning, especially for
learning what is not known or perfecting what is already known,
because no one was born learned” (Stefan, 2018, p. 94).
In order to have a quality education it is important to
emphasize the essential role that integrity plays in education. This
should start from the one leading the educational process: the
teacher.
The teacher must take care of his behavior both in the
school environment and in society. He must always be a model of
moral conduct. As Mazilu said: "No one has to be so rich that he
can buy another" and "No one so rich that he is forced to sell”
(Mazilu, 1999, p. 6).
Academic integrity is defined by the US Center for Academic
Integrity as a commitment to five core values for both professional
and moral conduct: honesty, trust, fairness, respect and
responsibility.
2. Methodology
Objectives
This research proposes to study the main values that are
appreciated by the students and the child in which they refer to
them during the academic activity. Based on this scope, the
following objectives have been formulated:
1. Description of the main values appreciated by students.
2. Discovering the methods of prevention and detection of
plagiarism that students use.
Hypotheses
For the present research, the following hypotheses were
formulated:
1. The extent to which honesty occupies a central place in the
hierarchy of student values.
2. Measure the plagiarism term known to the students.
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Variables
The research has two main variables: honesty and plagiarism.
The indicators of Plagiarism are: prevention and detection.
Methods
The research method used was the questionnaire-based survey,
which is a complex sociological research technique. With the help
of the questionnaire, as an investigative tool, questions and
problems are asked which determine different answers from the
investigated persons.
Tools
The instrument used was the questionnaire following the values
promoted. The questionnaire has 17 items.
Population
The target population of this research is represented by
students from state and private education. From this population,
58 students were chosen as the following sample:
 48 girls and 10 boys
 37 students in private education and 21 students in state
education
 54 students in undergraduate studies, 1 student in master's
degrees and 3 students in doctoral studies
 19 students year I, 18 students year II, 21 students year III
 33 students aged 18-25, 10 students aged 26-33, 12
students aged 34-41, 2 students aged 42-50 and 1 student
over 50 years
 23 married students, 1 divorced student, 21 single students
and 13 students with a friend.
3. Results
The results obtained were the following:
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1. Choose the most important value for you from the ones listed
below: tolerance, honesty, responsibility, loyalty. The students'
answers were as follows:
A. 25 students chose honesty
B. 21 students have chosen responsibility
C. 9 students chose loyalty
D. 3 students chose tolerance
2. Where do you draw your most inspiration when making a theme
or a report? Scientific articles, books, various web pages, others
related to the same topic. The students' answers were as follows:
A. 25 students chose books
B. 23 students have chosen various web pages
C. 9 students have chosen scientific articles
D. 1 student chose broad topics related to the same topic
3. How often do you copy on exams? The students' answers were:
A. 42 students said I did not copy
B. 9 students said very little
C. 7 students said to a small extent
4. What is plagiarism? The students' answers were:
A. 40 students said it was learned from someone else and
presented as a personal creation
B. 11 students reported theft
C. 6 students said copying
D. 1 student said I do not know
5. I was informed and prepared for the correct academic writing
and on issues of plagiarism prevention. The students' answers
were:
A. 23 students responded largely
B. 10 students answered very highly
C. 7 students responded to a small extent
30

D. 6 students answered very little
E. 12 students answered no
6. More information and information is needed on the prevention
of plagiarism and other forms of academic dishonesty for
university staff and students. The students' answers were:
A. 25 students said largely
B. 12 students said I don't know
C. 9 students said to a small extent
D. 3 students said very little
E. 3 students said no
7. More training is needed on issues of prevention and avoidance
of plagiarism and unethical conduct in the university. The students'
answers were:
A. 25 students said largely
B. 12 students said I don't know
C. 10 students said to a small extent
D. 5 students said very highly
E. 3 students said no
F. 3 students said very little
8. I know what digital means exist at the university for plagiarism
prevention and detection. The students' answers were:
A. 34 students answered do not know
B. 12 students responded to a small extent
C. 8 students responded to a small extent
D. 2 students answered very little
E. 2 students answered very highly
4. Discussions
The results show that:
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43.1% of the students surveyed chose honesty as the
most important value between tolerance, honesty,
responsibility and loyalty.
 43.1% of the students surveyed chose the books as the
main place of inspiration for a topic or a report.
 72.4% of the students surveyed said they did not copy
for exams.
 69% of the students surveyed said that plagiarism was
one that was learned from someone else and presented
with personal creation.
 39.7% of the students surveyed said they were
informed and prepared for the correct academic writing
and on topics of plagiarism prevention.
 43.1% of the students surveyed said that more
information and information is needed on the
prevention of plagiarism and other forms of academic
honesty for university staff and students.
 58.6% of students said they do not know what digital
means exist in universities for the prevention and
detection of plagiarism.
These results show the fact that students know that plagiarism
is: “the presentation in a written work or oral communication,
including in electronic format of texts, expressions, ideas,
demonstrations, data, hypotheses, theories, results, or scientific
methods, extracted from written works, including in electronic
format, by other authors, without mentioning this and without
reference to the original sources” (Stefan, 2018, p. 156).
Another important thing to note is the fact that among the
students questioned, half of them do not know about the existence
of digital means of plagiarism detection and they devise more
information and training regarding the prevention of plagiarism
and other reforms of academic dishonesty.
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5. Conclusions
This study wanted to analyze the value system adopted by
students in the academic environment. It should consist of the
following values (Stefan, 2018, p. 109):
1. "Honesty - represents a foundation of teaching, learning,
research and other types of activities. In any educational
institution it is imperative to sanction: fraud, theft, fraud
and other indecent behaviors that may endanger the rights
of others and / or the common good. In the race for
knowledge, students must be honest with themselves and
others, whether they are in classrooms, laboratories, in the
library or in the gym.
2. Confidence - students respond to honesty with confidence.
Confidence is promoted by schools and universities that set
clear rules for conducting homework or assessing students.
3. Fairness. A correct assessment is essential in the
educational process. For students, certain behaviors of
fairness are important, such as: predictability, clear
expectations and sanctioning of dishonesty.
4. Respect. The students show respect by coming to the
university, reaching the class hours, being attentive,
participating in the debates, respecting the deadlines and
performing at their level of performance. Teachers show
respect by listening to students' ideas, giving honest
feedback after evaluating their activity, valuing their
aspirations and ideals
5. Responsibility. Both students and teachers should have an
exponential behavior. Regardless of the circumstances,
members of an educational community should not tolerate
or ignore dishonest behavior by others”.
Mihai Eminescu said: “no man strengthens himself by
signing a gymnastics treaty, but by exercising; no man is taught to
judge, citing judgments written ready by others, but judging alone
and giving himself the nature of things ”(excerpted from the report
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prepared by Mihai Eminescu, school reviewer, to the alphabet of
Ion Creangă, 1876).
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Abstract
In recent years, not only researchers, but also the large public
have focused on topics such as family, family relationships, family
climate, education in the family and the psychological and social
impact of family relationships on children, at various levels of their
development. Following a series of studies, it has been found that
the basis of healthy behaviour and a positive attitude toward life is
laid during the first years one spends in the family. At the same
time, some experts argue that at the moment children reach
adolescence, family members must renegotiate their roles. In this
light, the close relationship between parents and children becomes
highly important to building one’s individuality. Of great
importance in developing a child’s identity is his/her perception on
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his/her family climate and on his/her parents’ educational style.
These factors affect everyone’s capacity for self-regulation and selfcontrol.
_______________________________________________
1. Review of literature
Many researchers have studied the problem of the family
climate, as well as the students' attitude towards the school. "The
Scale of Educational Attitudes" (SEA) is a tool for evaluating the
opinion of students in school. The different attitude will place
students in four categories: disinterested students, interested in
having a job, interested in studying and interested in having a
profession. Those in the first category do not admit the importance
of education and therefore do not do their homework, are not
interested in anything related to school, are unruly and find school
boring. Their motivation is extrinsic. Those in the second category
recognize that it is good to study, to obtain a diploma, but only for
the reason of being able to practice a profession, not because they
are interested in education. They are performance oriented, have
learning skills, but consider many of the school subjects
uninteresting. Their motivation is both intrinsic but also extrinsic.
The third category is the students who like to learn, are interested
in many fields of knowledge, do their homework conscientiously
and recognize the importance of education and studies. Their
motivation is intrinsic. The fourth category consists of students
who have high levels of motivation and orientation of learning and
have set high goals from a professional and academic point of view
that they want to achieve.
The structural analysis conducted by Abu-Hilal (2000) shows
that the attitude towards school influences achievements, but only
indirectly. The aspiration level has a significant direct effect on
achievements.
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Holfve-Sabel (2006) concludes from his study that the attitude
of the students towards school is better than 35 years ago. If in the
past the emphasis was put only on theoretical knowledge, at
present the emphasis is on the interactional aspects of learning,
and children are more interested.
The studies conducted by Mombourquette (2007) revealed that
the school performance of the students was positively correlated
with the involvement of parents in the school life of the students.
Parents need to set expectations for their children, expectations
that they can meet. Children should not be prevented from taking
decisions, taking responsibility, but should be encouraged in these
directions. Parents need to help their teenage children understand
their personality and possibilities, go beyond their limits by,
expanding their horizons.
Being a parent is not just about giving life to a child, but also
being willing to offer love, help, encouragement, comfort and
support; it means understanding the difference between the
child's wishes and his real needs; it means giving time, interaction
and support; above all, the availability of understanding, listening
and being close. Arsene and Constantin (2013) define two golden
rules of education: the first rule - to love the child unconditionally;
the second rule - to show the child love through deeds. The two
researchers identify the following family values: compassion and
tolerance, courage, moral integrity, dignity, honesty, friendship,
kindness, perseverance, self-discipline, responsibility, patience,
promptness, cleanliness, religious belief.
Parents have the utmost influence on children, determining
their behavior and actions in different situations, which is why the
model they offer to children is very important. Parents need to be
genuine, to be a visible match between what they claim to be and
what they practice. The authors argue that parents need to be
honest with their children, to acknowledge their feelings and
limitations.
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Children depend on their parents from birth until late, when
they can handle it on their own. The strong bond between the
mother and her child develops as an attachment that can be
extended throughout life. The feeling of safety, comfort, well-being
develops in the child's positive attitudes towards life, towards
those around him, so that he becomes more resistant to the factors
that generate stress, can manage his emotions much easier and
will have a correct image with about oneself and others.
Effective communication between parents and the child will
help the child feel understood, protected and have a sense of
belonging. Siegel and Hartzell (2017) propose three stages of
attachment development: alignment, balance and coherence.
They suggest that, first of all, it is necessary to give / align the
parents' spiritual state with that of the child, after which the child
obtains a state of bodily, emotional and mental balance, that will
help him to feel integrated and connected. Thus the relationship
becomes coherent.
Although most parents love their children, there are times when
they behave inappropriately, because, within the parent-child
relationship, the unresolved traumas from the parents' childhood
can be triggered. In these situations, parents may be dominated by
anger, fear, sadness or frustration, and their response to the child's
behavior will be inappropriate. Parental frustration can cause
disorientation, insecurity, and frustration in the child. These
behaviors will lead to unhappiness and exhaustion on both sides,
and the relationship will become increasingly difficult. Often the
unresolved traumas and problems are transmitted from one
generation to another. The only solution proposed by Siegel and
Hartzell (2017) is acceptance, understanding and solving of past
problems. Only in this way, the relationship between parents and
children will be a healthy one and will produce positive results in
each one's life.
The attitude of children towards school can be influenced by
several factors. One of these, which has a great weight, is the family
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climate. The warmer the family climate and, the more open it is to
the needs of the children, the better the children's attitudes
towards the new ones, the challenges and the school will be.
Defining the keywords
The family climate is defined by Matheis and Adams (2004) as
the relationship established between expressivity, cohesion, and
conflict within the family. Expressiveness refers to the ability of
family members to feel free to discuss their feelings openly,
cohesion is represented by the factors that make it possible for
family members to feel united, and conflict relates to how family
members interact at times, of anger and aggression.
Abu-Hilal (2000) defines the attitude towards school as
constituting solid and well-organized structures of social beliefs
that predispose the individual to think, feel, perceive and behave
selectively towards the references or cognitive targets of the
attitudes.
Family climate
Ionescu and Negreanu (2006) define the family as a social group
whose members are linked by age, marriage or adoption and who
live together, cooperate in economic relations and care for
children. The family is the most important environment for
socialization and a source of influence for the moral development
of adolescents. The family is also the gateway to the outside world,
where young people will demonstrate and exercise value
judgments developed in the home (White and Matawie, 2004).
The family is a topic of great interest for researchers from a
practical-applicative point of view because it provides information
on data, mechanisms and causal determinations due to the small
number of members, of the family microcosm (Iluț, 2007).
Several studies on parental roles concluded that the family
environment has a major influence on the development of the
child. Although the mother's IQ, language, and behavior are
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considered to be the defining factors in the development of the
child's personality and intelligence, the father's role is also
becoming increasingly important and it is considered that no
differences should be made regarding the role and influence of
each child. on the child (Vrasmas, 2008, pg. 39).
A study by Hofer et al. (2006) showed the beneficial influence of
a positive family climate on the development of children's identity.
The more the self-image of children grows, the more interest in
school be noticed on their part.
Four parenting styles have been identified: the authoritarian
style - parents who often restrict and demand obedience rather
than listening to children, and who do not on meet the children's
needs; permissive style - parents who set some restrictions, rules
or limits on the behavior of their children; authoritative style parents who are flexible and open to the needs of their children,
but also impose reasonable standards of leadership; the negligent
style - parents who set no boundaries and demand little
performance from their children (Baumrind, 1971).
Several questionnaires and tests were developed for the
assessment of the family climate. These include the Test of SelfConscious Affect and The Family Closeness Questionnaire (Walter
and Bumaford, 2006).
Svedin, Back and Söderback (2002) propose the use of the
Family Climate Test questionnaire to assess the family climate. The
questionnaire has 85 characteristics, of which the family members
choose 15 which they think can be applied. This test is
homogeneous due to the four factors of analysis: proximity - it
includes 18 characteristics, among which harmony, safety and
warmth; distance - with 11 features, including cold and distance;
spontaneity - includes six terms that describe the spontaneity and
richness of expressing emotions; and chaos - it includes six
characteristics that describe confusion, anxiety and instability.
Yip (1998) identifies two types of families: one-parent and twoparent families. One-parent families include families with divorced
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parents and families with a widowed parent. Parents are believed
to have difficulty maintaining boundaries for their children.
Children from such families have reported behavioral problems
and other dysfunctions in family and school life.
Gennetian's (2005) research has shown that the experience of a
child without the presence of both biological parents influences
the children's future well-being. Mixed families, consisting of a
natural parent and a step-parent, have several short-term
mismatches and connections. Hofferth and Anderson (2003)
conclude that differences between fathers can be verified, in the
sense that biology explains the lack of involvement of nonbiological fathers.
The different types of family structures experienced during
childhood have varied effects on socio-economic achievement and
social mobility and are correlated with the dimensions of the
parent-child relationship, such as parental values, control and
support offered to children. Children who do not spend most of
their childhood with both biological parents will have lower socioeconomic achievements than the others. The depth of the link
between socio-economic origins and destination depends on the
family structure (Biblarz, Raftery and Bucur, 1997).
The study by Ang and Goh (2006) reveals that the authoritarian
parenting style may have a different cultural significance for
Asians.
To highlight the effects of parenting on children's school
attitudes, McHale, Rao, and Krasnow (2000) demonstrated that
students whose mothers reported more frequent and active
efforts to promote family integrity were listed as having higher
academic skills. than their colleagues. Children whose mothers had
more conflicts with their husbands were described as students who
raise problems and who are more anxious than their peers.
Children who raise problems have also been associated with
mothers whose activities are suppressed by their spouses.
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Kurdek, Fine and Sinclair, cited by Yip (1998), developed a
questionnaire to identify the family climate. They identified four
types of family climate, described by the following keywords:
supervision, acceptance, autonomy and conflict. The first type
represents the families that permanently supervise and supervise
the activities of the children. The second type is the families where
the parents accept and support the children whenever possible.
The third type is the families in which parents give their children a
high degree of autonomy and confidence. The last type is the
families in which conflicts frequently occur.
The effects of particular parenting practices on children's
relationships with their friends may differ by age and gender
(Engels et al., 2002). From here it can be assumed that the family
climate influences the way children interact with playmates and
schoolmates, and the quality of these relationships could play an
important role in their interest in school.
Attitude towards school
Attitude is the foreshadowing of behavior, a latent psychic
variable that determines behavior. It does not represent a
momentary disposition, but a stable propensity, a unifying
principle of acts of conduct and prefigures the general way of
reacting to people, ideas, situations, values (Pîrșan, 2011).
Children's attitudes are very important and affect their
psychological status, such as feelings, self-esteem, stable behavior,
and educational performance (Sa'di, 2001).
The attitude towards the school consists of the self-reported
interest of the students and of the pleasure towards school and
towards courses. Studies have shown that young people are more
interested in learning. The cognitive attitude of the children
towards school demonstrates statistically significant associations
with the achievement. Students' interest in courses is related to
the use of self-regulation strategies and motivation. The attitude
of the students in the courses is influenced by the interest towards
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the course and the perception of the relevance of its future
usefulness. Negative attitudes toward school can influence school
performance (McCoach, 2002).
Self-confidence is a very important trait, which can determine
the response to certain life situations. The child should be
encouraged to accept himself as he is, even if he sometimes
perceives himself as different from the others. Often parents make
the mistake of forcing their children to achieve what they, in their
turn, have not succeeded. This behavior makes the child an
insecure person, who does not know exactly what he wants. Even
if the child's wishes are different from the parent's, the parent
should encourage him or her to carry out the plans he or she
proposes. (Arsene and Constantin, 2013, pg.82-90)
It is often said that young students need a special physical and
emotional atmosphere. In other words, they need educational
facilities, such as audio-visual materials, playgrounds, specially
decorated rooms, sports halls, exhibitions and materials for
learning tasks and activities. If primary schools provided children
with these basic conditions for learning, they might be more
attracted to school (Sa'di, 2001).
Most of the time children are influenced by the mood and
emotions of the adults. In the classroom, the teacher may be
stressed by the disturbing attitudes of certain children. If there are
already a few children in the classroom like this, the stress
increases; the teacher feels more and more upset, and therefore
changes their attitude towards them. On the other hand, the other
children feel this attitude of the teacher and transfer it to the
turbulent children, behaving negatively way towards them.
Jennings (2017) argues that sometimes children with behavioural
problems become victims of colleagues' prejudices. From the
perspective of disturbing children, the problem becomes more
serious: they do not understand why everyone rejects them and
therefore their behaviour becomes increasingly aggressive. They
conclude that they don't like school with everything going on there.
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Research has shown that these children have poorer school
outcomes than the other children. (Dwyer, Osher and Warger,
1998, cited in the book above)
Murphy, Ambusaidi and Beggs (2006) argue that there are
differences in school attitudes of students depending on the
geographical location, for example Ireland and Oman. Thus, young
Irish children prefer all the subjects of learning, while those in
Oman only half of them. If the Irish girls have a more positive
attitude, there are slight differences between boys and girls in
Oman. Both Irish and Oman students prefer experiments and
practical work and are more optimistic as they gain experience.
Several tools have been developed for assessing children's
attitudes towards school. The Student Attitudes Toward School
Safety Measures (SATSSM) was developed as a new tool to
accurately assess the attitude of high school students toward
school. This instrument has 30 items, operationalized on a Likert
scale from 1 (strongly disagree) to 5 (strongly agree). SATSSM can
also be adapted for use in middle school and can provide important
information about students' attitudes toward research,
meditation, and supervision (Young et al., 2002).
McCoach (2002) developed the "School Attitude Assessment
Survey - Revised" to determine students' attitudes toward school.
The questionnaire has 35 items, on a Likert scale from 1 to 7, where
1 means "Strongly disagree", and 7 represents "Strongly agree".
The results of the tool highlight the students' self-perception from
the academic point of view, the attitude of the students towards
the school itself, towards the teachers, the importance given to the
goals, the motivation and the self-regulation.
To examine the factors associated with the school-related
feelings of kindergarten and first-grade children, researchers
Valeski and Stipek (2001) proposed an instrument called Feelings
About School (FAS). It measures children's perceptions of academic
competence, their feelings about the teacher and their general
attitude toward school. FAS has 12 items, operationalized on a
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Likert scale from 1 (not good) to 5 (very good). In general, in
kindergarten and the first year of school, the attitude of the
children is positive, and their feelings about their relationship with
teachers are more positive in the first class, compared to
kindergarten. Children's perception of their competence is a
predictor of their attitude to school.
2. Methodology
Objectives of research
This study aimed to study how family climate influences
children’s attitude toward school. Given the fact that there are
different types of families, it can be assumed that each one of them
influences in a different way children’s attitude towards school.
Therefore, the purpose of this research was to identify the type of
family climate that positively influences children’s attitudes
towards school.
This research also aims to highlight the fact that a family climate
favourable to the harmonious development of children leads to a
positive attitude towards the educational-educational activities
and towards life. Children living in such families are more open,
sociable, more interested in new life, easily face life's challenges,
have more self-confidence, are more optimistic and find the
necessary emotional, spiritual, and physical support in the family.
and intellectual.
The representative population taken into the study is made up
of students from high school. The population is represented by
students from a high school in Bucharest.
Questions of the research
There are four independent variables for each of the five
hypotheses formulated: the family climate of supervision, the
family climate of acceptance, the family climate of trust and the
family climate of conflict and a dependent variable, namely:
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academic self-perception, for the first hypothesis; attitude towards
teachers, for the second hypothesis; the attitude towards the
school, for the third hypothesis; the value given to the targets, for
the fourth hypothesis and the motivation / self-regulation, for the
fifth hypothesis.
The interest of the specialists regarding the influence of the
family environment on the behavioral aspects of the students is
increasing. Some studies that show that students' attitudes
towards school can depend on several factors. Following the
problem mentioned above, the following hypotheses will be
formulated:
H1: The family climate of supervision, the family climate of
acceptance, the family climate of trust and the family climate of
conflict significantly influence the academic self-perception of the
high school students.
H2: The family climate of supervision, the family climate of
acceptance, the family climate of trust and the family climate of
conflict significantly influence the attitude towards teachers and
courses of the high school students.
H3: The family climate of supervision, the family climate of
acceptance, the family climate of trust and the family climate of
conflict significantly influence the attitude towards the school of
the high school students.
H4: The family climate of supervision, the family climate of
acceptance, the family climate of trust and the family climate of
conflict significantly influence the value given to the targets by the
high school students.
H5: The family climate of supervision, the family climate of
acceptance, the family climate of trust and the family climate of
conflict significantly influence the capacity of self-regulation and
the motivation of the high school students.
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Methodological indications
The present research was a quantitative, cross-sectional study.
To ascertain the relationship between the family climate and the
attitude towards the school of the children, the tools described
below were used. Both questionnaires were initially rated on a
Likert scale from 1 to 7.
To determine the family climate was used the "Family Climate
Inventory", developed by Kurdek, Fine and Sinclair and adapted for
the Romanian language. The questionnaire determines four types
of family climate, in which the children have: supervision,
acceptance, autonomy and conflict. Each category corresponds to
six items, on a Likert scale from 1 to 6, defined as follows: 1 strongly disagree, 2 - disagree, 3 - partially disagree, 4 - partially
agree, 5 - agree, 6 - strongly agree.
Questions 1, 5, 9, 13, 17, 21 highlights how subjects perceive the
level of control and monitoring they have in the family. A high score
indicates a high degree of supervision that the family exercises
over the subjects.
Questions 2, 6, 10, 14, 18, 22 highlight the subjects' perception
of the level of warmth and support they receive from the family. A
high score indicates a high degree of acceptance from the family.
Questions 3, 7, 11, 15, 19, 23 assess how subjects perceive the
extent to which they were allowed to make decisions and were
encouraged to trust their family. A high score shows a high level of
family trust.
Questions 4, 8, 12, 16, 20, 24 highlights how subjects perceive
the level of conflict and disorder in their families. Achieving a high
score shows a high level of family conflict.
To determine the attitude towards school was used "School
Attitude Assessment Survey - Revised", elaborated and validated
by McCoach (2002), adapted for the Romanian language. This
questionnaire consists of 35 items, on a Likert scale from 1 to 6, as
follows: 1 - strongly disagree, 2 - disagree, 3 - slightly disagree, 4 easily agree, 5 - agree, 6 - strongly disagree agreement.
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The questionnaires used are "Family Climat Inventory", for the
identification of the family climate and "School Attitude
Assessment Survey - Revised", for the identification of the
students’s attitude towards school. After administering the two
tests, the results were correlated and analyzed in the SPSS data
operating system.
3. Research results
The statistical analysis showed that, in general, the predominant
family climate is the one of acceptance, and in the families with
girls the climate of supervision predominates, whereas in the
families with boys the climate of trust predominates. On the other
hand, the scores of the family climate increase as students move
to a higher class. From the perspective of the family status, the
variation of the scores of the family climate is not significant for the
trusted family climate and the family climate of conflict. In
contrast, the family climate of supervision is most commonly
encountered in single-parent families, that is, where the parents
are either separated, divorced or deceased. On the other hand, in
the two-parent families a climate of acceptance prevails. Singleparent families predominantly exhibit a surveillance climate.
Most families are those in which there is a climate of acceptance
(74.8%), distributed relatively evenly between the families of boys
and girls. The second place is the family climate of supervision
(9.7%), present more in the families of girls than of boys. In the
third place is the climate of confidence (5.9%), which is more
common in families with boys than in girls with girls. Only two
families reported a conflict climate, and these are boys and
represent 0.8%. It can be concluded that the most common family
climate is that of acceptance.
The statistical analyses carried out in this study showed that the
attitude towards the school of the high school students varies
according to the demographic factors: gender and family status.
So, girls generally have a better attitude towards school than boys.
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Analyzing the results obtained from the correlation of the four
types of family climate with the five aspects of the attitude of the
students towards the school, these being the main variables of the
study, it was found that all the five hypotheses of the research
were accepted, so the family climate of supervision, the family
climate of acceptance, the family climate of trust and the family
climate of conflict significantly influence the five aspects of the
attitude towards the school: academic self-perception, attitude
towards teachers, attitude towards school, the value given to the
targets and the degree of motivation / self-regulation.
4. Conclusions
1. The family climate of trust significantly influences the
academic self-perception of high school students.
2. The family climate of supervision and the family climate of
conflict significantly influence the attitude towards teachers and
courses of high school students.
3. The family climate of supervision significantly influences the
attitude towards the school of high school students.
4. The family climate of supervision and the family climate of
acceptance significantly influence the value given to the targets by
high school students.
5. The family climate of supervision and the family climate of
acceptance significantly influence the motivation and selfregulation of the high school students.
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Abstract
The first year of teaching is extremely challenging. Many
teachers are tempted to give up on the very first days. Some
problems seem almost insurmountable. Many teachers begin to
recover from shock only after the first three months of teaching.
And during this time, they focus in particular on "surviving".
Given the important challenges that teachers have to face in the
first years of teaching, do they still have enough energy to worry
about integrating the values assumed in the educational practice?
Is this still an important topic for them? Perhaps focusing on
survival consumes all the available work power.
Beginner teachers are very vulnerable. Lack of experience, daily
challenges, and pressures from parents are sometimes difficult to
overcome. However, teachers keep the deep sense of their
profession, become aware of the huge stake and choose to follow
their great destiny, to be the creators of the new society and to
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send their present values in the future, through the children they
educate.
_______________________________________________
1. Values and Beginner teacher
Values and education
All the existing forms of education are based on an educational
ideal, a concise description of the personality desirable for the local
culture. In defining the educational ideal, there are eight values
adopted by almost all modern cultures. Four of them belong to the
classical Greek-Christian humanism: Truth, Good, Beautiful, Feeling
of the Sacred. The last four are social values added in modernity by
the French Revolution and the revolutions in England: Freedom,
Equality, Fraternity and Legality (Antonesei, 2015, p.122).
Cristea (2017) writes about general pedagogical values that are
socially and psychologically determined. These are:
 Moral good - important for the formation and
development of moral pedagogical awareness;
 Scientific truth - involved in the formation and
development of intellectual pedagogical awareness;
 The utility of applied scientific truth - involved in the
formation and development of technological
pedagogical awareness;
 Beauty - important for the formation and development
of aesthetic pedagogical awareness;
 Psychic and physical health - involved in the formation
and development of psychophysical pedagogical
awareness.
Antonesei (2005a, p.42) proposes a reform of education that
will consider the return of the eight basic values of modernity,
through important changes in the following fields:
 the reflection in the educational ideal of the eight values;
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deduction of the general objectives from the set of the
eight basic values;
 improving the content by introducing new areas that
meet real needs;
 reintroducing all teachers in the spirit of European
values.
Culture is the totality of material and spiritual products of
people's work and creation, referring to nature, society and the
idea of value (Macavei, 2001, p. 46).
Recognizing the central role of values for culture leads to the reestablishment of values in the centre of education. If education is
born of culture, then this is logical. In this case, it is necessary to
move the emphasis from the instruction to the formation and
modelling of the personality (Antonesei, 2005b, p.30).
The principles underlying the Curriculum for early education
indicate the fundamental values are taken into account (Ministry
of National Education, 2019, p.4):
 The principle of child-centred education;
 The principle of respecting the rights of the child;
 The principle of active learning;
 The principle of integrated development;
 The principle of interculturality;
 The principle of equity and non-discrimination;
 The principle of education as an interaction between
educators and the child.
Based on these principles, it can be said that early education is
based on the following values: respect for the uniqueness of the
child, equality in rights regarding education, encouraging the right
to expression and initiative, interdisciplinarity and integrated
teaching, interculturality, equity, and non-discrimination.
Regarding the researches carried out in the field of education,
the researchers selected different values for the study. For
example, Collier and Dowson (2007) chose to study conscience,
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compassion emotional growth, social growth, service of others and
commitment to God. Kiru (2019) selects the following values for an
in-depth analysis in the field of education: order, harmony,
measure, integration, creativity, curiosity, involvement, play and
usefulness of the information. Cobb-Moore, Lunn-Brownlee,
Walker, and Boulton-Lewis (2014) mention ‘doing the right thing’.
Jones (2009) points out that the predominant discourses regarding
values education are concentrated in the following areas: civics
and citizenship education, values inculcation and character
education.
The challenges of beginner teachers
Beginner teachers have many challenges. Many of them have
mentors to guide them, and the effort I make is often greater, for
this reason. They still do not have enough experience in
maintaining the discipline in the classroom and they work quite
hard with the bets. Then, they discover that the documents that
need to be completed are much larger than expected. Moreover, I
find fewer and fewer matches between what they have learned
and practice (Spătărelu, 2019). Usually, specialized teachers for
pre-school education have dual specialization. They can also teach
in primary education. However, the majority choose kindergarten
work for the beginning of their career (Spătărelu, 2015), because
they find it easier.
Studies show that the main problems encountered during the
first years of teaching are:
 lack of experience (Kozigoglu, 2018);
 disappointment (Kozigoglu, 2018);
 anxiety (Kearny, 2017; Kozigoglu, 2018);
 the relationship with the staff (Bickmore & Bickmore,
2010; Kozigoglu, 2018);
 inefficient mentoring (Hellsten, Prytula, Ebanks & Lai,
2009, Kozigoglu, 2018);
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tensions between program requirements and practice
(Mitchell, Howard, Meetze-hall, Hendrick & Sandlin,
2017).
The concern for knowing the problems that beginner teachers
face is very important. Many of them brought so much stress that
they can lead to leaving the education system. The first years of
teaching are decisive for the formation of the personal style. Only
after this subject is studied with interest and attention can valuable
strategies be developed for beginner teachers.
2. Methodology
Objectives
The objective of the research is to discover the attitude that the
beginning teachers have regarding the values of early education.
Hypotheses of quantitative research:
The following hypothesis has been described for this research:
The level of integration of moral values in teaching in early
education is influenced by socio-professional variables.
Hypotheses of the qualitative research:
What are the opportunities and obstacles that accompany
teaching in the idea of transmitting values in pre-school education?
Variables
The socio-professional variables discussed are age, seniority in
employment, type of employer institution, institution
environment, type of employment and level of education.
Methods and Tools
The main method used was that of the investigation by
interview. During the interview, numerical data were also collected
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to provide a quantitative perspective of reality, along with the
qualitative perspective conferred by its use.
The main method used was the interview. During the interview,
questions were also inserted that allowed the recording of
quantitative information. The interweaving of the quantitative
elements with the quantitative ones allows a more accurate
description of realities and analysis from different perspectives.
Population
The population was selected based on the variables presented
above. The choice of teachers of the most varied ages was sought.
This is possible because mature people are also oriented towards
education, who have started their careers in other fields. They find
that this profession can provide great satisfaction, that it can be
easier to find work in this profession and that it is a viable option
for mothers who do not yet have a specialization. For this reason,
it was relatively easy to find beginning teachers of older age.
The eleven interviewees have at most four years of work
experience, employed in both private and state institutions, both
in urban and rural areas. Some are employed permanently, others
for a year or two. About one-third of them have only secondary
education, but they continue their education to complete their
education.
3. Results
Values transmitted through early education
The teachers expressed their opinions regarding the types of
values that can be transmitted through pre-school education. Their
answers had two ways of organizing. Some preferred to provide
general answers, others preferred punctual answers and
descriptions related to the implementation modalities. The
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teachers in the first category summarized four categories of values:
moral, civic, religious and social.
Those who preferred to give more detailed descriptions
mentioned several values that they considered important: respect,
kindness, perseverance, honesty, diversity, moral good, honesty,
independence, common sense, discipline, punctuality, collegiality,
loyalty, tolerance, creativity, flexibility, inclusion, truth, justice, the
pleasure of knowing and learning, obedience, empathy. Table 1
and Figure 1 shows how often each appears in the speech of the
interviewed subjects.
Kindergarten values and parents’ values
In most cases, teachers tend to believe that parents do not
support them in transmitting these values. Probably they formed
this opinion because of the multiple interactions they had with
their parents. Perhaps the parents did not respond enthusiastically
when they were asked to help with the various projects. They may
have been anxious or inattentive when interacting with their
children, and teachers were surprised by this and cataloged it as
disinterest.
However, this situation is different depending on the kind of
kindergarten. There are two categories of parents in private
institutions. Teachers report that some parents work very well
together. These are the parents who make sacrifices to provide
their children with quality training. For many parents for whom
bringing the child to a private institution is not a financial sacrifice,
collaboration with the kindergarten is not a priority. They think
they are paying enough for the services they receive and that they
don't have to do anything extra.
Activities for integrating values in the kindergarten
The teachers indicated several types of activities through which
they believe that the values can be transmitted very effectively:
game, example, story, diversity, objects, songs, poems, morning
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meeting, nature lessons, socialization, role play, discussions, video,
exercise, artistic-plastic activities, brainstorming, celebrations,
social projects, trips, concerts, parables. All these activities were
centralized in Table 2 and displayed in Figure 2.
Obstacles to integrating values
The interviewed teachers, being at the beginning of their career,
encounter greater difficulties in the process of integrating values.
These have indicated some of the challenges they face in this area.
The first big problem that could interfere with the process of
transmitting values is a large number of school documents that
must be completed by each teacher. This category includes annual
planning, half-yearly planning, unit planning, activity projects,
minutes, individual assessments and special projects. Beginner
teachers are in difficulty early in their careers. The concern for
completing these documents could also swallow the energy
needed to organize efficient activities for the transmission of
values.
Lack of communication with parents can be an equally
important issue. Even if the beginner teacher would find the energy
to organize valuable activities, if the parent does not support the
same values as the kindergarten, the educator's work will not be
successful.
In other situations, teachers are not sufficiently motivated to
convey authentic values. Some subjects said they encountered
careless teachers. They do not realize that they shape characters. I
do not know the importance of their activities.
Several beginner teachers have discussed the technology. They
believe that the habit of children to spend a long time each day in
front of a screen decreases their interest and ability to concentrate
on educational activities that require intellectual effort.
A large number of children in the preschool group may be
another obstacle to the efficient integration of values in the
teaching-learning-evaluation process. In this situation, the process
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is very cumbersome and the right methods can be quite reduced.
The lack of diversity in teaching caused by the need to teach mainly
from the front can lead to boredom and disinterest. In this case,
the problem of time is also associated. When there are many
children in the group, the time dedicated to each one is greatly
shortened. The interaction between the teacher and the child is
vital in this situation.
Beginner teachers and values integration
Most beginners interviewed teachers seem to understand the
importance of integrating values into teaching. Many of them said
that for them this topic is one of the most important. One of the
subjects says: “Just as intelligence, the moral sense can be
developed through education, discipline, and will. The moral sense
is more important than intelligence. If he disappears, in a nation
the whole social structure begins to shake” (G.G., 33). The other
continues: "The integration of values helps us to organize the
teaching of activities and the achievement of the performances not
only at the level of knowledge but globally" (M.C., 40).
The biggest challenges for beginner teachers in early education
The teachers listed several types of problems that they have to
deal with during the first years of teaching:
 Transposition of theory into practice;
 Lack of teaching positions close to home;
 Lack of teaching materials;
 Lack of experience in working with children with
disabilities;
 Poor educational communication;
 Be more captivating than cartoons;
 Working effectively with a large group of children;
 To teach differentially;
 To gain the trust of parents;
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 To design new projects daily;
 To collaborate with experienced teachers;
The first year of teaching is extremely challenging. Many
teachers are tempted to give up on the very first days. Some
problems seem almost insurmountable. Many teachers begin to
recover from shock only after the first three months of teaching.
And during this time, they focus in particular on "surviving".
The temptation to give up
Many educators confess that they have been tempted or think
that they will be tempted in the future to give up this profession.
Some argue that the current generation of children is much more
difficult, either accusing parents of disinterest or the system of
excessive bureaucracy. However, some educators live their calling
and vocation: "Sometimes the job chooses you and not you, as it
was in my case" (M.C., 33).
Some educators do not want to permanently drop out of
education, but just try another level of teaching, such as primary
education.
It is very encouraging that most early education teachers have
stated that although sometimes the work is difficult, they find
enough satisfaction to never give up this position.
Self-assessment of the integration of the values in teaching
Each subject interviewed was asked to give a score from 1 to
100 in terms of personal practice regarding the integration of the
values assumed in the teaching-learning-evaluation process.
It should be noted that the scores offered for self-evaluation
were very favourable. The lowest value was 70. Two people gave
the maximum score. The average score was 85.
Figures 3-8 show the distribution of scores according to the
experience and age of the teachers, the type and area of the school
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in which the teacher works, the type of teaching position and the
level of teacher education.
It can be observed that the teachers with the longest experience
give their values above average (M = 91), a tendency maintained
also in the case of the teachers of advanced age (M = 90).
The average of teachers in private schools (M = 78) is well below
the total average (M = 85), and the average of teachers in state
schools is above this average (M = 90). The scores obtained in rural
institutions are higher (M = 90) than those obtained in urban
institutions (M = 83).
Regarding the scores offered by teachers depending on the type
of job occupied, those employed in the short term have higher
averages (M = 85) than those employed in the long term (M = 78).
The level of education was the last variable discussed. High
school teachers offered slightly higher scores (M = 87) than did
higher education teachers (M = 85).
4. Discussions and Conclusions
Given the important challenges that teachers have to face in the
first years of teaching, do they still have enough energy to worry
about integrating the values assumed in the educational practice?
Is this still an important topic for them? Perhaps focusing on
survival consumes all the available work power.
Even if the beginning of the activity is difficult for a teacher, the
answers received show that the concern for values is present in his
activity. This has a special significance. The educator has a clear
awareness of his mission and the impact it can have on society. The
sense of responsibility that emerges from the recorded answers
gives dignity and importance to the profession.
The values repeated with the highest frequency (respect,
perseverance, independence, morality) emphasize the formative
side of the didactic activity and the commitment that the teachers
have for this occupation.
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It is interesting the difference in scores between teachers in
state schools and those in private schools. Given that the classes in
private education have fewer children, higher scores would be
expected there. Things are different. The highest scores are
obtained in state education. There seems to be sufficient time here
for the effective integration of values into teaching. Another
explanation for this phenomenon could be the fact that the
teachers in private education have much higher expectations from
their people and consequently, they are evaluated much more
seriously, compared to the other teachers. This situation should be
reconsidered in further research.
Beginner teachers are very vulnerable. Lack of experience, daily
challenges, and pressures from parents are sometimes difficult to
overcome. However, teachers keep the deep sense of their
profession, become aware of the huge stake and choose to follow
their great destiny, to be the creators of the new society and to
send their present values in the future, through the children they
educate.
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Tables, figures and appendices
Table 1. Frequency of each mentioned value
No. Value
1
respect
2
3
4
5
6
7
8
9
10
11
12
13
14
15
16
17
18
19
20
21
22

kindness
perseverance
honesty
diversity
moral good
honesty
independence
common sense
discipline
justice
punctuality
he pleasures of knowing and learning
collegiality
obedience
loyalty
empathy
tolerance
creativity
flexibility
inclusion
truth
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Frequency
3
2
2
2
2
2
2
2
1
1
1
1
1
1
1
1
1
1
1
1
1
1

Figure 1. Frequency of each mentioned value

Table 2. Frequency for each activity mentioned
No. Activity
1
game
2
3
4
5
6
7
8
9
10
11
12
13
14
15
16
17
18

Frequency
4
4

story
example
poems
lessons
discussions
exercise
morning meeting
nature socialization
role play
artistic-plastic activities
brainstorming
songs
concerts
celebrations
video
social projects
diversity

3
3
3
3
3
2
2
2
2
2
2
1
1
1
1
1
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19

1

trips
parables
objects

20
21

1
1

Figure 2. Frequency for each activity mentioned

Figure 3

Integration of values according to
experience
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3 years

70

4 years

Figure 4

Integration of values according to age
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50-59

Figure 5

Integration of values according to types of
schools
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private schools

state schools
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Figure 6

Integration of values accordin to school area

90
88
86
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84

82

83

80
78
Urban

Rural

Figure 7

Integration of values according to types of
teaching positions

86
84
82
80
78
76
74

85
78

long term

short term
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Figure 8

Integration values according to level of
studies

87
86,5
86
85,5
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84,5
84

87
85

high school

higher education
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Abstract
This article aims to review some of the literature from the past 5
years on the development of language in pre-schoolers. Language
is one of the fundamental acquisitions that the child makes in the
preschool stage. The emotional and cognitive universe of the child
is managed through language. Since language is one of the
essential parameters of the early development of the child, the
development of receptive language and expressive language is
essential in the first two years of life. Children take their first critical
steps toward learning to read and write very early in life. Children
do not learn to read and write automatically, but careful planning
and instruction are essential. The factors that influence the
development of language in pre-schoolers are manifold. Among
them, the capacity for emotional self-regulation is associated with
high school and social successes. The parent-child interaction can
help to acquire a rich linguistic background. Playing with adults has
a decisive role in children's language development. Factors such as
the quality of night sleep or the physical and mental well-being of
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the mother are correlated with a faster acquisition of language
skills. Book reading, storytelling, and picture books are tools and
methods that educators and parents can successfully use in
developing preschool language.
_______________________________________________
1. Introduction
This article discusses the broad topic of language development
in early education. The question that this review attempts to
answer is under what parameters is language developing in
children entering the preschool stage. Thus, the objective of the
paper is to review a part of the literature of the last 5 years that
talks about the factors that influence the development of language
in pre-schoolers, with the intention to:
 To review the articles published around this topic
 Present an overview of the cognitive and language
development
 To identify the essential factors that influence the
development of language in pre-schoolers
 To present a summary of the empirical research
around this topic.
To achieve this goal, we accessed Google Scholar and the EBSCO
database and entered the following terms: language,
development, preschool. The search was limited to date from
January 2015 to October 2019. From the total of the articles found,
we selected 20 articles on which we decided to focus. The criteria
for selecting these articles offered by the databases were:
a) To fall within the mentioned period (last five years)
b) To match our theme (language development in preschool
children)
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c) To highlight, through empirical research, the factors that
influence the development of language and cognition in
pre-schoolers.
We have grouped the selected articles into several categories:
1. Articles that address the link between language
development in pre-schoolers and their behaviour.
2. Articles that take into account the development of
children's language surprised in the family environment
rather than in the school environment (influence of
mother's well-being, child-parent interaction, reading
books, the role of toys in language development, children's
sleep and language development, etc.). Here, however, I
have included a few articles on the development of the
language of children under 3 years of age, although they are
in the pre-preschool stage.
3. Articles referring to the development of children's language
in the formal educational environment (kindergartens)
2. The development of language and behaviour in children
Preschool children and language
The years from birth to 5 years old are decisive for the
development of the foundations of thought, behaviour and
emotional well-being (Bakken, Brown & Downing, 2017). In this
essential period, the child develops from the linguistic, cognitive,
social, emotional and regulatory skills point of view, which will
determine his efficiency in many areas, in adult life (Bakken, Brown
& Downing, 2017). “Early childhood is a critical period of rapid
brain growth and heightened neuroplasticity” because during this
period children acquire the most effective language (Roberts et al.,
2019).
Lately, there have been profound changes in early education,
child development, psychology, language arts, literacy education,
etc. Although society is experiencing rapid transformations from
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many points of view, it is essential that disciplines such as child
development, psychology, educational psychology, etc. to keep up
with these modern changes so fast (Saracho, 2017).
In child development, preschool is the period between 3 and 6
years. This is one of the stages of intense psychic development in
the life of the human being. The dominant activity of the preschool
stage remains the game, but it begins to correlate with educational
tasks. Language is one of the fundamental acquisitions the child
makes at this stage.
Communication is the ability to talk to other people, to
understand what they want to convey, to understand the
experiences they share, is a social activity based on interaction; it
involves sharing experiences, feelings, and activities and is decisive
for a healthy life and quality of life (Brodin & Renblad, 2019).
Communication is indispensable "for the development of the
cognitive functions, processes and human competences, being a
kind of fusion of the social and the individual in human existence"
(Olărescu & Ponomari, 2017). The emotional and cognitive
universe of the child is managed through language. From the
educational program, communication refers to speech and
language (Brodin & Renblad, 2019). Language is the main function
through which the person realizes the communication. In the UK
curriculum, oracy names speaking and listening skills, while literacy
is the ability to read and write. On the other hand, language
comprises receptive activities (listening & reading) and expressive
activities (speaking & writing) (Brodin & Renblad, 2019). Thus,
since language is one of the essential parameters of the early
development of the child, the development of receptive language
and expressive language is essential in the first two years of life
(Göker, Eser & Yilmaz, 2019).
The history of theories and fundamental scientific discoveries
in the field of child development is diverse and complex. Over time,
reforms in early education have determined several directions of
research and we mention only a few: 1. Theories of development
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associated with language, literacy, and cognition; 2. Children in
early childhood settings; 3. The nature of language training and
literacy (Saracho, 2017). The biggest changes have occurred in the
area of language and literacy. In the following, we will consider an
aspect related to the age at which the child should begin formal
reading instruction. Initially, traditional conceptions (1930-1940)
regarding child development argued that children under 6 should
not begin formal reading instruction. Therefore, preschool
educators did not work with any print material in the classroom,
because it was considered that they should not put pressure on the
children or frustrate them because they are not yet ready to read
(Saracho, 2017). Only after the age of 6 and a half, the first
preparations were made for children's literacy. But through the
1960s, it was found that little ones were ready to read earlier and
that their previous theories were wrong. As Olivia N. Saracho
shows in the study Literacy and language: new developments in
research, theory, and practice (2017) citing Clay, no result
”suggests that contact with printed language forms should be
withheld from a five-year-old child on the ground that he is
immature” (Clay, 1975, p. 24 next to Saracho, 2017).
Later, towards the 1990s, there were continued studies on the
age at which children can learn to write and read; thus, the concept
of “emergent literacy”, proposed by Clay in the 1960s, was taken
into consideration. From that moment on, the curricula provided
that preschool children were to be prepared, through language
education activities, to acquire the skills to read and to write.
Subsequently, the concept of emergent literacy was replaced
by that of training for reading. Family and early education teachers
were trained to contribute to finding strategies and activities that
involve playing, writing, reading stories, and preparing children for
formal literacy. Children should be encouraged and motivated to
read and write for enjoyment, information, and communication.
Saracho (2017) emphasizes: “Teaching practices must be
appropriate, effective, and focus on the young children's
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developmental attributes, culture, language, and specific learning
needs. They need to learn through different, research-based
teaching techniques that will support young children's language
and literacy development.”
Following the research conducted by NAEYC (National
Association of Education of Young Children) & IRA (International
Reading Association, now the International Literacy Association,
LRA), the following findings have been imposed:
 “Children take their first critical steps toward learning to
read and write very early in life.
 Children do not become literate automatically; careful
planning and instruction are essential.
 Ongoing assessment of children’s knowledge and skills
helps teachers plan effective instruction.
 No one teaching method or approach is likely to be
effective for all children, at all times.
 As children move from preschool into kindergarten and the
primary grades, instruction focused on phonemic
awareness, letter recognition, segmenting words into
sounds, and decoding printed text will support later reading
competence.
 Children who are learning English as a second language will
become literate more easily if they have a strong
foundation in their home language” (NAEYC & IRA, 2009
apud Saracho, 2017).
The link between Self-regulation and language in preschool
children
Preschool children who receive a quality early education have
benefits such as more appropriate behaviours, better social
interactions and emotional maturity (Bakken, Brown & Downing,
2017).
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An important indicator of the assessment of psychic and
cognitive development in preschool children is self-regulation. This
is an umbrella term that specialists in child psychology use to
designate the control and coordination by children of their own
socio-emotional and physiological aspects, as well as their
cognitive abilities (Skibbe, Montroy, Bowles & Morrison, 2018).
Self-regulation begins to develop from birth and can be observed
in children until entering preschool. As children move from home
to preschool, it is advantageous for their integration and
development to increase their levels of self-regulation (these are
skills that can be observed and measured), to cope with learning
tasks (Puranok, Boss & Wanless, 2018; Bohlmann, Maier &
Palacios, 2015). Children who have high levels of self-regulation in
certain stages of childhood are more likely to succeed socially and
academically throughout their lives, both as children and as adults.
Behavioral self-regulation is based on the ability of children to
adjust their attention, working memory, and inhibitory control, to
manage their behavior (Skibbe, Montroy, Bowles & Morrison,
2018). Self-regulation of emotions not only determines the
building of favorable social relationships but is also a forecaster of
early literacy (Sharkins, Leger & Ernest, 2017).
The authors mentioned, Lori E. Skibbe, Janelle J. Montroy, Ryan
P., and Frederick J. Morrison, in their recent study (2018) entitled
Self-regulation and the development of literacy and language
achievement from preschool through second-grade addresses this
issue of preschool self-regulation, noting that there is older
research that shows that higher levels of behavioral self-regulation
have been associated with higher levels of literacy achievement in
preschool and elementary school. How could we explain this? For
example, the attention, which is involved in the self-regulation
mechanism, helps the child to follow the didactic instructions.
Conversely, according to the studies, the children who have low
levels of self-regulation present problematic behaviors and

80

difficulties with social relationships, which can have repercussions
in the strategies of language development.
But the study takes into account a broader perspective,
showing how trajectories of self-regulation development (early,
intermediate, late) can predict the way literacy and language skills
develop from preschool through second grade. To carry out this
study, 351 children were studied, who were evaluated twice a year
for up to four years to check on indicators of decoding, reading
comprehension, phonological awareness, and vocabulary. The
results showed that children who had earlier self-regulation skills
had higher language and literacy skills throughout preschool to
second grades. Specifically, previous self-regulation trajectories
were „associated with both higher levels and earlier development
of both decoding and reading comprehension, but not faster
development”. Children with early self-regulating trajectories had
higher levels of vocabulary than children with intermediate
trajectories; however, this result did not differ from the rate or
timing of vocabulary development.
The findings of the study entitled Self-regulation and the
development of literacy and language achievement from preschool
through second grade (Skibbe et al., 2018) shows that kindergarten
mechanisms for early self-regulation of children should be
encouraged, as they are a forecaster of learning activities of
language education and, implicitly, of language development (in
addition to the implicit emotional, educational and social benefits).
Educators could thus work with children who have poor
behavioural or school outcomes through the use of small
therapeutic playgroups. Another observation is worth noting:
activities that have more interruptions (greater transitions
between activities) decrease the ability of children to achieve selfregulation, while children in better-organized classes have better
results. Thus, the encouragement of children's behavioural selfregulation depends on educators. The researchers, according to
the authors of the article, should consider not only the matter of
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the level of preparation of children for school but also that of the
preparation of teachers to deal with self-regulation abilities that
children have when they get to school.
We mention two more studies on the same subject; in the
Relationship between self-regulation and early writing: Domainspecific or task-dependent? (Cynthia S. Puranik, Emily Boss,
Shannon Wanless, 2018), starting from the finding that research
claims that self-regulation plays an important role in early
academic skills, such as math and reading, but less so in writing,
the authors have proposed to investigate the connection between
self-regulation and writing in preschool children. Following the
experiments, the results recorded a significant link between selfregulation and early writing, with the mention that there are
differences in degrees of the writing aspects to which they refer.
Thus, the relationship between self-regulation and early writing
depends on the specific type of task used to measure a certain
ability.
In another recent study, Examining the Effects of Poverty,
Maternal Depression, and Children's Self-Regulation Abilities on
the Development of Language and Cognition in Early Childhood: An
Early Head Start Perspective (2017), authors Sharkins, Leger and
Ernest draw an alarm signal: cognition and socio-emotional
development also influence language development. Socioemotional development contributes directly and significantly to
the development of children's language and indirectly to the
development of their cognition. Educators working with young
children have the task of helping them to control their emotions.
From birth to 3 years of age, emotional self-regulation is an
essential component of behaviour. It is up to parents and
educators to teach children what emotions are; they must be
identified and differentiated so that later they can manage them
properly (not to take the toys of their colleagues, not to answer
before being asked, etc.). Therefore, studies converge in this
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direction: as children grow, their capacity for emotional selfregulation is associated with high school and social successes.
3. Development of children's language in the family environment,
through non-formal education
The child is a social being and needs the help of the adult to
fulfill his/her needs. The interactions are decisive for the child, right
from birth (Brodin & Renblad, 2019). The lack of communication
with the adult negatively influences the rhythm and level of his
psychic development. Specialists such as John Bowlby, Rene Spitz,
Anna Freud have emphasized the importance of the mother's
relationship with my child so that he or she will have a normal
cognitive-linguistic development (Olărescu & Ponomari, 2017).
The role of the parent-child interaction in the development of the
child's language
The parent-child interaction is decisive for the development of
language in the first years of life. (Christakis et al., 2019). By
interacting with adults, children come into contact with a larger
linguistic background and thus learn new words, enhancing their
language skills. The role of the adult is to facilitate and expand the
use of new words that contribute to language development. (Wasik
& Jacobi-Vessels, 2016). Only the fact that there are people around
the family does not guarantee positive interactions and stimulation
of children's language (Eun Chang, 2017), but there is a need for
increased attention to the child's needs to develop their language.
The communication experiences in the environment in which a
child is raised are decisive: a family in which few words are spoken
and they are spoken incorrectly, without an elaborate vocabulary,
will be a poor environment for the child, for speech acquisition. It
is estimated that there is a gap of 32 million words heard up to the
age of four, between a child raised in a language-rich environment
and another child in a language-deficient environment. These gaps
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are even more visible at the time of formal training for reading
acquisition (Whorrall & Cabell, 2015).
Unfortunately, an obstacle to a deep connection between
parent and child is represented by the technological means that
parents use, which take up a long time. These devices are used to
the detriment of the interaction with their children (and this is not
related to the socio-economic status of the parent), and the
adverse effects are also seen in the children's language (Christakis
et al., 2019). Most children acquire communication skills (pointing,
gesturing) and language skills (saying words, following directions)
through interaction with their parents and caregivers. However,
not everyone succeeds, due to genetic, environmental,
neurological factors, etc., and in this case, we are talking about
language impairment, that is, as the authors of this article mention,
„persistent difficulty in the acquisition or use of written or spoken
language that is substantially below age expectations” (Roberts et
al., 2019).
In the article Assessment of a Parent-Child Interaction for
Language Development in Children (2019), authors Dimitri A.
Christakis, Sarah J. Lowry, Georgia Goldberg, Heather Violette, and
Michelle M. Garrison begin a study to see if they can determine
whether the use of technology by parents, which leads to a
decrease in parent-child interaction and, implicitly, to neglect of
language development, could be oriented towards increasing
parent-child interaction, with the corresponding effects.
Therefore, the study was applied to infants between the ages of 2
and 18 months, aiming at enriching the linguistic means. The
findings of the study underlined that the smartphone applications
included in the intervention could enrich the linguistic
environment of children from early childhood. (Christakis et al.,
2019).
In the Association of Parent Training With Child Language
Development study. A Systematic Review and Meta-analysis
(2019), the connection between parent training and language
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development in young children, who have a certain risk for
language impairment is addressed. Thus, training parents to
implement strategies to help children in language development is
vital, as 2 out of 5 children under 5 years have language learning
difficulties. (Roberts et al., 2019). The conclusions of the
mentioned researchers show that there is a positive association
between parent training and child language and communication
skills. Therefore, parent training should play an essential role in the
intervention and preventive programs, to enhance communication
and language outcomes in children at risk of language delay.
The role of games in the development of language in children
Even in children who do not have a language delay, the
importance of the contribution of adults to language development,
especially vocabulary, is essential. One way in which the
contribution of adults in developing children's language can be
exploited is to play with their children (Wasik & Jacobi-Vessels,
2016). The game is a very important activity for the development
of young children. Through playing games, they explore the world,
develop knowledge and accumulate experiences. During the game,
they use their imagination and creativity, having to solve problems.
The game occupies most of their activities and the game can be „a
critical social activity with children playing together and learning
how to get along with other children and learning about sharing
and negotiating social contracts" (Wasik & Jacobi-Vessels, 2016). In
their study, Word Play: Scaffolding Language Development
Through Child-Directed Play (2016), Barbara A. Wasik and Jill L.
Jacobi-Vessels discuss strategies that adults can use while playing
with children, so to contribute to the formation of the language of
the little ones during play, but in a game run by the children
themselves.
There are different types of games; the most widespread
distinction is that between free play (the child plays alone or with
other children, without the intervention of any adult) and scaffold
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play (led by children but under the supervision of an adult) (Wasik
& Jacobi-Vessels, 2016). The scaffold play allows adults to increase
the linguistic development of children through play activity.
Scaffold play is also different from the structured game (which is a
specific activity, such as a puzzle, playing a board game, etc.). While
the play has specific rules and objectives, in scaffold play the adult
has specific learning objectives, which he tries to meet with the
child, but the child is actively involved, leading the game. By asking
questions, adults can create opportunities for children to talk
about their actions and ideas during the game, but without
interfering with the organization of their game. Both free play and
scaffold play are suitable activities for children's development
(Wasik & Jacobi-Vessels, 2016).
The benefits of free play are manifold, contributing to
children's learning, self-regulation, and motivation. But playing
with adults around him is especially useful for the development of
the child and especially the language. Adults can thus use
„research-based strategies such as asking questions that invite
extended responses and inquiry, provide meaningful feedback and
effectively use wait time” (Wasik & Jacobi-Vessels, 2016). They
create the opportunity for solid interaction between children and
adults, by asking questions, answering them, etc.
Barbara A. Wasik and Jill L. Jacobi-Vessels state that some
studies say that when children play alone or with their children,
they are limited to activities and concepts they already know,
which are familiar to them; In contrast, adults who engage in
children's play can encourage them to form a richer language, but
without the adult taking over the game, instead of the child. There
is a distinction between the role of adults in children's play and the
impact that adults can have on children's identity and motivation
for learning (Wasik & Jacobi-Vessels, 2016).
Playing with toys also creates contexts that are appropriate for
language learning. Studies show that a child who manipulates (=
handles, touches) toys of different shapes, sizes and colors is
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required to find and use the appropriate terms, which can be a
language challenge for him (Verdine et al., 2019). When toys have
only one form, children useless language. Also, Verdine et al.
(2019) note that parents tend to use more spatial language with
boys than with girls.
In their study, Effects of geometric toy design on parent-child
interactions and spatial language (2019), Verdine et al. They
presented an experiment involving 60 parents with 3-year-olds,
while the little ones played with toys of various geometric shapes.
It has been observed how the language varies according to the
geometric shapes of the toys. Also, the study aimed to differentiate
between the effects of tangible toys and those presented on a
tablet, with a touch screen. The results led to the following
conclusions: although the children could hear more names due to
the application, they still used more general words and a richer
spatial language for toys with different geometric shapes, which
they touched. Therefore, the design of toys (shape, size, color)
influences the spatial language used by children. Instead,
applications and other electronic devices for children discourage
parent-child dialogue. Toys and materials that can be touched and
held by children require the use of a richer spatial language and,
therefore, a more consistent dialogue between the child and the
parent; toys of different shapes, colors and sizes can encourage the
comparison of toys and the discovery of their features. This
explains why many children do not understand the differences and
traits of geometric shapes only when they are learning them at
school, probably because they do not encounter toys and objects
of various shapes (Verdine et al., 2019).
The role of sleep in the development of language in preschool
children
Studies say that speech delay is estimated to be between 1 and
32% in children aged 3-16, due to biological and environmental
causes (Alvarez, Saez & Borges, 2016). The first years of life contain
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substantial changes in the development of the human brain. The
acquisition and development of language in the preschool phase
also depend, (besides factors such as parent-child interaction,
handling of toys of various shapes and colours, playing with adults,
etc., see above), and the duration and quality of sleep (Alvarez,
Saez & Borges, 2016). Human beings are sensitive to the duration
of the sleep interval because adequate night sleep is necessary for
humans to be efficient in the daytime range. Even more, children,
because they are subject to growth processes, need a wellorganized and quality night sleep. Studies show that the
development of language is particularly vulnerable to the
organization of the sleep-wake state: firstly, insufficient sleep can
hinder the process of memory involved in early language learning;
Secondly, sleep, through its complex role for the human body, can
influence the organization of vital systems, such as those involved
in learning (Alvarez, Saez & Borges, 2016). Therefore, the proper
functioning of the sleep-wake cycles determines the efficiency of
the regulation of attention and language processes during social
interaction, which allows it to acquire a complex language.
Since the 1980s, sleep disorders have greatly increased in
children and adolescents due to the rapid development of
technological means. This fact has an impact on learning skills and
memory, especially in children.
In the study Influencia de los habitos de sueno en el desarrollo
del lenguaje en preescolares (2016), Ileana Valdivia Alvarez,
Zenaida Maria Saez, and Gisela Abadal identified the risk factors
associated with sleep-related habits, which may determine the
primary language delay at preschool. The experiment from the
base of the study consisted of the participation of 73 children
between the ages of 2 and 5, who asked for specialized help to
remedy the language delay; this study group was compared with a
control group made up of healthy children. The period of the
experiment was 2010-2014. The results of the experiment led to
the following conclusions: the respective children recorded a small
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number of hours asleep at night, frequent night awakening, less
team play habits, used to watch TV before falling asleep, there
were many electronic devices in the child's room, frequent
nocturnal enuresis, and feelings of fear. In conclusion, the risk
factors for language delay in children are a period of nocturnal
sleep less than 10 hours, more than 2 hours of frequent night
awakening, the habit of watching TV before sleep, the presence of
TV in the child's room, as well as the habit of the child to move to
the parents' bed at night (Alvarez, Saez & Borges, 2016).
Given this situation, which is not to be overlooked, it is the
parents' responsibility to establish and strengthen healthy sleep
habits. Otherwise, the repercussions can be encountered at the
level of psycho-somatic, cognitive-linguistic development, etc.,
stopping the development of the memory processes involved in
early language learning. The medical recommendations establish a
number of 10.5 -18 hours of sleep in new-borns and 12-14 hours in
children up to 3 years (Alvarez, Saez & Borges, 2016)
„The connection between the brain and sleep is vital, as the
wake-sleep states have a great influence on the central nervous
system: insufficient sleep consolidation in the first two years of life
can be a risk factor in language learning, through genetic and
environmental influences. It is necessary to establish adequate
sleep habits, routines that facilitate the sleep-wake transition,
according to the American Association of Pediatrics (AAP), which
proposes to regulate activities that are performed in the hours
provided for sleep, for a healthy sleep and the development of
children in the preschool stage” (our translation) (Alvarez, Saez &
Borges, 2016).
The role of reading, storytelling and picture books in the
development of pre-school language
As we have seen so far, the factors involved in the development
of language in children are multiple. Another factor that the studies
took into consideration and subjected to research is reading,
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respectively picture books for children. Studies such as Parents'
early book reading to children: Relation to children's later language
and literacy outcomes controlling for other parent language input
(Demir-Lira, Applebaum, Goldin-Meadow & Levine, 2018) show
that parent-child book reading interactions lead to positive results
of subsequent literacy: ”the quantity of parent book reading
predicts important child language and literacy outcomes,
controlling for parent language input outside the book reading
context, the child's contribution to book reading interactions,
overall child talk, and parent socioeconomic background.” Also, the
present study has shown that parents use, during book reading, a
more complex and syntactically diverse vocabulary than parent's
language outside of the book reading context (Demir-Lira,
Applebaum, Goldin-Meadow & Levine, 2018).
In the article - review Shared Picture Book reading Interventions
for Child Language Development: A Systematic Review and MetaAnalysis (2019), researchers Nicholas Dowdall, Lynne Murray, Leila
Hartford, G.J. Melendez - Torres, Frances Gardner, and Peter J.
Cooper follow the impact of dialogic book-sharing interventions on
the language development of young children.
Children's picture books help children with language
development. Books with pictures, in that they represent the
essential features of an object or action repeatedly, facilitate the
acquisition of the represented notions. The acquisition is also
encouraged by the fact that, unlike the occasional presentation of
phenomena in real life (actions, emotions, etc.), these images can
be reviewed by the child whenever he wishes. Images also provide
the opportunity for more complex conceptual elaboration, such as
reflecting on the meaning of actions and their causes, and the
intentions and perspectives of the characters (Murray, 2014 apud
Dowdall et al., 2019). Other studies have shown that, compared to
other activities, such as games or mealtime, presenting books
allows mothers to sort objects more frequently, which again helps
children.
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Despite the benefits of picture books, there are certain
impediments to using this educational medium: access to such
books and material is sometimes expensive, and this is not to be
neglected, as long as studies show that reading frequency in
picture books is a strong predictor of language development.
Another disadvantage is that parents do not always use the best
techniques to encourage the development of language in children,
in the book-sharing context (Dowdall et al., 2019). Therefore, some
aspects condition the benefits of such means (children's picture
books): the quality of the interaction, asking open-ended
questions, providing encouragement and praise for child
participation. “Finally, interactive book-sharing facilitates caregiver
engagement in a talk, where the discussion extends beyond the
content or pictures in the book to concepts that are novel and
unfamiliar to the child.” In conclusion, the research result shows
that “shared reading interventions targeted at parents have a small
positive effect on both the expressive and receptive language of
children” (Dowdall et al., 2019).
Taking note that speech and communication are considered as
basic benchmarks in the development of the preschool child, here
are the objectives pursued by the teachers in the development of
the language in preschoolers, as they are formulated, for example,
in Swedish education (Brodin & Renblad, 2019).
o “to be able to differentiate shades of meaning in
concepts
o to develop the ability to listen, reflect and express
their views
o to develop their use of spoken language, vocabulary
and concepts, ask questions, and argue and
communicate with others,
o to develop an interest in written language,
understand symbols, pictures, texts, and different
media
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o to develop their creative abilities” (Lpfö, 1998/rev.
2010 apud Brodin & Renblad, 2019).
In the preschool stage, many children have language and
speech disorders, needing support. That is why, in the study
Improvement of preschool children's speech and language skills
(2019), authors Jane Brodin & Karin Renblad aim to find out
whether and how reading aloud and storytelling can contribute to
developing of communication skills in preschoolers when many
researchers claim that these are very effective tools for developing
language in children. Thus, researchers (Ziolkowski & Goldstein,
2008, coauthor of Brodin & Renblad, 2019) show that those
children who are late in language development can recover the
literacy deficit if they receive help. Also, children whose parents
encourage children's reading activities gain greater phonological
sensitivity and develop their vocabulary faster than children with
whom there is no interest and support in language development.
Reading aloud is a benchmark for the development of language
in children is a critical factor in reading and subsequent academic
achievement (Lennox, 2013 beside Brodin & Renblad, 2019).
Pedagogical competence is very important, as well as the ability to
select books or the quality of the interactions that concern the
books. The role of the teacher is thus important for literacy
learning.
The findings of this study confirm that reading aloud and
storytelling can indeed be effective ways to stimulate
communication in children. But the role of the teacher is essential:
he must know how to select materials and books and how to carry
out reading activities for children. Furthermore, reading aloud
must be followed by other activities, such as discussion of what is
read, content and images, etc. Otherwise, children's vocabulary
will not necessarily improve (Brodin & Renblad, 2019).
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The mental and emotional health of the mother and the
development of the child's language
When we talk about the process of education or about
developing a child's ability, the factors that contribute to the
increase, improvement or stagnation of the process are numerous.
The child does not grow up alone, however keen he may be for one
skill or another. He needs interaction with adults and those of his
age. Within the non-formal education, within the family, the child's
relationship with his parents or caregivers plays a fundamental role
in all his growth and successes, for any acquired or increased
ability, as well as for the possible delays in his development. The
attitude and behavior of the caregiver are essential for the
harmonious development of the child. Some unfavorable
conditions for its development, such as maternal depression or
emotional neglect, negatively affect the child's emotional selfregulation and control of his/her dispositions (Sharkins, Leger &
Ernest, 2017). The researches carried out around the relationship
between the maternal factor and the development of language in
the young child are numerous; thus, in a recent article, The
Relationship between Preschool Children's Language Development
and Their Mother's Depression and Anxiety Symptoms: A CrossSectional Study (2019), researchers Zeynep Göker, Havva Eser and
Arzu Yilmaz, hypothesizing that mothers of 12-75 months old
children that were late in language development have more
symptoms of depression and anxiety than mothers of children with
normal language development, shows that the mother's
depression symptoms hurt their children's development. In such
situations, the recommendation is that the mothers of children
with language delay should undergo a psychiatric evaluation to
detect any symptoms of depression. Fortunately, according to the
same study, it was shown that the mother's anxiety symptoms did
not affect the development of children's language (Göker, Eser &
Yilmaz, 2019).
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Sometimes, the mother needs help from family, friends, and
community to manage the stress caused by the role of mother
(especially if the mother also has a job), to increase her
competence in raising the child and to give the child an
environment more favorable to his/her development. Social
assistance is defined as “the social resources that a person
perceives to be available or that is provided to them by
nonprofessionals in the context of both formal support groups and
informal helping relationships. Social support, which can take a
range of forms: instrumental, emotional, informational,
companionate and esteem support, can be formal (professional) or
informal (family)” (Eun Chang, 2017). When parents are supported
and have consistent emotional and psychological resources, 'they
are more likely to be stimulating in their parenting, which may, in
turn, predict better language development for the child' (Eun
Chang, 2017). Pathways from mothers 'early social support to
children's language development at age 3 is the title of a study by
Young Eun Chang in 2015 and published in 2017, on the
relationships between mothers' early social support, maternal
psychological well-being, the home learning environment and
children's language skills at age of 3, in Korean families. Following
this study, the findings show that "social support cannot only
positive effects on the home learning environment, but can also
indirectly enhance the home environment through its positive
effect on maternal psychological well-being. The findings also
empirically confirm the social support framework proposed by
other researchers, who suggested there would be multiple
pathways from the mother's social support to children's
development” (Eun Chang, 2017). However, a strong link between
social support and the language competence (receptive and
expressive) of the child has not been confirmed, despite previous
studies. This study, conducted with children between the ages of 1
and 3, confirms only a weak link between social support and
expressive vocabulary, but no significant connection with receptive
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language skills. On the other hand, we should note two aspects, as
mentioned limits of the study: social assistance granted to mothers
is a contextual factor and it is not obligatory to be constant
throughout this period; and this study only takes into account the
experiment done with the help of Korean mothers (Eun Chang,
2017).
Regarding the family environment and its influence on
children's language development, it has been found that factors
associated with poverty, including family income and parental
education level, can adversely affect children's language and
cognitive development; instead, it has an impact on the results of
the children throughout their school life. Also, environmental
factors such as the social-emotional well-being of the mother and
children influence the early development of the child (Sharkins,
Leger & Ernest, 2017). Research shows that those children who are
economically disadvantaged have deficiencies in their ability to
read because they have limited access to home educational
resources such as books, educational games, toys, or outdoor
educational experiences, such as visits to zoos or museums, etc.
(Bakken, Brown & Downing, 2017). In these cases, limiting access
to literature determines the limitations of other types. However,
although the economic shortcomings of the family may impact on
early childhood development through appropriate interventions
(see The Opportunity Project (TOP) Early Learning Centers, ”a
charitable project in a Midwestern US state that only operates
through public / private partnerships”, Bakken, Brown & Downing,
2017) can help poor families by providing preschoolers with
learning opportunities; the researches carried out regarding the
above-mentioned project showed that it had long-term benefits:
after 5 years, the children who benefited from this program had
educational, social and emotional success (Bakken, Brown &
Downing, 2017). Studies of this kind show that the earlier the mind,
the health and the emotions of the children intervene, the greater
the long-term benefits; and the gain is very valuable: appropriate
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behaviours, establishing effective relationships, positive social
interaction, emotional maturity (Bakken, Brown & Downing, 2017).
4. Development of children's language in the formal educational
environment (kindergartens)
In the formal educational environment, the educator has an
overwhelming role in the learning experiences of the preschoolers.
For example, according to empirical research, teachers' years of
experience are related to children's English writing skills, because
teacher preparation has a positive effect on children's outcomes
while learning English and one more language (Ramirez, Ferron &
Lopez, 2018). Other studies point out that „candidates who dared
to opt for primary education seem to be better prepared than the
candidates who have opted for preschool education” (Spătărelu,
2015) and therefore need to invest more in teaching staff
(Spătărelu, 2017). Being an educator of preschoolers is a huge
challenge because the stakes are enormous. A study conducted in
Romania shows the main dilemmas of youth who finish college and
are preparing to enter primary and pre-school education as
teachers or educators (Spătărelu, 2019).
Studies show that children with lower levels of language
development tend to stay the same even when they grow older.
For example, Melby-Lervag et al. (2012) shows that children with
poorer vocabulary at 4 years old are registered with lower levels of
language proficiency and at the age of 5, 6 and 7 years and that
they also have a higher risk of having difficulty (Melby-Lervag et al.,
2012 apud, 2018). Encouraging the development of preschoolers'
oral language is crucial for the subsequent acquisition of the ability
to read. Educators should be careful not to miss out on
opportunities to engage children in different types of
conversations through which they learn to express themselves
(rich vocabulary, closed and open questions, the use of cognitively
stimulating discussion topics). Educators can consider not only the
formal activities of language development (conversation,
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memorizing, storytelling) but also the informal ones, which
children choose and lead. Thus, an article signed by the authors J.
Whorrall and S.Q. Cabell and titled Supporting Children's Oral
Language Development in the Preschool Classroom (2015) argues
that, during children's activities in the various centers of interest,
the educator can build dialogues with the little ones, asking
questions and waiting for answers. With such prerequisites,
reading will be learned faster.
The educator can use any seemingly insignificant opportunity
to develop the child's language, by interacting with each child
individually; During mealtime, during the preparation for sleep or
during unstructured activities, the child may be asked about what
he likes, what he senses, what he feels. He may be asked to tell or
describe something. Any other moments at kindergarten can
become occasions of non-formal conversation between the child
and the educator. Unfortunately, there are often obstacles such as
too many children one group or in one class of students and, as the
studies show, the teacher is prevented from giving each child an
active role in the teaching process (Spătărelu, 2017).
We note, briefly, some useful observations in improving the
educator's contribution to the development of preschooler's
language:
 The elaborated vocabulary also supports the development
of the language. The educator can carefully introduce a new
word, explaining it by synonyms or antonyms; but the
educator must make sure it has been understood by the
children.
 Both the number of words known by children how children
know these new words is important; the brain organizes
words into an interconnected cognitive network.
 Children should have control over the topics in the
conversation; In this way, there is a certain diversity and
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lexical complexity, through wider statements and more
varied words.
 Repeating words in different contexts favors the
development of language.
 Cognitive stimulating conversations cause the child to use
explanations, expositions, sharing ideas and opinions
(Whorrall & Cabell, 2015).
Improving the Odds: Identifying Language Activities that
Support the Language Development of Preschoolers with Poorer
Vocabulary Skills, by Aste M. Hagen is another study published in
2018, which attempts to determine which language activities
involve preschoolers in Norway. Specifically, this study aims to
analyze educators' practices regarding preschoolers' language and
to find out what kind of preschoolers' language education activities
are a predictor of language comprehension. Therefore, following
the 71 interviews, 6 categories of language activities were
identified:
a) Daily reading of a book by the teacher (here, the time has
varied).
b) Stimulating language in everyday situations (unstructured
play, meals, dressing, etc.) - some preschoolers said that it is more
important for them to do so than during structured and teacherled activities. One educator said that „we don't have any structured
language activities; we believe it is more important to stimulate
language all the time, every day.”
c) Small playgroup with adult support. One educator said that
„most language stimulation happens during play”.
d) Regular use of language games.
e) Vocabulary training.
f) School preparation groups. The educators pursued teaching
social skills, pre-mathematical skills, phonological skills, and
language comprehension. Also, extracurricular activities were
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taken into consideration: visits to the library, to the theater, etc.
(Hagen, 2018).
The results showed that after one year, preschoolers who were
read to daily had a better understanding of the language than
those who were not read to daily. Daily reading is an independent
predictor of preschool children's language comprehension because
it offers preschoolers the opportunity to be exposed to rich
language and to encounter words with contextual meaning in
stories. Some studies mentioned by the author of the study in
question state that both the quality of a book and how the book is
read influences language and literacy more than book reading per
se, although this study did not take into account the quality of the
books read.
In conclusion, the study finds the empiric importance of daily
reading in kindergarten, to develop the language skills of
preschoolers. Of the 71 classrooms taken into account for the
investigation, only 20 implemented this activity daily. The author
of this study states that, despite the challenging task of pursuing
several aspects of children's development simultaneously, the
categorical recommendation is for preschoolers to be exposed to
reading activity daily for at least 10-20 minutes (Hagen, 2018).
5. Conclusions
Both parents and educators and, in general, all the people
involved in the development of the child should attach major
importance to the development of the child's language in the
preschool stage. Stimulating language in everyday situations, at
home and in kindergarten, in familiar or new contexts, informal or
non-formal learning situations lays the foundations for subsequent
reading and writing skills. The development of language in the
preschool stage is a predictive factor for later school skills.
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